
127 

 

CHAPTER V 

CONCLUSION AND SUGGESTION 

   

 This final chapter briefly summarizes the research findings and data analysis. Next, 

pedagogical implications and suggestions is also be presented for future research or 

development. 

 

5.1 Conclusion 

  

 This present study proved that “The Native Speaker Fallacy” (Phillipson, 1992a, in 

Alseweed, 2012, p.42) was wrong. As a matter of fact, “The Native Speaker Fallacy” refers 

to unfair treatment of qualified NNESTs since most people perceive native English speakers 

made better EFL (English as Foreign Language) or ESL (English as Second Language) 

teachers than NNESTs. However, not all native English speakers can be a NEST due to the 

demand of recognizing and accommodating the EFL or ESL students‟ difficulties in learning 

English. 

 Most students who participated in this study perceived their current NESTs and 

NNESTs equally in almost all categories (teaching competence, cultural knowledge, teaching 

style, and classroom management), except cultural knowledge of English language teaching. 

This English culture knowledge was well-demonstrated only by native English speakers, or 

nonnative English speakers who were born or who had lived in an English-speaking country 

for a while. In the “X” English course under this study there were 50% of NNESTs who had 

such a direct and long exposure to the English culture (see appendix C55).  

 In the teaching of grammar, NESTs were perceived to be as good as NNESTs by most 

secondary students. This might be the result of the teaching training done by “X” English 

course and the ability of a few NNESTs in speaking the Indonesian language, which made 

them able to understand the different structure between the English and the Indonesian 

language.  

 In contrast to the overall findings, NESTs and NNESTs failed to anticipate the 

individual students’ needs based on most students‟ perceptions, but the could anticipate the 

whole class’ needs. This probably happens because each level lasts for 3 months with 2 or 3 



128 

 

meetings per week (24 meetings in total) and teachers in the “X” English course maximally 

holds 12 meetings in one level (NESTs and NNESTs share 24 meetings equally).  

Lastly, since the present study was conducted with only a limited number of students 

from only one English course in Surabaya and moreover a small number of its teachers (ten 

NESTs and four NNESTs) participated in this study, it cannot generalize the findings. 

However, this study may provide a possible insight that NNESTs perform as well as NESTs 

in the EFL classrooms. 

 

5.2 Pedagogical Implication 

  

 Based on the overall findings of the present study, it seems that nothing should be 

changed regarding both NESTs and NNESTs‟ teaching competence, teaching styles, and 

classroom management. 

 Despite the fact that NNESTs has passed the critical period hypothesis (CPH) and 

might not be able to achieve nativelike pronunciation, more trainings for NNESTs on 

educated English pronunciation could be given, especially word blending or connected 

speech, in the hope that NNESTs would be aware of and able to teach this item to their 

students since word blending and connected speech are two of the factors which determines 

the normal speed of most NESTs‟ talk. 

 Moreover, both NESTs and NNESTs also should introduce and then remind the 

students that there are many English varieties in the world, such as American English, British 

English, Australian English, Canadian English, etc. By doing so, the students can be aware 

of, respect, and even consider those varieties as valuable knowledge in learning English. 

 Concerning cultural knowledge of English language teaching (thus, in this case, 

supplying information about culture in English-speaking countries), NNESTs can keep 

challenging themselves in order to be able to be the students‟ role model, so that NNESTs 

could achieve near native English speakers‟ cultural knowledge concerning English-speaking 

countries.  

   

5.3 Suggestion 

 NESTs and NNESTs issues are always interesting to explore since the fact that 

English no longer belongs to native English speakers. Besides, the demands for English 

teachers are constantly increasing.  
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 The present study analyzed NESTs and NNESTs from the students‟ perceptions in 

terms of both teacher groups‟ teaching competence, cultural knowledge, teaching style, and 

classroom management. Hence, this study recommends further investigations which explore 

more categories, for instance teachers and students‟ personality, teacher-student talk time, 

etc. Besides, it would be better if NESTs and NNESTs‟ language competency is also taken 

into account for further studies. 

 Although this research did a triangulation by having interviews with the subjects to 

clarify their answers in the questionnaire, it is recommended to have a questionnaire tryout 

before launching it to the subjects. Thus, any ambiguous or judging words could be avoided.  

 Last but not least, this research would suggest a need for larger-scales studies 

involving more secondary students from other English courses or international schools in 

Surabaya and more secondary students as subjects and more NESTs and NNESTs as research 

objects in order to get the bigger picture of students‟ perceptions towards NESTs and 

NNESTs. 

  



130 

 

BIBLIOGRAPHY 

Alseweed, M. A. (2012). University Students' Perceptions of the Influence of Native and 

 Non-native Teachers. English Language Teaching , 5 (12), 42-46. 

Ashworth, S. (1998). Defining and Implementing a Teaching Style. Spectrum of Teaching 

 Styles , 119-125. 

Bhat, V., Chaundhary, S., & Dash, N. (2008). Teacher Competence in Higher Education. 

 India: Indira Gandhi National Open University. 

Bosch, K. A. (1999). Planning Classroom Management for Change. Skylight. 

Boyce, C., & Neale, P. (2006). Conducting In-Depth Interviews: A Guide for Designing and 

 Conducting In-Depth Interviews for Evaluation Input. Pathfinder International. 

Brewster, J. c. (2007). The Primary English Teacher's Guide. Harlow: Pearson Education 

 Limited. 

Brown, H. D. (2000). Principles of Language Learning and Teaching. New York: Pearson 

 Education. 

Chaudron, C. (1988). Second Language Classrooms. New York: Cambridge University 

 Press. 

Chaudron, C. (1988). Second Language Classrooms: Research on teaching and learning. 

 Cambridge: Cambridge University Press. 

Cohen, L., Lawrence, M., & Morrison, K. (2000). Research Methods in Education 5th 

 Edition. London: RoutledgeFalmer. 

Creswell, J. W. (2012). Educational Research: Planning, Conducting, and Evaluating 

 Quantitative and Qualitative Research 4th Edition. Boston: Pearson Education, Inc. 

Creswell, J. W. (2009). Research Design 3rd Edition. California: SAGE Publication, Inc. . 

Crookes, G. (2003). A Practicum in TESOL : Professional Development through Teaching 

 Practice. New York: Cambridge University Press. 

Filho, E. R. (2002). Students' Perceptions of Nonnative ESL Teachers. 1-119. 

Florence, L. P. (2012). Advantages and Disadvantages of Native- and Nonnative-English-

 Speaking Teachers: Student Perceptions in Hong. TESOL Quarterly , 280-305. 

Gebhard, J. G. (1996). Teaching English as a Foreign or Second Language. Michigan: The 

 University of Michigan Press. 



131 

 

Gower, R., Philips, D., & Walters, S. (1995). Teaching Practice: A handbook for teachers in 

 training. Oxford: Macmillan Education. 

Hardin, C. J. (2004). Effective Classroom Management. New Jersey: Pearson Education, Inc. 

Harmer, J. (1998). How to Teach English. Essex: Pearson Education Limited. 

Harmer, J. (2001). The Practice of English Language Teaching. Essex: Pearson Education 

 Limited. 

Harmer, J. (2001). The Practice of English Language Teaching 3rd Edition. Essex: Pearson 

 Education Limited. 

Harmer, J. (2007). The Practice of English Language Teaching 4th Edition. Essex: Pearson 

 Education Limited. 

Harmer, J. (1991). The Practice of English Language Teaching New Edition. Essex: Pearson 

 Education Limited. 

Hood, M. (2009). Case Study. Dalam J. Heigham, & R. A. Croker, Qualitative Research in 

 Applied Linguistics: A Practical Introduction (hal. 66-90). Hampshire: Palgrave 

 Macmillan. 

Ivankova, N. V., & Creswell, J. W. (2009). Mixed Methods. Dalam J. Heigham, & R. A. 

 Croker, Qualitative Research in Applied Linguistics: A Practical Introduction (hal. 

 135-161). Hampshire: Palgrave Macmillan. 

Kasai, M., Lee, J.-A., & Kim, S. (2011). Secondary EFL Students' Perception of Native and 

 Nonnative English-Speaking Teachers in Japan and Korea. Asian EFL Journal , 272-

 300. 

Kim, E.-Y. (2009). Do Non-Native Speakers Make Good ESL Teachers? The Journal of 

 Adventist Education , 40-42. 

Kramsch, C. (1998). Language and Culture. Oxford: Oxford University Press. 

Lauder, A. (2008). The Status and Function of English in Indonesia: A Review of Key 

 Factors. Makara, Sosial Humaniora , 12 (1), 9-20. 

Liu, M., & Zhang, L. (2007). Student Perceptions of Native & Non-native English Teachers' 

 Attitude, Teaching Skills Assessment and Performance. Asial EFL Journal , 157-166. 

Mack, N., Woodsong, C., MacQueen, K. M., Guest, G., & Namey, E. (2005). Qualitative 

 Research Methods: A Data Collector's Field Guide. North Carolina: Family Health 

 International. 

Mahboob, A. (t.thn.). Beyond the Native Speaker in TESOL. 60-93. 



132 

 

Mahboob, A. (2005). Beyond the Native Speaker in TESOL. Culture, Context, & 

 Communication , 60-93. 

McMillan, J. H. (2008). Educational Research (5th ed.). Boston: Pearson Education, Inc. 

Medgyes, P. (1992). Native or Non-native: Who's Worth More? ELT Journal , 340-349. 

Medgyes, P. (2001). When the Teacher is a Non-native Speaker. Dalam M. Celce-Murcia, 

 Teaching English as a Second or Foreign Language (hal. 429-442). Boston: Heinle & 

 Heinle. 

Nunan, D. (1999). Second Language Teaching & Learning. Massachusetts: Heinle & Heinle 

 Publishers. 

Pantic, N. (2011). The Meaning of Teacher Competence in Contexts of Change. 

Schmitt, N. (2002). An Introduction of Applied Linguistics. London: Hodder Arnold 

 Education. 

Scott, W. A., & Ytreberg, L. H. (1990). Teaching English to Children. New York: Longman. 

Scrivener, J. (2005). Learning Teaching 2nd Edition. Oxford: Macmillan Books for Teachers. 

Swanborn, P. G. (2010). Case Study Research: What, Why and How? London: SAGE 

 Publication Ltd. 

Thornbury, S. (1999). How to Teach Grammar. Essex: Pearson Education Limited. 

Ulate, N. V. (2011). Insights towards Native and Non-native ELT Educators. Bellaterra 

 Journal of Teaching & Learning Language & Literature , 4 (1), 56-79. 

Ur, P. (1991). A Course in Language Teaching: Practice and Theory. Cambridge: Cambridge 

 University Press. 


	THESIS.pdf
	THESIS.pdf
	1_Page_1.jpg
	1_Page_2.jpg
	1_Page_3.jpg
	1. angel's THE FRONT PAGES (i-vii).pdf
	2. angel's Table of Contents (viii-xxiii).pdf
	3. angel's CHAPTER 1-5 biblio (1-132).pdf
	4. lanjutan table chapter 4.pdf
	5. Appendix (questionnaires) (133-139).pdf
	5. lanjutan table chapter 4.pdf
	6. Appendix (raw data from excel, interview, teachers' data) (140-233).pdf
	7. lanjutan appendix Teaching Competence.pdf





