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Chapter 5

Conclusion and Suggestion

In the last chapter of this thesis, the researcher presents

the conclusion of this study and suggestion. The conclusion is

about the summary of this study which is based on the research

findings and the discussion of the findings. Meanwhile, the

suggestion is about the recommendation which refers to the

research findings, the discussion of the findings, and the

conclusion of this study.

Conclusion

This present study was conducted based on the fact that

most of the teachers ignored the importance of providing the

interesting technique in teaching Reading course. In fact,

teaching reading is not an easy thing; many students feel bored

in Reading class because the teacher do not provide an

interesting technique to motivate and attract the students’

interest in reading. Whereas, comprehending the content of the

text is a consequence of having interest in reading. Focusing on
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the pre-reading stage, the researcher intended to investigate the

effect of mind mapping and pre-questioning on the students’

reading comprehension achievement generally and specifically

analyzed the effect of mind mapping and pre-questioning on

the students’ reading comprehension levels. As the comparator

of mind mapping, the researcher implemented pre-questioning

to the control group.

To investigate the effect of mind mapping and pre-

questioning on the students’ reading comprehension, the

researcher formulated five research questions. The first

research question was to investigate whether there was a

significant difference between the students who received mind

mapping and those who received pre-questioning in their

reading comprehension achievement or not and the second,

third, fourth, and fifth research questions were to analyze

whether there was a significant difference between the students

who received mind mapping and those who received pre-

questioning in their reading comprehension levels or not.

To answer those research questions, the researcher

formulated five alternative hypotheses: (1) there was a

significant difference between the students who received mind

mapping and pre-questioning in their reading comprehension

achievement, (2) there  was a significant difference between
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the students who received mind mapping and pre-questioning

in their literal comprehension level, (3) there  was a significant

difference between the students who received mind mapping

and pre-questioning in their inferential comprehension level,

(4) there  was a significant difference between the students who

received mind mapping and pre-questioning in their evaluation

level, (5) there  was a significant difference between the

students who received mind mapping and pre-questioning in

their appreciation level.

The equivalence of the students’ reading comprehension

ability before the treatment was implemented firstly checked.

The researcher used Independent Sample T-test to test the

equivalence of the students’ reading comprehension ability.

She then continued testing the first research question

hypothesis using Independent Sample T-test and the second

until the fifth using Manova.

T-test for independent sample which was applied to the

pretest scores of both groups indicated that the students of both

the experimental group and the control group had the same

reading comprehension ability before the treatment was

implemented. In the experimental group, the students were

given mind mapping as the treatment, while in the control

group the students were given pre-questioning as the treatment.
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After the treatment was implemented, there was no a

significant difference between the students who received mind

mapping and those who received pre-questioning in their

reading comprehension achievement. It indicated that the

students who received mind mapping did not comprehend

better than those who received pre-questioning. However, both

mind mapping and pre-questioning can be used as an

alternative technique to improve the students’ reading

comprehension achievement because there was a slight

improvement on the mean scores of both groups’ pretest and

posttest.

The mean score of the control group was better than the

mean score of the experimental group. Even though the

difference of those two group’s mean score was not significant,

it can be concluded that the students who received pre-

questioning (control group) outperformed slightly compared

with those who received mind mapping (Experimental group).

It happened because of some possible factors. First, the

students’ reading comprehension ability in the control group

was 2.77 higher than those in the experimental group prior to

the treatment. Second, the students in the experimental group

were probably less familiar with the story of “The Legend of

Tangkuban Perahu.” Third, it might be related to the students’
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lack of vocabulary mastery. Based on the information from the

teacher who was involved in this study, the students in the

control group had English proficiency or vocabulary mastery

better than those in the experimental group.

The Manova test used to test the second research question

hypothesis. The result revealed that there was no a significant

difference between the students who received mind mapping

and those who received pre-questioning in their literal

comprehension level. Both mind mapping and pre-questioning

can help the students to get the information explicitly stated in

the text since they had related background knowledge. Thus,

they can comprehend the content of text from their background

knowledge.

The Manova test used to test the third research question

hypothesis. The result revealed that there was a significant

difference between the students who received mind mapping

and those who received pre-questioning in their inferential

comprehension level. The students who received pre-

questioning performed better than those who received mind

mapping. It happened because by answering pre-questioning

from the teacher, the students can take the main point of the

text and predict what will be faced by them in reading text so

they can find inferential meaning from the text. This might be
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due to the mean score of the pretest in the control group was

higher than the mean score of the pretest in the experimental

group. Another reason can be related to the students’

vocabulary mastery because pre-questioning provided by the

teacher involves many words list hence it enriches students’

vocabulary.

The result of the fourth hypothesis testing revealed that

there was no a significant difference between the students who

received mind mapping and those who received pre-

questioning in their evaluation level. Both mind-mapping and

pre-questioning can help the students to make an evaluative

judgment of some aspects in the text.

The result of the fifth hypothesis testing revealed that

there was no a significant difference between the students who

received mind mapping and those who received pre-

questioning in their appreciation level. Both mind-mapping and

pre-questioning can help the students to involve their emotional

response to plot and reactions to the author’s use of language

Suggestion

Concluding the result of this study, the researcher finally

could give some suggestion and recommendation. The
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researcher would like to present not only suggestion for

students and teachers but also recommendation for further

study.

For the students, the researcher would like to suggest that

they activate their background knowledge related to the topic

being discussed; they should recall their memory about what

they have known about the topic. In addition, to get a better

reading comprehension the students should improve not only

their ability in mastering vocabulary but also their ability in

activating background knowledge related to the topic being

discussed.

For the teacher, the researcher would like to suggest her

or him to consider the importance of providing an interesting

technique which can motivate and attract the students’ interest

in reading because comprehending the content of the text is a

consequence of having interest in reading the text. As a

teacher, she or he should help her or his students to get a better

reading comprehension. Therefore, mind mapping and pre-

questioning can be used as an alternative technique to activate

the students’ background knowledge of the topic being

discussed and help the students in comprehend the text they

read. However, the teacher should also teach about word

recognition or vocabulary. Activating background knowledge
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cannot be provided to the students separately, it should also be

supported by not only knowledge of the world (content

schemata) but also knowledge of language (formal schemata)

such teaching vocabulary.

Although it can be said that the researcher has already

been successful in conducting this present study, there are still

some flaws found in this study. First, this study involved only

fewer than 30 students for each group. Therefore, the

researcher would like to recommend for future researchers to

replicate their study with bigger sample of students so that they

can probably have a better result.

Second, she did not have longer time to conduct this

experimental study. She could merely implement the treatment

three times. If the researcher implemented the treatment more

than three times, she might have got a better result for her

study. Therefore, the researcher recommends the future

researchers to implement the treatment as many as they can.

Future studies are expected to give better contribution to the

students and the teachers as well.
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