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1.1 Background of the Problenm

Krashen sand Terrel (1988:268) claimed that langusge
acquisition and langusge learning were two distinet ways
of developing competence in second langusges. Langusage
scquisition was = "natural” way to develop linguistic
ability and =& subconscious process. There would be =&
sense of unawareness in using the rules of a langnage.

Brown stated that

every c¢hild, given s normal developmental

environment, acguires his native language
fiuently and efficliently, morecover, he
acguires it naturally without special
instruction, though not without notable
conscious efforts and attention to language.
(1980:17)

Language learning wss 3 “formel knowledge” of s language
and & conscious process. There would be a sense of
awareness and able to describe the usage of the rales of

a language.

Krashen (1987:7) stated that language scguisition
required slow developments of the nse of conscious
grammatical rules, and speaking skills emerged

significantly later than listening skills. Students



started to produce correct grammaticsl rules at a time.
In this csse, the best method for langusge acquisition
was by supplying "comprehensible input” in low anxiety
situstions contsining messsges thst sStudents reszlly

wanted to hesar.

In the study of second langusge acquisition, Ellis
and Roberts (1987:3) noted that there has been an
increasing sattention +to the role of the context. The
brosd situational contexts were possible to be compared
with the route of scguisition. Context referred to the
langusge choice which could be applied to
sociolinguistic analyses. In the study of second
langusge acquisition in context was also the study of
learner’'s variable output. The construct of context was
used by sociolinguists to explain why langunage users
made the choices they did. The linguistic context
affected the choice. To be amble to make langusage choice,
there wonld be the study of second langusge acqgunisition

in relation with 1its social context.

Secovel {1881:1BY stated that Lthere were five
intrinsic learner variables which determined the second
language learning. The first was the lateralization and
the c¢ritical period for langusde learning. Berk (18883:

3683) stated that during a critical period of



development, langusge acguisition must occur. While =
criticsl period parslled Lhe sde Span during
lateralization. The c¢ritical pericd wass the period which
the 1l1eft hemisphere of the brain set developmental
boundaries for languszge acquisition. The second was
integrative versns instrumentsl motivastion. In lesrning
a languade, there were Lwo kinds of motivations. The
integrative metivation came 3s the internal motivation.
The instrumentsal motivstion came =55 the externsl
motivation., Both conld be the motivators of a successfnl
langnsge lesrning. The third was the conscious use of
the "monitor” by adult langusge lesrners. Krazshen sand
Terrel (1988:1239) stated that moniftor was the editor of
the ountput of the scguired system. The fourth was
emphaty. The fifth was anxiety. Anxiety as somecne’s
emotionsl state of unessiness conld trigger 3 variety of
physiologicsl responses. If anxiety becsame z  hindrance
to  langunage learning, it counld alsc be 3 hindrance to
language acqnisition. These intrinsic learner variables
conld be put into a research in foreign language

learning.

Noting the 1importance of language processing
strategies in second language acquisition, Wenden (1887
112y argued that learner strategy was ancther fasctor of

lesrner charscteristic which might be considered in
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determining the scguisiticn of second langusge. Lesrner
strategy also referred to the language behaviours or
strategies. By asking the students what they were doing
on learning tasks, e.g. while reasding, we could observe

their strategies.

In foreign language lesrning, the environment or the
process of developing the target language was unnatural.
In Indonesia, where English was a foreign language,
natural learning environment was difficult to provide.
Foreign 1language tezachers needed specisl instructions
for teaching a foreign lsngusge. According to Jakobovits
and Gordon (1874:17>, there were three basic
distinctions that characterized the wvarious forelgn
language tezsching procedures. The first WAS
nonprogrammed instruction versus programmed instruction.
The programmed instruction insured secquisition by the
students by completing the program without special
achievement =snd performanced tests. Students who  had
been completing thelr programs were considered to be
sucecessfnl. The nonprogrammed instrucition broke the
content of a lesson into steps. Students mmst  acguire
them seperately and segquentially. The second was mass
versus individuzlized instruction. The mass instruction
assumed that s group nf individuals in s classroom with

similar minimal competencies learned in sequentisl and
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Flory English Centre was buillt in 1888 by Drs.
Florensgsia Ysp. It was one of the English Courses in

Surebays. Like s=sny other foreign language educstion,

Flory English Centre provided +the lesrners with
materials in which comprehensible to the learners. The
conrse  has  been devided into stages., In  easch stage,

students were taught grammsticsal rules. In this case,
the students were encoursged Lo use grammatical rales.
In this observstionsl study, the writer wounld observe

the English grammar acquisition by the students.

1.2 Statement of the Problem
The problem in this thesis 1is to what extent do  the

Intermediate students at Flory English Centre acguire

the English grammsar.

1.3 The Objective of the Study

This study 1is made on the basis of knowing the
extent of English grammar acqguisition by the

Intermediate stindents at Flory English Centre.

1.4 The Significance of the Study

This study is expected Lo contribute a further study

sbout communicative English teaching. Hopefully, this



astudy will help the fteschers at Flory English Centre in

teaching grammatical rules commanicatively.

1.5 The Scope and Limitation of the Study
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In this study, it will only concern with the

of English grammatical rules in orsl communication

the intermediste students =t Flory English Centre.

1.6 Dbefinition of Key Terms

used in this study.
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Formal kriowledge is the knowledge which iz schieved
in formal education.

Comprehensible input is the input which contzins

messages 1n low anxiety for the students who are
resdy to receive 1it.

Acqauisition is & subeconsciouns process to develop

someone s sbility.
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Grammzr acqaulsition iz  the sbility to
grammatical rales subconsiously.

Natursl learning is the condition in which someone

learns something througzh natural processes or
orders.
Matursl spproach 1s the approsch Lo natural

learning condition.



7. Intermediste ig the level in which the students have
mastered the use of simple sentence with st least
750 wvocsbularies, so they sre considered ready to

comminicate in English.

1.7 Organization of the Thesis

)]

The thesis consits of six chapters. Chspher one 1is

N

the introduction. Chapter twoe is the review of related
literature. Chapter three 13 the research method.
Chapter four 1is the datas anslyses sand summary of
interpretation of the dats anslyses. Chapter five is the

conclusiorn.





