CHAPTER V

In this chapter, the writer will conclude all the analyses that have been
analyzed in the previous chapters. Moreover, the writer will give suggestion

related to the study.

5.1. Conclusion

This study is the result on the study of Bernard Shaw’s Pygmalion which
talks about the reader-responses toward the drama. There are several
responses and some of them are similar but also different. At the end, not every
similar responses given have a same meaning and not every different responses
given a different meaning. This answers the new approach, theoretical paradigm

by Davis & Womack (2002, 51)

The research shows that there are varieties of responses to textual
understanding toward Pygmalion in terms of plot, character and setting. In
analyzing the climax of the drama, the writer found that 5 of 19 respondents
thought that the climax was in positive situation but 14 of 19 participants gave
responses that the real climax was in negative situation. The accurate
participants who can identify that the climax was when the Eliza knew that she
became the bet between Dr. Higgins and Colonel Pickering was only 6

respondents. This finding is also based on Roberts and E. Jacobs (1989) that
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there is only always one climax in the story. Other respondents got mistaken
the climax because it was so tricky and can be mistaken by when Dr. Higgins was
bored with anything. However, when Dr. Higgins was bored, there was no
turning point but continued with another conflict which Eliza knew about the
bet. Here, the writer found that the turning point was after Eliza knew the bet,
she did not believe Higgins and Pickering anymore and chose to leave them.

When the participants were invited to respond to the character of Mr.
Higgins, there were a lot of responses about the negative traits rather than the
positive traits. Based on the interview conducted, those respondents who gave
responses about negative traits said that started from Act 1 in Convey Garden
when Dr. Higgins met Eliza, he already showed the rudeness of himself toward
others. In addition, beside made responses about negative traits, those 19
respondents also added the positive traits of Dr. Higgins which showed that Dr.
Higgins really had a complex personality that made him became the main lead in
this Pygmalion Play

In answering the question related to the setting, the respondents
predominantly gave responses straight to the point but some of the
respondents still missed other aspects of setting. There were also 3 respondents
who did not give any responses about the setting in the drama but they gave the
explanation of setting itself. The writer did an interview to them but they gave a

surprising response that they actually understood the question but they run out
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of time to answer. However, other 16 respondents gave a clear response but the
only one who was able to answer all aspects of setting was only respondent L.

In term of responding to the social aspect of the drama, most participants
had similar responses that people tend to look down others from ‘weak’ social
status. In addition, the participants also stated the gender became the problem
in the drama. The reason of that patriarchy was also not different since it was
also common to have that point in Indonesia’s culture.

From the responses, the writer concludes that the responses commonly
produce the same readings because the respondents were culturally and socially
live in Indonesia which also give impact to the responses given. However, there
are also some different reading but some of them sometimes were not valid and
justifiable enough.

To sum up, the various responses to Pygmalion commonly produced the
similar interpretations because the respondents culturally and socially live in
Indonesia which also gave impact to the responses given. However, there are

also some of the interpretations seem not valid and justifiable enough.

5.2. Suggestion

The writer suggests that the students better read many dramas and watch
them to get some new understanding of human life. A reader will get many

benefits and insights about life. In addition, reader-response is a good thing to
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be studied. The writer has found that is was interesting to know the responses

from other and how the readers thinking.

Since the writer used the theoretical paradigm by Davis & Womack (2002),
she only elaborates the responses into the three principles. Hence, the writer
would like to suggest that other researchers to research more about reader-
response and the reader cognitive thinking deeper than this study. Moreover, it
would be better for other researchers to dig deeper other paradigms that have

different principles and theories.

Hopefully, by discussing the study, the writes hopes that this study can be
beneficial to the readers. Therefore, it still needs further studies for completing
the analysis of reader-response. The writer kindly welcomes some suggestions

and critics from the readers so that the writer can make a better research.
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