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CHAPTER I

INTRODUCTION

1.1 Background of the Study

Sccording to Krakowian {(19885:1)  the adegquate
mastery of foreign language vocabulary is very impﬂrtant
in developing ths ability to successfully interact in the
target languase. Thisz impliesz that by mastering
vocabulary of the target language, the learners will have
the ability to produce or use= the words prcper}y in the
written and oral form. In other words, they will have no
difficualties in communicating with foreigners, in reading
a book or in progressing with thelr studliea. Moreover, he
alaoc gtates that no one can deny the assertion that one
pajor aspeeﬁ of fluency in a language is control over the
lexicon. Furthermore, the number of gyntactic and
phonological rulez In any language iz finite, the number
of words in a language iz nearly infinite in terms of
the human potential of the average native spazkear.
Thi=x means  that native gpeakers of a languiage have
acquired all the rules of seyntax and phonology at a
vary early age; yvet those sampe gprakers will still
continue to inerease the number of words in their

voeabularies  throughout their lifetime and will never



mastar all the lexical items in their hative
ianguage,
& the other hand, aooording o Falmer
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8§3:10801, "Hot only do different words have different
meanings., Thiz iz ozlled polysemy: such a8 word iz a
polyzemic™. It means that the learnsrs cannot determins
the word exactly if they do not know the meaning of words
in context. Thiz iz éue to the fact that the meaning of
woerds  depend on bow words are used together in contexta
{in @sentences}. For example : the learners should at

uaually relate "pupil” {= student}) with the “pupil” of
the sya, or the "20le”™ of a shos with the fish "sole™ (=
flat egea-fish with a delicate flaverd. Through these
exapples the writer often finds that there are many
polysenic words in context, bui most SHMA studente  cannot
comprehend the peaninzg of what they are reading. If they
do not know the words in context, they will not
understand what they read. It iz nonsense to copprehend a
reading pagsage without knowing the vocabulary. In  other
words, students bave to guess the meaning of the words in
context, &o they will be able o have s clear notion of
what the content iz about. Palmberg (1886:19) states that
it is equally ipportant that learners” ability to make

"

"intelligent guesses” as Lo the meaning of a word before
lowking it up in dictliopnary should be developed.

Thearefors, the firet step to be taken is by making



ca

the students realize that wvocabulary mastery iz
important. Howsvar, before we come to the students, we

ghould firat, taks the teacher into acocunt, English
teachare 2hould slvays rempind the atudente not to lock up
the wmords in a dictionary until they read the whole
context in which it occurs, since a word in a dictionsary
{in isoslation) can have more than one meaning.

In the 1984 English Curricoulum for SMU, it is
sald, "Belajar bahasa asing adalabh belaijar komunikasi
welalui  bahasa tersebut  sebagai  bahasa sasaran balk
s=cara  lisan  maupun tertulis.”™ Thie implies  that the
ohjective of teaching and learning the Engiish language
for SMA students in Indonesia iz to make them able to
glve and accept the messages in the tarzet language weall
both in the written and spoken forms. DBince the teaching
and learning activity at the SHMA is specially

spicentrated on the ability to read, the maztery of
vocabulary is really isportant for the students as &
means to improve  thelr reading ablility. In order that
the students can understand the sentences used in  the
passage, they have to comprehend the peaning of  the
sentences and the words ag they are uged in the passage.
And the problems usually arises from here. They lack in
vocabulary. Therefore, the mastery of wvocabulary in
context cannot be ignored.

RBaaring that fact in mind, the writer wantes to

find out



how  far the second year students of SHUK

o

Stella Maris"®

Surabaya have mastered polysemy of vocabulary in context.

1.2 btatement of the Problem

EBaged on  the reasonsg above, In this stuady  the
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woild 1like to answer these following questions

Major Froblem !

To

what extend have the sscond vear students of

SHUKE GStella Maris SBurabayva mastered polvesmy  in

context 7

Mincer Problem

Among the faur parts of gpeach (Vart,

Adjective, Adverh, and Hound, which part has been

masterad the post by the studsnts and which type

of the test iz mastered the least 7

1.3. Objective of the S5tudy

Thie study iz intended to -

1.

find out  to what extend the second year
atudentz of 3SHUK 5Stella Maris Surabaya have
mazterad polysemy in context.

identify, among the four parts of speech (Verb,
Adjective, Adverb, and Houn), which of them has
been mastered the most by the students and

which haa been mastered the least 7



1.4. Significance of the Study

It is intended that the regsult of this study is
able to glilve valuable information to English teachers
concerning  the polysemic words that the students  have
known.

From this report, the writer hopes that the idsas

dizcussed in it mizght e of some heal
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a2tep forward further, eapecially those who are teaching
vazabulary  in SMUE Stella Marig Surabava. Besidesz, this
study would alse give contribution to the students as &

feaedback on how muach, a0 far, they have pagtered polyseny

1.5. Scope and Limitation

There are tyo limitations made for this estudy
1. Bealizing that the study of vocabulary is  also
quite Dbroad, the writer limita the scope into
vocabulary 1in context, especially the meaning
of words from 1984 curricula, They are 486
gordas all together, but only 103 words are
polyvsesic, Since the writer only haa 45

minutes ) administer this test, sahe only

takes 14 words which consist of 50 items. They
are 4  verbs, 4 adjectives, 3 adverbs, and 3

nounes.
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Since there are eight clagees for second  year
students of BMUK Stelia Mariz Surabaya, the
griter ound that it was difficult to give =&
test to all of them. Thus, she would only  take
one <lass for the pilot group and four oclasses

for the real sublects.

1.6. Azsumption

In

this atudy, the following assumptions have besn

mads

a. The teatees who are the zecond year students of

SHUR Stella Maris Surabaya wersa already
familiar with the words being teﬂted'ﬂince they
had already astudia=d English for three vears st
the SHFP and one yvear at the SMA.

In order to have a good test, the pilot test
should  be administered;therefore, the writer
neaded SMUK Stella Maris Surabaya. In  this
case, the writer had taken five classes in her
study. U(ne <¢lassg was to carry out the pilot
test and while the rest of the classes would be
her sabjecte. Students taken to be the subjects
of the pilot test and the students taken Lo be
the saubjects of the real test were assumed to

have the same characteristics and were, morea or

legsx, at the same level.
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1.7. Theoretical Framework
Thizs study is based on the theories of vocabulary

teaching, polyseny, and error analvsis. Thepe  theories

#ill be discussed deeper in chapter II1.
1.7.1. The role of vocabulary teaching

Here, in this sootion, tThe writer discusses about
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the rolese of vocabulary teaching. This  diascuss
that wocabulary iz important in languags  teaching  and
learning. Without knowing wvocabulary, the students
frequently face a cruacial praoblem, namely beling unable to
underatand what they are reading.
1.7.2. Polyeeny

In thiz aection, the writer digcusses that the
2ame word may have a set of different meanings. Since
there are many polysemic words in context, the students
should know the meaning of a word not in i=zclation.,
Therefore, they have to guesa the meaning of 2 word in
context,
1.7.3. Error Analysie

In thig section, the writer aleo discusses about
the error analysis. Most students often make an error in
the form of Phonology (pronounciation}, Syntax and
Morphology (grammar), Semantic and Lexicon (meaning and

vaocabulary) and discourse {(stylel.



1.8. Pefinition of the key Tersms

Thiz study ugeg gSaveral k=y  terme
nacessary to be dizcussed further
&. Voerabulary
Acoording to Hornby (19884:0233%. Voo
the total number of wmords which (with
cambining thep) make up & languszgs.
I, R=ading
According to Bleaner J. Sibaon and Ha

o

which are
abulary is

rules for

TrY

" EReading is extracting information from texit
or reading is an active process, self directed
by the reader in many ways and  for many
purposes’”.

<. Dolysemy
According to FPalmer {(1883:100). 7 Polysemy 1is
the zame word which may have z set of different
meaninga.”

d. Btudy :
According  to the writer, study here means  the
regearch which ias dons on the gecond year
atudente of SMUK Stella Maris Surabay about
Students” Mastery of Polysemy of wvocabulary in
context (A case study of second year studenis

of S3tella Maris Sarabarvald

-

Haatery

According to Fries (1874:1%}. "Master

y iz the
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akvility to understand the words «f a language.

1.9. Organization of the Study

This =tudy consists of five chapters. The first

chapter in the introduction. The second chapter is about

h

the Beview of Related Literature. They are theoriezs about

the role of veosbulary teaschins., polyzemy, and  =rror
analysis,. Chapter three, regearch methodology, explains

about whom, whers and how the data yere gathered. Chapter
four discusges about data analveiz2 and findinge. Finally,
in chapter five, the writer gives supmary and suggsstions

for this study.





