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CHAPTER V 

CONCLUSION AND SUGGSTIONS 

This chapter presents the conclusion of this study and the suggestions: 

 

 
5.1 Conclusion 

This study aims (1) to know the cognitive levels of reading comprehension questions in 

the English textbook “ESPS English” published by Erlangga based on Revised Bloom’s 

Taxonomy and (2) to find out how are the questions in “ESPS English” textbook formulated. 

Based on research findings, the textbook “ESPS English” for grade XI published by 

Erlangga (2019 edition) does not cover all cognitive levels in Revised Bloom's Taxonomy. 

There are six cognitive levels in Revised Bloom's Taxonomy such as remember, understand, 

apply, analyze, evaluate, and create. The “ESPS English” textbook only provides 4 cognitive 

levels, namely remember, understand, analyze, and create. The writer did not find any cognitive 

level apply and evaluate in this textbook. In the "ESPS English" textbook there are reading 

questions in the categories remember (102 questions), understand (52 questions), analyze (4 

questions), and create (4 questions). The percentage results for remember is 62.9%, understand 

32%, analyze 2.4%, and create 2.4%. The overall percentage results show that the “ESPS 

English” textbook consists of 95.1% LOTS questions and 4.9% HOTS. This concludes that the 

“ESPS English” textbook is dominated by LOTS questions with the highest percentage of 95.1% 

compared to HOTS. This means that the cognitive level in the “ESPS English” textbook 

published by Erlangga is LOTS with the highest category is remember level. The formulation of 

questions in this textbook is dominated by literal comprehension of the text questions which 

practice students' memory in answering questions with the highest number 102 of the total 162 

questions. It can also be concluded that the formulation of questions in this textbook is LOTS 

question type. 

All in all, it can be concluded that the "ESPS English" textbook is not suitable to develop 

the critical and creative thinking skills of grade XI students. 
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5.1 Suggestions 
 

In this section, the writer would like to give some suggestions for the English teachers 

and the author of textbook. Here are the suggestions: 

 
 For English teachers 

For English teachers, the writer suggests that English teachers need to provide 

supplementary HOTS questions in the textbooks so that students are able to practice thinking 

critically and creatively. In addition, teachers can also add other reading texts from various 

sources and prepare LOTS and HOTS questions related to the text so that students can have 

more exercises to develop their HOTS. 

 For the author of the textbook 

The writer suggests that the LOTS and HOTS questions should be properly distributed in 

each chapter, with more HOTS questions for grade XI. In addition, the writer also suggests that 

all cognitive levels in the Revised Bloom’s Taxonomy be used in making textbook questions. It 

would be better to cover all cognitive levels and increase HOTS questions than LOTS so that 

students are able to practice thinking critically and creatively in answering the question.
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