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CHAPTER V 

 CONCLUSION AND SUGGESTION 

 

This chapter consists of two parts. The first is the summary, which discusses 

all the main points in the previous chapters. The second is the suggestions for 

future researchers on the field of Classroom Discourse. Hopefully this research 

will also be useful for those who are conducting some research on teachers’ talk 

and dealing with teaching English as a foreign language in Indonesia. 

 

5.1 Summary and Conclusion 

The writer used a handy cam and a tape recorder to record the whole 

conversations between the teachers and students in the real class situation. Then 

the writer transcribed the data and analyzed them based on the theories of teacher 

talk. 

After analyzing the data based on Flanders (1970) as quoted by Tsui Bik – 

May (1985: 12-14), the writer found out eight categories of teacher-initiate: 1.) 

Elicit, 2.) Direct, 3.) Nominate, 4.) Inform, 5.) Recapitulate, 6.) Frame, 7.) Check, 

and 8.) Starter, and four categories of teacher-response: 1.) Evaluate, 2.) Accept, 

3.) Comment, and 4.) Clue. But, from all the categories above, there were only 

three categories that very dominant occurred. The categories are Elicit, Inform and 

Starter. 

This study found out that sometimes, in the classroom, students did not give 

response to the teachers’ statements or questions. That is why the teachers 



 43

stimulate the students to answer or give responses by doing Elicit, Direct, 

Nominate, Inform, Recapitulate, Frame, Check, Starter, Evaluate, Accept, 

Comment, and Clue. 

From all the data analysis above, the writer found out that the first teacher, 

teacher A, liked to give information (I = 29.5 % of total initiation) to the students 

during the lesson. He gave some example first before he asked a question to the 

students. He also liked to give a starter (S = 17.6 % of total initiation) to give 

some information about what will be asked so that the students did not have a 

great difficulty to answer, before he asked a question. He preferred to ask factual 

questions (FQ = 45.5 % of total elicitation / 18.9 % of total initiation), than the 

other questions. He did that in order to train the students to see the fact around 

them to answer or to react to something. 

The second teacher, teacher B, also liked to give information (I = 21.7 % of 

total initiation) to the students during the lesson. She sometimes gave some 

example first before she asked a question to the students and rarely gave a starter 

before asking a question to the students. She liked to ask opining questions (OQ = 

28.8 % of total elicitation / 12.5 % of total initiation) to see the students’ opinion 

about something and to ask factual questions (FQ = 26.9 % of total elicitation / 

11.7 % of total initiation) to see the students’ understanding toward the fact 

around them. 

In giving response, both teachers were rarely giving responses to the 

students’ answers and questions. They rarely gave responses when the questions 

were answered correctly and the questions were quite difficult according to the 
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teacher. They also gave responses when the students did a great job, for example 

helped the teacher to do something and gave a great answer to the teachers’ 

questions. 

From this, the writer draws a conclusion that both teachers liked to ask 

factual questions (FQ) to the students to see their understanding. The difference 

was only teacher B also liked to ask opining questions (OQ) to the students in 

order to draw the students to answer based on their opinion. In teaching learning 

process, both teachers rarely gave response to the students answer. They kept 

explaining all the time. In teaching learning process, both teachers also used 

Indonesian in explaining. The difference was teacher A used Indonesian all the 

time during the lesson. Teacher B only used Indonesian when she realized that the 

students did not get what she meant. 

  

5.2 Suggestion 

This study was done in a formal English classroom in which all the teachers 

are Indonesians, and English is taught as a foreign language. Therefore, the writer 

would like to suggest to the next researchers who deal with teacher talk in 

teaching English as foreign language to conduct the research in longer period of 

time and take the data from many classes and not only from a few classes. Also, 

the researchers can compare the teacher talk between a native speaker teacher and 

a non-native speaker teacher in a formal classroom. The last but not least, the 

researchers can observe the teacher from other part of Indonesia and not only from 
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East Java as both teachers observed because people in other part of Indonesia have 

different dialect and different ways to speak. 
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