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CHAPTER V 

CONCLUSION  

  

In this last chapter, the writer would like to discuss two things. The first one is the 

summary of everything that has been discussed in the previous chapters. The 

second one is suggestions which might give inputs for the people who deal with 

teaching English to young learners. 

 

5.1. Summary 

This study is mainly related to the theory of Second Language Learning and 

Second Language Acquisition which are proposed by Krashen (1989) as the two 

ways of developing the competence in Second Language. He defines language 

learning as the conscious process that makes people aware and able to talk about the 

rules of language, and language acquisition as the subconscious process of 

developing linguistic concepts and rules. Learning usually takes place in the formal 

setting while acquisition takes place in the natural setting. 

Learning language itself is closely related to language mastery. The result of 

language learning is language mastery. To this point, the result of learning English in 

a formal setting like classroom is English mastery. The acquisition process merely 

takes place in the natural setting and finally results in language acquisition. 

Therefore, the result of obtaining English in the natural setting like daily conversation 

is English acquisition. 

In a classroom, learning activities are always related to teacher’s teaching. Most 

English teachers always start with content words when they teach young learners. The 
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writer herself teaches English to young learners at SENTRA English Course. She also 

starts her teaching with content word. Since she teaches in the classroom, the result of 

her students’ learning supposes to be English content word mastery. But then the 

writer found out that her students often utter the words that she actually had never 

taught them. This increased her curiosity and made her conducted this study under 

report.   

As stated in chapter 1, in the objective of the study, this study is intended to find out the 

subjects’ vocabulary mastery and acquisition. Since the teaching learning activities followed by the 

subjects focus on content words, the writer decided to focus her study on the students’ English content 

words mastery and acquisition. Hence, the result of this study merely exposes the content words 

mastered and the content words acquired by the subjects under study.  

The subjects of this study are the writer’s “SUPERKIDS 1” students at 

SENTRA English Course. The research design of this study was qualitative research 

which was carried out through the observation method. To find out the students’ 

content words mastery and acquisition, the writer observed them for one term of 

about five months. The observation was started on the first day of the term on August 

8th 2005 and ended on January 18th 2006. She recorded the students’ utterances 

during the teaching learning activities in the classroom and transcribed them. She also 

used the students’ mid-term test and final test to test their mastery. In analyzing the 

data, she identified the content words, classified the content words and analyzed the 

data based on the theory in chapter II. Since this        study was conducted over an 

extended period of time for about five months, it was said as longitudinal study. 
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From the findings, the writer found out that the subjects of the study acquired 

four classes of content word: nouns, verbs, adjectives and adverbs (see Table 4.1). 

With the total amount of 48.27% of the content words acquired by the subjects under 

study, nouns are in the first position in the subjects’ content word acquisition. In other 

word, the content word acquired the most by the subjects is nouns. On the second, 

third, and fourth positions of the subjects’ content word acquisition are verbs 

(29.31%), adjectives (18.96%), and adverbs (3.44%). Here, the content word acquired 

the least by the subjects is adverbs. The content words acquired by the subjects under 

study come from the teacher’s talk and their peers’ utterances. 

The study also reveals that after studying English for one term the subjects of 

the study mastered 306 content words. The content words mastered by the subjects 

under study are nouns, verbs, adjectives and adverbs (see Table 4.9). The content 

words acquired the most by the subjects are nouns (59.8%). Nouns hold the first 

position in the subjects’ content word mastery. Verbs (26.8%) and adjectives 

(11.76%) are in the second and third position in the subjects’ content word mastery. 

Adverbs (1.64%), the content word mastered the least by the subjects, is in the fourth 

position of the subjects’ content word mastery. Most of the content words mastered 

by the students come from the content words proposed in the “Superkids 1” book, the 

others come from the teacher’s exposure and also from the songs and poems that 

were taught to the students.  

Based on the findings, a conclusion can be drawn that eventhough the subjects of 

this study obtain their English content words in a classroom, considered as a 

formal setting, they do not only learn English but also acquire English. This is in 
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line with Krashen’s idea (1989:47) that a classroom may serve as an “intake” 

informal environment as well as a formal linguistic environment (sic!). Classroom 

is always associated with formal setting where learning takes place. However, it is 

possible for acquisition to take place in the classroom, for instance in the teacher 

and students’ conversation. 

The number of the content words that the subjects acquired is fewer than the 

content words that they mastered. But the subjects acquired the content words in 

the same rank as they mastered them. It also gives big contribution to the 

subjects’ English proficiency. For this reason, it is time for all English teachers to 

not only concentrate only to the students’ mastery but also to their acquisition. 

Most of the time, the students experience their acquisition from their teacher’s 

talk and their friends’ utterances.  It can be concluded the more the students get 

inputs and use their English, the more chance they have to acquire English to help 

them improving their proficiency in English. 

 

5.2. Suggestions 

Realizing that there are some limitations in this study as stated by the writer in 

chapter one, the findings only expose the students’ English content words mastery 

and acquisition after they studying English for one term. Therefore, here, the writer 

would like to give some suggestions that might be useful for the future research on 

second language learning and acquisition and on teaching English to young learners.

  

 

5.2.1. Suggestion for Future Research 

The writer hopes that in the future there will be other researches willing to 

discuss vocabulary acquisition and mastery of EFL learners more deeply. The present 
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study observed the students’ content word acquisition together with their content 

word mastery. Thus, further researches can be conducted with deeper concentration 

on vocabulary acquisition and mastery that happen in classroom. It can be done by 

conducting a longitudinal study with longer time than the present study so that all 

aspects in the subjects’ vocabulary acquisition and mastery can be discussed.  The 

data collection can also be extended, not only through observations, recordings but 

also through interview with the students. High technology instruments like video 

camera might also be used to get more valid data. 

In doing the study under report, one of the writer’s limitations is her limited 

background knowledge. Hence, the writer hopes that the future researches could be 

done by post-graduates, graduates or undergraduates who have adequate background 

knowledge about the matter under discussion. Related to the short-coming about the 

subjects of the study, it is the research technique that should be improved. The 

subjects under study are children; it has been their nature for curiosity and moves. 

Therefore, the research technique should be adjusted to the subjects not the subjects 

who have to be adjusted to the research technique.  

Furthermore, the writer also hopes that the future researches propose some 

techniques, methods, and atmosphere which enable the students improving their 

English not only through learning but also through acquisition. 

 

5.2.2. Suggestion for Teaching English Young Learners 
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Most of the time, English teachers only focus on their students’ mastery. They 

teach their students just as far as the textbook proposed. It is hoped that the English 

teachers no longer pay attention only to what the students have to learn, but they also 

expose their English in their teaching so that their students will improve their English 

through the acquisition process. The writer suggests the English teachers for young 

learners to improve their teaching by creatively design  techniques, methods and 

atmosphere that will transform the classroom not only the place for learning but also 

for acquisition. As the first step, those teachers can try to always use English in 

communicating with their students in giving instruction, explaining the lesson, or 

making daily conversation. Teachers can also decorate the class by putting some 

pictures and posters that can create conducive learning atmosphere.  

The writer would also like to suggest the English teachers for young learners to 

carefully choose the textbook used in the teaching learning process. It is better to 

choose textbook that propose interesting activities such as the “Superkids 1” book 

used in the study under report. Those interesting activities give chances to the 

teachers and students to interact in English more frequently so that the students might 

have bigger chance to acquire something.  


	A THESIS 
	  Yanitra Djatimulja_ 
	APPROVAL SHEET 

	Approved by 
	ACKNOWLEDGEMENTS 
	Above all, the writer would like to thank God Almighty for his guidance and blessings. Without Him it is impossible for the writer to accomplish her thesis. To this point, the bible says,” He makes me to lie down in green pastures. He leads me beside the still water. He restores my soul. He leads in the paths of rightness. For his name’s sake.” (Psalms 23:2-3) and “I can do all things through God who strengthens me.” (Philippians 4:13) 

	ACKNOWLEDGEMENT iii 
	BIBLIOGRAPHY 100 

	LIST OF TABLES 
	Table                          Page 
	 CHAPTER I 
	INTRODUCTION 
	A. Nouns 
	B. Verbs 
	C. Adjectives 
	D. Adverbs 




	The Imitation Hypotheses 
	C. The Innate Hypotheses 
	The Acquisition-Learning Hypotheses 
	A. The Natural Order Hypotheses 
	C. The Monitor Hypotheses 



	 CHAPTER III 
	RESEARCH METHODOLOGY 
	The number of correct answers X  100% 


	 CHAPTER IV 
	Table 4.2 
	Table 4.3 
	Type 
	Type
	Type
	Here, the content words mastery of the subjects under study is seen from the list of content words that the subjects mastered (see Appendix I, Table B) which is the result of the data analysis of the transcripts of the recordings and the results of the vocabulary test. 

	Type 
	Type
	Type
	C
	N


	The Students’ Nouns Acquisition 
	The Students’ Verbs Acquisition 
	The Students’ Adjectives Acquisition 
	The Students’ Content Words Mastery 
	The Students’ Noun Mastery 
	Table B.2 
	Table B.4 
	 Table C 

	Noun
	Verb
	       The Results of the Mid-Term Test 


	Skill 
	Skill 
	The Results of the Final Test 

	Skill 
	Skill 
	Skill 
	The Subjects’ Mastery in The Mid-Term Test 

	Number
	The Subjects’ Mastery in The Final Test 
	The Subjects’ Mastery in The Mid-Term Test 

	Number
	The Subjects’ Mastery in The Final Test 

	Small 
	Table H.10 
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	B. Teacher :   Water?      
	C. Raymond :   Alya 
	D. Students :   Me…me…me… 
	E. Teacher :   One by one. Tasya first ya?    
	F. Students  :  Yes 
	G.   Fold your hands     
	   Ask him for his grace. Amin        
	H.      One.. two.. three.. Stop! 


	Reagan :   Yes… 
	I.   Are you tired? 
	With them I chew  
	J. Teacher :   Sit nicely. Yes.  Look, what we have here? 
	K.   If  I have this one? 



	Raymond :   Ya, persegi panjang. 
	L.   What happen with your feet?  O… you have scar? 
	M. Teacher :   You don’t say hello to him? 
	N. Teacher :    Who is naughty? 
	O. Miss Ida :   Hello…How are you? 
	P. Teacher :   Are you a good student Tasya?  Yes? 
	Q. Reagan :    Yes 
	R. Teacher :   Circle 
	S. Students :   Circle 
	T. Teacher :   What is this? 
	U. Teacher :   How about this one? 
	V.      What is his? 
	W. Teacher :   What is this? 
	X. Reagan :   Two glue 
	Y. Teacher :   Glue or glues 
	Z. Fifi :   Paper       
	AA. Teacher :   How many paper? 
	BB.      Let see now, how many student do we have here? 
	CC. Teacher :   Who? 
	DD. Teacher :   Ok, we will draw on this papers 
	EE.      Now, rectangle. Draw rectangle! 

	Raymond :   (showing) 
	Teacher :   Do you know which one is rectangle? 
	FF.      Hey! Don’t play with the scissors!  Are you finish? 
	GG. Raymond :   Buat apa book miss? 
	HH.      Finish Alya? 
	II. Teacher :   Ok, just take out your drawing book! 
	JJ. Teacher :   Ok, you may draw 
	KK. Students  :  Yes 
	   Thank him for his grace. Amin     
	Students :   saya 





