


CHAPTEB I

INTRODUCTION

1. 1 BackClrqrnd of the Study

Listening skil l  is essential to the learnin{ of

Engl ish aa a second or  fore ign language.  There are f ive

reasons which suppor t  th is  op in ion.

F i rs t ,  l is ten inE!  serves as the basis  for  the

developrnent of other 1an€lua€le skiJls, i . e. sPeakingl,

readinEl and writ inEl. Jt happens because the spoken words

provide channels f3r thinking and patterns of expressions;

channels to learn how to speak, read and write. Thus, by

roaking a freguent effort to l isten to a new language,

people have opportunit ies to master i i .  This view is

supported by the results of the study done by Kencono among

the university students in Jakarta in 1975 (Chamdiah

e t . a1  . ,  1987 :3 ) .

Second,  l is ten inE!  is  essent ia l  to  communicat ive

interact ion.  Underwood,  as qucl ted by Har tono (1991:2) ,  says

that  by l is ten ing,  people at tend to  Process,  understand,

interprot and respond to what they hear. A clear example

rnight be taken from normal daily l i fe communication in

which l isteninEl occurs in coniuction vith speakin€. A

person vrho has adequate l is ten ing wi l l  understand and be

understood easi ly .



Third,  l is ten ing is  used to  broaden people 's

knowledge.  By l is ten ingl ,  they may p ick up in fornat ion as

weII as learn many things they need to know. According to

N i cho l s  and  S tevens  (1957 :18 ) ,  a t  any  nomen t ,  t he  ea rs  have

oppor tuni t ies of  gather ing in fornat ion because near ly

anyone wi th in  the l is ten ing d is tance becomes a potent ia l

source of information. The nost obvious examples pccur in

school or on the job where people are learning nevt

in format ion fornal ]y .  But  people a lso spend t ime l is ten ing

in s i tuat ions that  are not  speci f ica l ly  def ined as learn ing

situations. It miglht happen when people meet friends,

relatives or when they have children, move to new

comrnuni t ies,  e tc .

Four th,  l is ten ing is  a  too l  o f  " therapeut ic  va l .ue"

( I l i cho l s  and  S tevens ,  1957 :31 ) .  I t  i s  p roduced  when  peop le

l is ten to  the music ,  s tor j .es,  poetry ,  drama,  etc .  L is ten ing

makes them relax and put aside a1l personal worries and

cares. It gives much of the enjoynent of the second

lan(uagfe learn ing.

t r ' ' i f th,  l is tening is used far more than any other

For ygars, manys ing le  l an€ luage  sk i  I 1  i n  da i  l y  l i f e .

surveys have been done; and the resufts

In the s tudy of  se lected 68 adul ts  in

quo ted  by  N i cho l s  and  S tevens  (1957 :6 ) ,

spent  "45% of  the i r  t ime in  l is ten ing,

have indicated i t .

t929, Rankin, as

found out that they

30f  in  speaking,  t69d



in  readin€ and 9% in vr i t ing" '  In  1981'  Rivers '  as quoted

by Mor lev (1991:82) ,  est imated that  on the average'  People

listen twice as mueh as they speak four t imes more than

they read and five tirneS more than they vrite' A recerrt

s tudy done by Rubin and Ttyrmpson i - t994:85)  a lso showed that

people spend approximatel; '  607 o1' their t ime l istenin€'

In the past, there r,tas not nuch attention diven to the

teaching of l istenin€ al bkrou 'h l istenin€ is important

especia l ly  in  the proces$ of  Learn ln€!  a  second or  fore i€n

languaEle' There were two facbors that had influenced the

reason for the lack of the atlention to l istening' Fir:st '  a

Iongl standing assumption ;hat l istening was a passive skit l

(Mo r l ey ,  1g$a :9 ,  Roac f t  and  Wva t t '  1988 :3 ) '  I t  occu red

because it s' rned that l isteners were not actively en/aded

in tlre process of c'ommunucatio'r '  i . ' i 'sbeninf activity often

seemed like merely being tLere - doin6 nothind' Second' a

long standine sssunnti16 th rt l istening vras natural

(N i cho l s  and  i t evens '  ! ?57 "  Z '  Mo r l ev '  1984 :10 ) '  Tha t  i s

why ]isteninEl var not t 'auEIht

Fortunately' slorrly srt6 gteadilv' different kinds of

attention have bee' Eiven to t istenlnd' Many researches

have been done to f rrtd out Elo(rrt materials' faeil i t ies and

theor ies about  hov to  run the l - (s ten ind c lass '

Sorne experts believe that bhe process of deliverinB

the materials in one meeting is d.ivided into three stages



narnely  pre- I is ten in€!  s tage,  whi ls t - l is ten in€ s tage and

post- l is ten in$ s tage (Rixon ' 1986 :65 -?3 ,  Unde rv rood ,

198  r : 3O-?5  and  Yagang ,  1993 :16 -18 ) '  The re fo re '  t he  l esson

wi l l  proceed in  an order ly  and product ive way (Underwood'

1f ;89:28) .  In  the pre- l is ten ing s tage '  the teacher  sets  L lp

r ,c t iv i t ies that  wi l I  become "chal lenEles"  for  the s tudents '

Tberefore,  they wi l l  have a reason for  bother ing to  l is ten

to the mater ia ls  (Rixon,  1986:64) '  In  the next  s tage ( t 'he

whi1,  - l is ten ing s tage) ,  the teaeher  "heIPs learners to

devel i; the skil l  of elicit in€! messa€fes from the spoken

langu aSe" ( Underwood, 1989 : 45 ) '  In the Post-l isteninEl

stag :, the teacher applies activit ies that check the

stur ents, comprehension, Efive reflection on the }anguage of

the materials E iven and transfer things learned to another

c:ntext  (Undervood,  1989 t74-77)  '

Never theless,  tbere are some proofs which say t 'hat

whi ls t -  and Post-
most teaehers (if not all) onlv applv the

listeninEt sta€les. Thev often iElnore

st.ae!e. For instance, Sheerin in her study

t.hat most teaehers iust simplv plav the

students to do the comprehension exercises

feedback in the form of "right" answer'

named Yadang ( 1993: 16 ) also found that

always do those frozen routines' Frankly' the wrlter

herself together vith her classmates had the 'same

the Pre- l is ten ing

( 1987 L26) found

tape, ask the

and give the

Another exPert

most  teachers



exper ience too.

As there is a gap between the fact and the tLreory'

nany students feel anxiety even before they do l istenin€l'

T l ' rere is  a  pass ib i l i ty  that  thev vr i l l  get  lovr  l is ten ing

prc ' f  ic iencY.

In order to helP the students

o!  l is ten in€,  the wr i ter  in tends to

as we l l  as  the  teachers

/  n  t he  t each ing  o f  l i s t en ing  sk i l l '

a t tent ion to  the neglected s tage '  1 '  e '

sta€fe.

conduct a

He re ,  she

the

library stlrdy

focuses her

pre-  l  is ter r  ing

1.2 Statement of the Problems

Based on the facts stated

study, this studt' is intended

research quest ions:

(1). "What are some alternative activit ies to be done

during the Pre-l istening stage?"

(2) .  "What  are the advanta€es of  do ing

the Pre-Iistening! sta$e?"

(3 ) .  "How i s  t he  aPP l i ca t i on  o f

act iv i t ies in  the c lassroom?' '

1.3 Objeetives of the StudY

Der ived d i rect ly  f rom the research quest ions above'

the object ive of  th is  s tudy is  to  depic t :

on

to

the backElround of the

answer the fo l lowing

act iv i t ies dur ing

the pre-l i .stening



( 1 ) .  Some  a l t e rna t j _ve  ac .b i v i t i e s  t o  be done duri.rrg lrhe pre-

I i s t en in6  s tage .

(2) .  The advantages of  do ing ae t i v i t i e s  du r i ng  t he  p re -

l  is ten ing s .bage.

(3 ) .  The  app l i ca t i on  o f  t he

teaching of  l is ten i r rg .

p re - l i s t en ing  ac t . i v i t i e s  i n  t he

3- .4 Significanee of the Study

This  s tudy is  expectec i  tc ,  ( ive so ine v a l l r a b l e

e s p e c ; i  a 1 l ycontr ibut ions to  the Engl ish Larrguage;  Teaching

in teachin(  l is ten ing to  the s tuc lents  of  the i  n ter 'med ia f  e

level . Hopefu 1 ly, uncler the gu idance rr{ crea.l. i  ve arrrl

effective teaehers who implenrent this stucly, tbe stucierrt.s;

vr i l1  achie. ;e  the i r  l is ten ing l , ro f  iency t :a : - : i  1y.

1.5 Scope ancl Limitation of the SLudy

Real iz ing that  tb is  s .budy j .s  concl r . r r r t .er l  v , , i t .h  I  i  rn i ter l

t lme '  energy  and func ls  ava i  lab le ,  t ,he ;  wr . i t .e r  c lec ides  to

1 imi t .  t .he  sccr l ,e  c r l -  t .L r i s  s t .u r ly .  IL  v r i . l  I  , . , r r l1 ;  r1ea i  , , , r i t l . r  i . y ) ( , . :

p r e - 1 i : ; i e n i n g  s t a g e  i n  a  I  i . s t . e n i n g  r : l a s s ; .  T L r i s  s ; t u r 1 1 r  i s

directed to the stuclent.s of Engl i . . ; l r  er s-; t .hei r.  s;r_.conrl7,f  o r. t : igrt

language who be long to  the  in te rmec l ia t .e  leve :1  .

Defini'bion of the Key Terms

To avoid misunderstandin€ anrl mi s i. rr lerpretat. ion, Lrre

1_6



vJr' i t .ei  prr jsierrt .s t ,hre t lef ini-t . iorr of ' l .he ke)t 1g.tr* as f o1l-o\/s :

(  1 ) .  S t -uc len t r . ;  v i j t .L r  in t .e rmec l ia t .e  leve l  o f  En€ l is } ' t :

l l t trr le:nt,:; vrLr o bave conpleted an e l ei ltent.ar;r course

Bng I i:;h ancl have approximately 3, OOO vords

of

n€

vc j ( :a i . ru : l  a r j /  (M i  l r re ,  i982  :  - i  
) In  th i s  s tudy ,  i t  i s

a-rs riun(€:(-l t.Lr at thcrse students are in t.he f irs-b year of

En€J j::h 7)eparLnterrt of a university.

( 2 )  .  L r s t . e r r i . r r g :

qr . ro t . r , : r {  } ry  i3carce l la  and Oxford ,  1992:

to and assigning

and Coakley,  as

1 Q O  \

Rcsr:arr:h Methrxlology

f r r  car ry inS 1 .h is  s tudy ,  t .L re  v r r i t .e r  does  no t  c lo  a  f ie lc i

..;turly. f i fre: rrrerely t-:ondr;c:ts a l ibrary stucly. First,,

c;o11r:ct:; t-. ire c1at.z: ancl inf orrnation f rom any l:oohs

ar t . i r : l r : : ;  t ,hat .  are re l .a ted to  her  s tudy.  Then,  she makes

she

and

he rc'f  t .h c,s e

s tud l ' .

irrfc;rmat.ion zrs the basj-c iheory .to sr.rpport

"T i l r ,  I ' v ' c , r ,e :ss ;  o f  rece iv ing ,  a t , tend ing

r r ie :z r l ' r i r rg  1 - .o  aura l  s t i r ru l i  "  ( t ' i o lv in

Orgianizational Pattern of the Study

Th i  s  s t r , rc l ; ;  cons is 'bs  o f  f  i ve  chapters .  Chapter  I  c lea ls

t. l-re: 1,;rr: : . l lgi i :rr l ln, l  c.rf  the studl; ,  stateroerrt,  c,f  the

it i f i . : .  i : r l ] . iec,, t . i  vFia.r crf f .hre s;tr.rcly, signif  icarrce crf t .he

1"  f t

:  , 1 ' '  ; i r - 1

st , r - rdy,  s( ' ( rp€r  and l i rn i ta t ion of  the s tudy,  def  in i t ion of  the



t he  l i s t en ing  sk i 11 .

te i  inEI  of  l is ten ing.

of  the Pre- l is ten inB

appl icat ion of  the

summ rrizes what have

cha' 'bers a long wi th  some

Chapter  I I I  inc ludes a l l  a t - rout  the

Chapter IV is about the description

stage. ChaPter V deals vith the

pre- l is ten ing s ta€e.  ChaPter  VI

been d iscussed in  the Prev ious

sugElest ions.




