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Chapter V

Conclusion and Limitations and Future Research

5.1. Conclusion

To find out if WCF could be applied effectively, the researcher conducted a

study to investigate students’ feedback uptake and engagement with teacher written

corrective feedback. In addition, the researcher analyzed the relationship between the

two variables. The researcher conducted the study at his home university, with

second-semester students taking the course “Recount and Narrative Writing” being

the subjects. The researcher collected the data by gathering the students’ first drafts

and second drafts of their written works. Later, he continued with administering a

questionnaire measuring the students’ engagement with the teacher feedback. Lastly,

the researcher proceeded to carry out several interview sessions with three students,

whose responses were noteworthy.

It was found that most of the students had high levels of uptake, ranging from

80% to 100%. Only four students had less than 80% uptake, with only one of whom

had 50% uptake. Moreover, the students had average to high levels of engagement

with the feedback. On top of that, the researcher found that learners’ engagement had

a relatively strong relationship with feedback uptake. In contrast, it was found that a

minority of students had a mismatch between their engagement and uptake,

suggesting that learners’ engagement is not a sole factor that contributes to feedback

uptake. Finally, the findings suggest that even though teacher WCF is largely

effective, there may be a minority of students who requires additional support to

affirm deeper engagement, which could subsequently promote improved feedback

uptake.
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5.2. Limitations and Future Research

Due to the researcher’s limited time and authority, the study was conducted

at a private university in the researcher’s hometown, with only 25 students as the

participants. For further research, it may be advantageous to have more students as

the participants to be able to generalize the result to a bigger population.

Additionally, the study was also not a longitudinal analysis, which could hinder the

exploration of potential changes in feedback uptake and learners’ engagement over

time. Hence, as a direction for future studies, it might yield more comprehensive data

if the study was done over a period of extended time.

In like manner, this research did not deeply examine what type of feedback

(e.g., direct and indirect) would be most effective among students. Furthermore, this

study did not delve into the contextual factors that contribute to feedback uptake. In

later studies, it would greatly enhance the results if the study included the

investigation of the type of feedback and the contextual factors facilitating feedback

uptake. By doing so, future research could present a more in-depth understanding of

how written corrective feedback truly functions in varied learning environments,

which as a result, may provide more pedagogical strategies to optimize its

effectiveness.
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