CHAPTER V

CONCLUSION AND SUGGESTION

5.1 Conclusion

From the findings that exposed in the Chapter IV, it
could be seen that all of the students had already composed the
process essays in an expected structure. Most of the students
had already developed the process essays well. Unfortunately,
not all of them were aware that a paragraph should be
developed from a main idea. Some of them still wrote a
paragraph which had more than a main idea. Even though they
were not aware about that, but the ideas that were presented in
the body paragraphs had already supported the thesis statement
that they had in the introductory paragraph.

The following conclusions of the study are drawn based

on the findings and the discussion presented in Chapter 4.
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1. All of the students had already written the process essay as
the expected structure.

2. All of the students stated the thesis statement in the
introductory paragraph.

3. Almost each body paragraph that is written by the students
had a main idea. Some of the students developed more than
a main idea in a paragraph.

4. All of the main ideas presented in the body paragraph had
already supported the thesis statement in the introductory
paragraph.

5. Some students still could not differentiate the main idea and
the supporting idea.

5.2 Suggestion

The writer realized that the thesis is not perfect. There are
many things that should be improved. That is why the writer
wants to give some suggestions so that the research will be

more useful for the future teaching of process essays and also
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for the future researcher who wants to conduct a study of the
same topic.

First, it can be said that the students have already known
how to write a process essay with a good organization, but they
are not aware much about the organization of the paragraph,
especially the existence of the main idea. Some of them missed
to write it while the others include more than one main idea in
a paragraph. The lecturers of Writing III should put more
attention of this. It will be better if the lecturers emphasize that
a good paragraph contains a main idea.

For the future researcher, the writer hopes that this
research can help as a reference, but there are some weaknesses
on this research that the future researcher should be aware. The
first weakness is the data used. The writer chose to use the mid-
term test papers of the students as the data. But, on that test, the
students did not have to write the process essay. They could

choose what types of text they wanted to write between the
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process and why essays. Thus, the data that were got by the
writer could not cover all of the students. The writer suggests
the future researcher to use the data where all of the students
who take Writing III write.

Besides, the writer is also aware that an essay can be
judged as a good essay if it has good organization, has good
content, and has no mechanical problem. Thus, the writer
hopes the future researcher can analyze all of those criteria of

good writing if there is enough time.
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