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CHAPTERYV

CONCLUSION

The thesis is concerned with the rhetorical moves that are used by the English
Department undergraduate students of UNESA in writing their theses, especially
in the result and discussion section. The purpose of this research is to revea the
typical rhetorical moves that might be used by the English department
undergraduate students of UNESA in writing their result and discussion section of
experimental research theses. This study shows that the difference of moves
sequence is more likely influenced by the authors’ preference in dealing with the
information from the data and also by the author’s written references such as
previous thesis of the same major. At the same time, the result of the study shows
that there are no linear rhetorical moves patterns emerging in the result section in
terms of the moves sequence of the whole section. The moves did not completely
follow the model of result section proposed by Paltridge & Starfield (2007). In
addition, the result sections under study have cyclical structure mostly based on
the stages of investigation in which some of it have relatively linear structure
within the cycle. However, the linearity that emerged is limited to presentation of
result and less commenting on result. In this case, the result section is in the level

of describing the result rather than explaining the result.
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To answer the second research questions, regarding the rhetorical moves of
discussion section of theses, the result of this study shows that there are no linear
rhetorical moves patterns that emerged in the discussion section. The moves did
not follow the model from Dudley-Evans (1994). Moreover, the un-linearity of the
discussion sections under study was also influenced by the fact that there are
several moves proposed in the model that are absent such as the reference to
previous research move, limitation move and suggestion move. However, unlike
the previous researches which reported that the cycle structure is a dominant
feature in the discussion section; result of this study was found that not all
discussion sections under study also have cycle structure. There are only three
discussion sections employed cycle structures and only one of them employed the
key cycle mentioned by Dudley-Evans (1994) that might indicate that the

undergraduate students are still unaware of the key cycle in the discussion section.

To answer the third research question, in reference to the lexical expressions used
in writing the result section, result of this study revealed that the undergraduate
students mostly used typical lexical expressions that are commonly used and
found in the result section. The lexical expressions that were found are closely
related to the communicative purpose of the moves, meaning that identification of

the moves in the result sections relies heavily in the lexical expressions.
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While in the discussion section as an answer to the fourth research question, the
lexical expressions that were used are less obvious so that the moves are mostly
identified through the comprehension of text. Therefore, it can be said that the
undergraduate students of UNESA used less lexical expressions in writing their

discussion sections.

This study has severa limitations. First, this study focuses on finding out the
rhetorical moves used by the English department undergraduate students of
UNESA especialy in experimental research thesis. Accordingly this study only
investigates the moves and moves sequence to identify typical rhetorical moves
used by the undergraduate students in writing their result and discussion section.
Thus, this study unintentionally disregards the relations of the result and
discussion section under study to answer its research questions. Moreover, as
mentioned earlier in the discussion section, the subject samples only focus on
experimental research which is included in quantitative research, accordingly,
these research results cannot be used to generalize the rhetorical moves used by

undergraduate students for their theses in qualitative study.

These findings can hopefully give insightful information for the academic writing
instructor or teacher about the essential need of the students in academic writing
especialy when the students should compose result and discussion section of
thesis. For example, the students should not include the formula in the result

section. Hopefully it can also encourage the academic writing instructors or
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academic writing teachers to give clear instructional strategies to overcome
structural complexities among function and language usage in writing result and
discussion section for the undergraduate students. Probably by giving more
exercises on move identification for undergraduate students to improve their
ability in writing result and discussion section. Moreover, it is also necessary for
the academic writing instructor to encourage the students to understand the

writing convention needed according to the discourse community

Additional investigation about the use of rhetorical moves by the English
department undergraduate students in writing their theses of qualitative study will
add the understanding about the undergraduate students’ comprehension in
writing their theses especially result and discussion section. Second, the
investigation about the use of rhetorical moves by the English department from
another university or institution is recommended in order to have the whole
picture about the undergraduate students understanding about the rhetorical moves
especially in result and discussion section of thesis. Another additional
investigation about the rhetorical moves used by the undergraduate student based
on different gender and different cultural background is also recommended.
Moreover, regarding the lexical expression, aditional investigation should also

deal with the language tense used in writing their theses.
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Expression

as control group

In this study, the researcher took two
, the researcher then tested the

Null hypothesisis accepted . However, if the t-

it also indicates that the experimental group performance is

1. This chapter discusses the finding data of research... This chapter elaborates the following

subtitles: data presentation....

6 The mean scores of experimental group...It shows the difference of pre-test scores... is not
to far...It means that the students of both groups almost have the same ability in writing before

the treatment.

10. The mean scores of experimental group is... It showsthat the scores of both...increasing

quite far from pre-test scores.....,

20. Table 1.5 the calculation of standard deviation and t-value between experimental & control

18. Thereis no significant difference between the students who are taught... and those who are
group

23. So, the null hypothesis (Ho) stated... isrejected. Then, the alternative hypothesis... is
notor....

accepted.

9. The table above informs the post -test scores of experimental and control group.

12. The table above informs...

13 From the calculation.. It can be concluded that the different means.. Was significant
16 From the calculation.. It can be concluded that the different means.. Was significant
8. Table 1.2 The post-test scores and means of experimental and control group

11. Table 1.3 Theresult of pre-test and post-test calculation of experimental

5. The table above informs the pre-test scores of experimental and control group
19. Thefollowing is a table showing the result of calculation of standard deviation...
14. Table 1.4 Theresult of pre-test & post-test calculation control group

4, Table 1.1 The pre-test scores and means of experimental and control group

clasess asthe sample... as experimental group consisting... and ...

consisting...
3. Four meeting are needed to accomplish the data collection...

17. Knowing the different means and significance of...

2. This study was experimental study to find out ...;
hypothesis of the study to find out whether...

22. If the t-value is lower or the same as....
value....
21.From the calculation of the t-test....

15. The table above informs...
far better than the control group

/////////////////////////////

7

N

A\

Appendix 1
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1{2[{3]4]|5[6[7]8]9(10[11]12)13]14{15]16|17|18[19]|20| 21| 22{23

Title: "Teaching Writing 'News Item Text' To The Senior High School Students By Using Authentic News Videos'
Result Moves and Purposes categories

Result 1

1 Presenting M eta-textual information
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Title: "Teaching Writing 'News Item Text' To The Senior High School Students By Using Authentic News Videos"

Existence

Result Moves and Purposes categories 10| 11{12]13] 14| 15{16| 17| 18| 19[ 20|21} 22| 23

Expression

.
N
w
IN
(631
o
~
(o]
[(e]

3 Commenting on result
Beginning to interpret result and make
claims
Looking for meaning and significance;
may point to contribution og fields
Making comparison with the previous
studies
May comment on strength, limitations and
generalizability

7. Thedifferenceis just 0.92, it meansthat the students

Notes

1 =first calculation

2 = second calculation
3 =third calculation

4 = fourth calculation

5 = hypothesis testing




treatment, and one student absent in the post-test. So, there were 28 students who

CHAPTER IV

RESULT AND DISCUSSION

This chapter discusses the f nding of data of the research entitled T eachmg

Wrrrmg “News ltem Text” to the Senior High School Students by Using Authentic

i
i~1|

the result, hypothesis testing and discussion to answer the research question. <

News Videos. This chapter elaborates the following subtitles: data presentation of

4.1 Result

This study was experimental sl;.ldy to find out the significant diﬁ'ercncc' in™
achievement between the students who are taught news item. text .by using
Authentic News Videos and those who are not. In this study the researcher took
two classes as the samples, X’-B.as experimental group consisting 32 stﬁdents_ and
X-A as control group consisting 32 students, In the contrql -grouh, when pre-test

distributed there was two students who were absent; one student absent in the first

were fulfilling all the tests and treatments in the control group. Four meetings a.re“‘
nceded to accomplish the data collection in this research: pretest, treatment 1, '%3 |

treatment 2, and post-test.

Notes

1

2
3

(1.1) Meta-textual preparatory info 4 (2.5) Providing evidence

{1.2) Referring to Methodology 5 (1.3) Pointing to location of tables

2]

(2.2) Presenting procedures (2.1) Presenting result

4.1.1 The result score of pre-test scores and means of experimental and -

control gropp

Group N . Scores Mean -4
Experimental group 32 2209 69.03
Control group 28 . 1907 68.11
Table 1.1 The pre-test scores and means of experimental and conrro! gro::p
(see appendix 7)’

The table above informs the pre-test scores of experimental and control ‘}, 5

_group. The mean score of experimental group is 69.03 and control group is 68.11.

i . ?
It shows that the difference of pre-test scores between experimental and control J 4

7
8

9

group is not too far. The difference is just 0.92, it means that the students of both {

; r?
groups almaost have the same ability in writing before the treatment. 4
4.1.2 The result of post-test scores and means of experimental and control
group
Group N Scores | Mean
Experimental group 32 2589 80.91 . 8 |
Control group 28 1954° 69.79
Table 1. 2 the post-test scores and means of experimental and control group
: (.s‘ee appendix 8 . s -

The table above informs the post-test scores of experimental and cuhtrol
group. The mean score-of experimental group is 80.91 and control gruup is 69.79.
It shows that the scores of both groups, experimeptal and control, ingreasing quite Lol
far from the pre-test scores. But, it also indicates_ﬁat the experimental group

performance is far better than the control group:

(31) fnterpreﬁng result and claim 10 {2.1) Presenting result
(2.5) Providing evidence

(1.3) Painting to location of tables
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4/1.3 The finding of pre-test and post-test calculation of experimental

group

Mean

Test N _t-value | t-table |
Pre test 32 69.03 | i
i .65 2.04
Post test . 32 80.91 2 *

Table 1.3 the result of pre-test and post-test Ea!culan‘on of experimental I

- (see appendix 9) _J

The table abéve informs the difference of pre-test and post-test scores of 1
'cxpcr-im,emal group. It shows that the score increaces 11.88 points or 17.21%.

From the calculation (see appendix 9) it can be concluded that the different ‘means ]

- score between the pre-test and post-test of the experimental group was significant -

because the t-test was higher than the t-value. From the distribution of t-table with >13

degree of significance 0.05 and degrce of ﬁ-csdom 31 it was found 2.042 and the

t-score was 13.65,

4,1.4 The finding of pre-test and post-test calculation of control group

Test N | Mean | t-value | t-table
Pre test 28 68.11 | _ .. . 7

- 5.09 2.052
Post test 28 69.'79 i X

Table .4 the result of pre-test & post-test calculation of controi group
(see appendix 10) =

The table above informs the difference of pre-test and post-test scores of |

control group. It shows that the score incrl‘ea_ses 1.68 points or 2.47%. From the ™
calculation (see appendix 10) it can be conciﬁded that the diff‘erzn-t means score
between the pre-test and post-test of the control group was significant because the
t-test was l'ifghcr 'lhn-n the t-value, From the distribution of t-table with degree of

significance 0.05 and degree of freedom 27 it was found 2.052 «nd the t-score was

12

- a.nd control group:

5.08.

4.2  Hypothesis Testing

Knowing the different means and the significance of difference means
score between the pre-test and post-test of both groups, experimental and controi, .
the researcher t_hen t;:stéd the hypothesis of the study to find out whether H,
stated “There is no significant difference in achievement between’the students
who are taught writing.news itern text by using Authentic News Video and those

who are not” or H, stated 'There is a signifi jcant difference in achlcvemnt

between the students who are taught writing news item text by usmg Aulhcntlc
News Video and those who are not” is accepted. The following is a table showmg

the. result of calculation of standard dewatlon and t-value between expenmenml

4.2.1 The finding calculation of standard deviation (SD) and t-value

___Group __ N “Mean sD t-value | t-table
Expenmgntal group 32 80.91 12,82 |* 494 200
Control group 28 69,79 | 241

Table 1.5 the calculation of standard deviation and t-value between - ..

experimental &control group
Notes (see appendix 11)
11 (2.5) Providing evidence
12 (1.3) Pointing to location of tables

13 (2.1) Presenting result

14 (2.5) Providing evidence

15 (1.3) Pointing to location of tables
16 (2.1) Presenting result

17  (2.2) Presenting procedures

18  (2.3) Restating Hypothesis

19  (1.3) Pointing to location of tables

20 (2.5) Providing evidence
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From the calculation of the t-test (seé appendix 11) the t-value from both

Notes
21 (2.1) Presenting result

groups was 4.94 and the distribution of t-table with degree of significance 0. 0s 2 22 (1.2) Referring to Methodology
_ N 23 (2.1) Presenting result

md degree of freedom 58 was found 2,00, If the t-value is lower or the same as ™

the t-table, the null hypothesis is accepted. However, if the t-value is higher than -

the t-table, the null hypothesis is rejected. The fact that t-value is higher than the t-
table (4.94 >2.00). So, the rull hypomésis (H,) stated ‘*rnére. is no significant —
difference .in achievement bct_mén the stt_ndents who are taught writing news item
text by using Authentic News Video and those who are not” is rejected. Then, the
alternative hypothesis (H,) stated “There is a significant “difference in

achievement between the students who are taught writing news item text by using

Authentic News Video and those who are not” is accepted. . ]
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Appendix 2
Result 2

Title: "The Use Of Chain Card Game as Media For Teaching Simple Past For The Eleventh Graders Of Senior High School*

. Existence .
Moves and Purposes categories Expression*
112(314]15[6]|7[18/9110{11]12]13[14|15{16[{17)18[19/20|21

1 Presenting M eta-textual

1. In this chapter, the data are presented and analyzed based on

what the writer obtained..., data elaborated based on the research
nroblem in

3. This study was conducted to find out whether....

13. Hypothesis thesting is aimed to find out whether the research
hvnothesiswas accented ar reiected

Previewing, linking, providing
background information

4.The data here showed the result of calculation from the analysis
of t-test formula...

14. The writer used the Statistical computation result to test the
research hvnothesis

Referring back to methodol ogy

Pointing to location of tables,
figures and graphs

6. The table below presents the pretest and posttest score of the
experimental and control groups

16. According to table above.....

2 Presenting result

%

Presenting result/findings

4
7

2 Before starting to teach.. the first step of activity was.... The
next step was..., To teach ... teacher was given twice a week
_Cbaln_ca.td_dammuhmh_lsmpd ta teach

5. ....before the treatments, the writer gave pre test

10. After the experimental groups carried out the pretest, the writer
aave the treatments

12. After knowing the mean.... writer then calculated...

18. After knowing the result...., after the treatment, posttest was
qaiven

20. Then, the result of the mean scores...

Presenting procedures
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Title: "The Use Of Chain Card Game as Media For Teaching Simple Past For The Eleventh Graders Of Senior High School*

. Existence .
Moves and Purposes categories Expression*
112[(314]15[6]|7]18/9110{11]12|13[14|15{16(17)18[19/20|21

Restating hypothesis or research
question

Stating what the data are and
highlight data for reader's

attention

Providing evidence : statistics, 7. Table of pretest and postest scores;
graphs,

tables, figures 15. the table of t-value.

3 Commenting on result

. . 9. It meansthat the students ahility of the two groups was equal.
Beginning to interpret result and

make claims

Looking for meaning and
significance; may point to
contribution of fields

Making comparison with the
previous studies

May comment on strength,
limitations and generalizability

Notes

1 = calculation pretest and posttest

2 = opening of hypothesis and hypothesis testing
* Sic
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CHAPTER 1V

RESULT AND DISCUSSION

In this chapter, the data are presented and analyzed based on what the |
writer obtained from the experiment conducted at the eleventh graders of senior
high school of SMA Negeri 4 Sidoarjo. The data is elaborated based on the
research problem which is stated iy chapter L. The research problem is whether the
students’ ability in constructing simple pest tense improves when the use of chain
card game is implemented.

This chapter is divided into two sections, The first section is the result of
the study which the measurement is calculated through the resuit of pre-test and
post-test in experimental group and control' group. The second section is the

discussion which analyzes the result of the study.

-preparation will make the students enjoy and interested in the subject being

4.1 Result of the Study

Before starting to teach simple past tense in the class, the first step of
activities was preparing the material that used in the class. The writer prepared the
cards which are about 280 cards which consist of 48 noun cards, 96 verb cards
(present verb and past verb), 64 t be and auxiliary cards, a::ld 32 adverb of time
cards and 24 preposition cards.

The next step was selecting the hook to be used as material source. The
machersuggestedseemsthebmkgheusedasthcmwﬁalmmw.mboo'kw
2 book published by Diknas. Although the book was used as the main sources, the

other books also used.

sk

To teach simple past in-the class, the teacher was given twice & week in”)

each class; every Wednesday and Friday for the. experimental group and every
Thursday and Saturday for the control group. It is about 90 minutes long. In the
experimental class, the cards are always played about 30 minutes.

Cmmdgnmewbiahismdmteachsimplemm,“dthgm

taught. This study was conducted to find out whether there is a significant |

difference in terms of simple past tense mastery between the students who: are
taught using chain card game and those who are not taught without using chain

card game. The data here showed the result of c¢alculation from the analysis of e

test formula and the data are taken from the pre-test and post-test of the -4

experimental and control groups.

Notes

=

(1.1) Meta-textual preparatory info
(2.2) Presenting procedures

{1.1) Meta-textual preparatory info
(1.2) Referring to Methodology

B oW owN
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4.1.1 Result of the ‘l’u-tes: and Posttest Scores o

To knowthe ability of the experimental and control grbuPs'befo&e the
treatments, the'wﬁter gave pre-test. 'i'hq.m the data obtained from the two groups 1 5
were-annlymd' by calculating the pro—hqut'.mbres and tlm mean of pre-test scores of E

.
bdthgmupa.'l’hetablebelonm&sthcp@testandlhepositemamofﬂw }6
experimental and control groups.
Notes

5 (2.2) Presenting procedures
6  (1.3) Pointing to location of tables
7 (2.5) Providing evidence

Table of Pretest and Posttest Scores

POSTTEST

; ' PRETEST
Subject | Experimental Control Experimental Control
group Group ___ group ‘Group

1 82 84 100 - . 82
2 96 70 100 75
3 94 99 99 100
4 96 92 96 98
5 95 69 98 79
6 84 87 93 83
7 76 87 100 - 99

- 8 96 77 95 92
9 86 86 96 84
10 68 49 - 96 71
11 86 95 92 95
12 88 49 94 66
13 92 - 91 100 96
14 86 .92 94 93
15 99 96 96 92
16 " 94 73 97 68
17 95 86 100 92
18 - 96 96 96 98
19 92 97 91 100
20 .91 88 . 100 98
21 92 89 . 98 97
22 90 84 98 88
23 91 ‘88 92 94
24 83 94 95 92
25 96 95 96 93
26 - 78 84 89 98
27 38 91 96 85
28 L 92 71 100 74
29 94 54, 95 52
30 - 93 90 98 98
31" 96 - 94 97 97
. 2785 2597 2987 2729
Mean 89,83870968 | 83,77419355 96,35483871 88,03225806
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The table shows that the mean of pre-test scores of both groups were |
almost the .same. T‘Hc mean of pre-test scores of experimental group was 89,83

and controlled gmup was 83,77, There is no significant difference in the mean of |

the two groups. It means that the students’ abi]ityofthetwo groups was equa.l._’"g

After the experimental groups carried out the pre-test, the writer gave the

treatments. In this case, the experimental group was taught simple past tense by

using chain card game. While the controlled one, was taught simple past tense
without using chain card game. After applying the treatments, the post-test wﬂs.
siniired

The table shows that the mean of the post-test score of the expmmemajm}

. L1
group was higher than the control one. The mean of post-test scores of the |

experimental group was 96,35, whereas the controlled group was 88,03 Aﬁeﬁj
knowing the mean of post-test scores of both groups, the-writer then calculated the

two mean of post-test by using t-test formula to know whether it was significant
or not. ' -

Notes

8  (2.1) Presenting result

9 (3.1) Interpreting result and claim
10  (2.2) Presenting procedures

11. (2.1) Presenting result

12 (2.2) Presenting procedures

13 (1.1) Meta-textual preparatory info
14 (1.2) Referring to Methodology

15  {2.5) Providing evidence

4.1.2 Hypothesis Testing

Hypothesis testing is aimed to find out whether the research hypothesis
was accepted or rejected. The research hypothesis was there is a significance
difference improvement between students who are taught by using chain card
game and those who are taught without using chain card game. The writer used
the statistical computation result to test the research-hypothesis. The research
hypothesis was acceptéd, when the t-value was bigger than t-table. In the other
hand, the research hypothesis was rejected if the t-value was smaller than t-table
and it meant that null hypothesis was accepted.

The table of t-value
) . Mean of Pretest . Mean of Posttest
Experimental Class ) i 89,34 . .96,35
Control Class _ T 83,81 88,03

=13

L 14

=15
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According to the table above, the calculation score of the pretest, the mean j{ 16

f the experimental group was found 89,84 while the mean of control group was 7]

3,81, Thien, the valué of two observed was calculated and the result was 2,34. To
letermine the statistical significance of it, the table of consultﬁi by checking at
he table critical value at 0,05 level of significance with 60-d.f (degree of freedom)
d the rosult was 2,00, After knowing the result, the treatment was given to the
xperimental group.

After the treatment, the posttest was given to both groups. The result of
sosttest was\used.to cher:k.if there were. significance difference.in mastcnng :
jimple: past tense. between the students who were taught using chain card game
and those who were not taught in that way. From the calculation score of posttest, |

it was foynd that the mean for experimental group was 96,35 while the mean of

b7
i

=18

~19

sontrol g;foup was 88,03 (see appendix 4) . =

Then the result of the mean scores of each group was used to calculate t-l s

e |
value by usmg t-tnhle formula as stated in chapter 1I1. The result of t-value was—

-8, 07 then to detmnmc the stahstlggl of i lt, the table of t consulted by checking at
the crmqel value & 0,05 level of s:gm.ﬁcame with 60 _d.f (degree of freedom) and
the result was 2 ,00. It showed that the value of t observed (6,07) was greater than

.hc vaIue at the critical table. T!mn:fote, it could be said there was a significant + 21

fifferent betwecn the scores of the pretest and pnsltcsl: at the experimental graup.
The sigm'ﬁcam difference between the scores of the pretest and postiest at the

sxperimental group showed that the students of the group made a significant

_)_mgressanheirposttest

Notes

16 (1.3) Pointing to location of tables
17  (2.1) Presenting result

18  (2.2) Presenting procedures

19 (2.1) Presenting result

20 (2.2) Presenting procedures

21 (2.1) Presenting result
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Appendix 3

Result 3

Expression*

1. This chapter deals with the answer of the problems

stated on the chapter | ..............

19. If the t-value is lower or the same ...

22. The reseacher use questionnairre

24. These responses clearly showed in the table below
28. Inthefigure 4.1 it covers the first to the second

question
37. Inthefigure 4.4 it covers the fifth and seventh

16. Thefollowing is atable showing the result of
guestion.

calculation..
31. Inthefigure 4.2 it covers the third question
34. In thefigure 4.3 it covers the fourth question

4. The table above informs the pre test score...
8. the table above informs the post-test score..
11. the table above informs the difference of ...
14. the table above informs the difference of .....

The mean score of experimental groupis.... It
ows..... But it also indicates.....

that the different.... It means that the students of both

groups almost have the same ability in writing before the

treatment

5. The mean score of exeprimental group is.... It shows
12. It shows that the scoreincrease ... It can be

concluded....From the distribution ....

9
sh

Existence

11213]4]|5|6|7]|8]|9]|10[11]12|13[14|15[{16|17[18)|19|20| 21| 22| 23| 24{ 25| 26| 27| 28| 29| 30| 31| 32| 33| 34| 35[ 36| 37| 38| 39| 40

it was found....

it was found...

15. It showsthat the score increase ... It can be

concluded....From the distribution ....

0. So the null hypotesis stated.... is rejected
26. From the analysis of the questioner it could be seen

that..., From the second question the reseacher got....

9. It showsthat ......

| [32. Itshowsthat .....

/

eighth, ninth, and tenth question the reseacher got....

seventh question the reseacher got.... From the sixth,

From the third question the reseacher got.... From the
fourth question the reseacher got.... From the fifth and

18. From the calculation of the t-test....

38. It showsthat .....

/ 40. These responses are based on the question....

| [35. It showsthat .....

N e

_

Firstly presented ......

2. Toandyzethedata......
Secondly the writer calculated ....;

TS Y %
ZLLLLDDIMI
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L
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_

|
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|

44¢4%%
L L Lbb AN

\
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Title: "The effectiveness of teachers coded feedback on senior high school students' writing ability in recount text"

Moves and Purposes categories

1 Presenting M eta-textual

o
- C
D >
£ 9
=
=8
o) Q
C g
.w.m
QS
3 3
£ s

I

Referring back to
methodol ogy

Pointing to location of tables,

fiqures
and graphs

2 Presenting result

Presenting result/findings

Presenting result/findings

Presenting procedures
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result from each items of questionnaire

CUTTIIT

Finding of experimental group

Making comparison with the
finding of control group
hypothesis testing
opening of questionnaire

Looking for meaning and
significance; may point to
Pvrevi ous studies

contribution og fields
Score of post test

Score of pretest

limitations and

generalizability

Notes
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3
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CHAPTER 1V The table above informs the pre-test score of experimental and control

4
"RESULT AND DISCUSSION + group. The mean score of experimental group is 70.26.and control group is
70.02. it shows that the difference of pre-test scores between experimental and o
This chapter deals with the answers of the problems stated on the chapter I, \ control group is not too far. The difference is just 0.24, it means that the
They are: (1) Is there any improvement on the students’ writing ability that is students of both groups almost have the same ability in writing before the §
taught by using coded feedback approaches?, and (2) What are the students’ treatment, :
PORIRE-1D theJisg OF dodd Weribick. in.usstestag writing abiflity 7. o aswer 4.1.1.2 The result of post-test scores and means of experimental and
those questions, the researcher would like to find out the result of students’ tests control group :
after use of the coded feedback and students’ response in the use of coded ; ; S
ey : o > Group N Seores Mean 7
CRRASR D KnplovR ARt Experimental group 38 3064 80.63
- 4.1 Result Cdntrol group 36 2595 72.08
‘Table 1.2 the post-test scores and means of experimental and control group
4.1.1 Coded Feedback in Teaching Writing 3 (see appendix 6)
After collect the score of experimental and control group, the researcher The table above informs the post-test scores of experimental and control 8
process the data to find out whether the treatment applied in this study ‘could group. The mean score of experimental g{‘oup is 80.63 and control group is
 really improve the English writing ability or not. To analyze the data, the ) 72.08. it shows that the scores of both group, experimental and control
: .08. . : ‘g
_researcher firstly presented the result of post-test of experimental and control —— ) o s, Bk, Il diceine thet e
group. Secondly the writer calculated the mean of each group. 'I_'heh the writer >2 expérimental group perfo 6 18 FaF bettar thai the coalltml group : -
calculated the mean and standard deviation score between lw-'o group in order to B 4
£ ; 4.1.1.3 The finding of pre-test and post-test calculation of experimental
get the t-value of each experimental and control group. Y,
X group
4.1.1.1 The result score of pre-test scores and means of experimental and
: ' Test . N l Mean | t-value | t-table
control group S——r, .
Pro test 3817928 ) 1056 | 2042 10
? G : N S Mean Post test 38 80.63
: T2uR eore 3 Table 1.3 the result of pre-tzst and post-test calculation of experimental
Experimental group 38 2670 70.26 (see appendix 7)
Control group 36 2521 70.02 4 )
‘Table 1.1 The pre-test scores and of experimental and control group . The table above informs the difference of pre-test and post-test score of | ..
(see appendix 5) .
- experimental group. It shows that the score increases 10.37 or 14.75%. from {12
Bipfes info 3 (2.5) Providing evidence ’ s i
U 5 o s 4 (1.3) Pointing to location of tables 6 (3.) Interpreting result and claim 8 (1.3) Pointing to location of tables 10 (2.5) Providing eviuence
i d i - . i & inti ti f tables
2 fe:2] Presanting procRciass 5 (2.1) Presenting result 7 {2.5) Providing evidence g (2.1) Presenting result 11 (1.3) Pointing to location o
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the calculation (see appendix 7) it can be concluded that thr different means

scorc between the pre-test and ‘post-test of the experimental group was

significant because the t-test was higher than t-value. From the distribution of} 12

ttable with degree of significance 0.05 and degree of freedom 37, it was

found 2.042 and the t-score was 10.37.

4.1.1.4 The finding of pre-test and post-test calculation of control group

Test N Mesn | t-value | t-table
Pre test 36 |--70.02 '
Post test 36 72.08 A i

Table 1.4 the resuit of pre-test & post-test calculation of control gmu:p

. (see appendix 8)

13

The table above informs the difference of pre-test and post-test scores 01} 1

control group. It shows. that the score increase 2.06 or 2.94%. From the)
calculation (see appendix 8) it can be concluded that the different means score
between the pre-test and post-test of the control group was significant because
the t-test was higher than the t-value. From the distribution of t-table with

degree of Sigxﬁﬁca.nt 0.05 and degree of freedom 33, it was found 2.042 and

the t-score was 4.95.

4.1.2 Hypothesis Testing

15

/

The following is a table showing the result of calculation of standard

deviation and t-value between experimental and control group:

Group N Mean SD t-value | t-table’
Experimental group 38 20.63 10.85
Control group 36 | 7208 2.95 5.00 200

Table 1.5 the calculation of standard deviation and 1-value between
experimental &control group (see appendix 9)

16

17

From the calculation of the t-test (see appendix 9) the t-value from both i

groups was 5.00 and the distribution of t-table with degree of significance 0.05

and degree of freedom 72 was found 2.00. if the t-value is lower or the same} "
1

as the t-table, the null hypothesis is accepted. However, if the t-value is higher

than the t-table, the null hypothesis is rejected. In this study, researcher found

that the t-value is higher than t-table (5.00 > 2.00). So, the null hypothesis

20

(Ho) stated “There is no significant difference in students’ score of writing ability

between the students who are taught by using coded feedback and those who are not”

is rejected.

4.1.3 Students’ Response

In order to answer the second research qucstion, that is “What are the

students’ responses to the use of coded feedback in mastering writing ability?”

The researcher used questionnaire. The researcher gave the students’ ten questions

of muitiple choices. Each question has four choices. These responses clearly

showed in the table below.

Notes

12
13
14
15
16
17
18
19
20
21

{2.1) Presenting result

(2.5) Providing evidence

(1.3) Pointing to location of table
(2.1) Presenting result

(1.3) Pointing to location of table
(2.5) Providing evidence

(2.1) Presenting result

(1.2) Referring to Methodology
{(2.1) Presenting result

{2.3) Restating Hypothesis

22 (1.2) Referring to Methodology
23 (2.2) Presenting procedures
24 (1.3) Pointing to location of table
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Table 4.2 ' e From the fifth and seventh question, the researcher got more than half of

Students® Responses the students or 82 % students responded that the teacher often gave feedback in

Option A ‘Option B Option C Option D Total English lesson, but 63 % students responded that the teachér never gave them

N[ T % | 2 [ % | 2 %2 [%]2][% - . e

T 12 |32 18 a7 s 16 2. 5 38 | 100, feedback in writing lcsson. The teacher only asked students to write composition -
2 12 12 I 32 2 37 5 13 |38 100 then gave the studenis compos:hon score without giving feedback.

3 {0 0 18 21 30 79 0 1] 38 100

4 |0 0 15 40 13 34 10 26 |38 |100 25 From the sixth, eighth, nmth and tenth question, the researchcr got ha!f of
2k 3 G = L L i o 0 students or 50% studcnts re-%pondcd that feedback was important and more tha.n
6 |19 |50 19 50 0 0 0 0 38 100

710 0 0 0 |14 37 |24 63 |38 | 100 half of students or 68 % students responded that feedback was needed 1o be
8 |26 |68 12 32 0 0 0 0 38 | 100

z i ion i i helped b

9 130 |79 8 21 0 0 0 0 |38 [100 1mplcme_ntanon in English lesson. And 79 % of the students were very helped by
1]=6 |68 s 4 ¢ b o 1% 38 100 | coded feedback to improve their writing. '

: It is generally summarized the students’ responses into five parts as like in
From the analysis of the queslionnajrc it could be seen that 47% students '

{he indizator of the questionnaire: J

[Bed English. And 32 % of them very like. But 15% said that they did not too like '

uestion 1 and 2 deal with the stud ® i i i :
il % — hke Engllsh a) Q wi e ents” interest in English lesson.

b) Questions 3 deals with writing in English Iesson
From the second question, the researcher got 32 % studcnts liked wntmg

c Questlon 4 deal with the students® knowledge about feedback
md 18% of thcm very' lnkc, ‘but 37 % students did not too l:ke writing and 13 % ) =

d tions 5 and 6 deal with th 1 f :
i Bk hke - ) Questions 5 an wi e imp emzntalmn_n feedback

¢) Questions 7 until 10 deal with the il:ﬁpnrta'u-;:e of feedback in teaching

26 English.

From the third question, thé resedrcher got more than half of students or
9% students responded that the teacher sometimes gave them wriling only 21% ———
students responded that the teacher often gave them writing. ' : | ' Students' responses 1
From the forth question, the researcher pot 34 % students were less l

knowing what feedback is, but 40 % of them knew what feedback is and 26 %

students did not know what fécdbaék is.

Notes . ; .
25 (2.5) Providing evidence e acais B
26 (2.1) Presenting result Figure 4.1 Students’ responses |

27 (2.5) Providing evidence
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In the figure 4.1, it covers the first to the second questions. The main point

28

was asking the students interests in experimental class toward the English lesson

and the students’ interest in writing lesson. It shows that 25% students responses

were very interest, 40% were quite interesting, 26% students were less interesting

and 9% did not interesting:

students' responses 2

0% 0%

Ha
ub

ud

Figure 4.2 Students’ responses 2

We.

130

In the figure 4.2, it covers the third questions. It deals with the intcn'sity of L31

" ‘writing in English lesson. It shows that 21% students responses were often and 79 32

" % were sometimes getting writing in English lesson.

Students' responses 3

33

I l’i.gurtlz.‘kj Students™ wspul-l.s.cs. 3

29

In the figure 4.3, it covers the fourth questions. It deals with students’ 34

knowledge about feedback. It shows that 40% students knew what feedback is, 34

% students were less knowing what feedback is and 26 % students did not know {35

what feedback is.

Students' responses 4

Ba
ab
“c
md

Figure 4.4 Students” responses 4

R

s

J

In the figure 4.4, it covers the fifth and seventh questions. It deals with the

37

implementation of feedback in the English lessin especially ir. writing. It shows

41% students respondcd that the teacher often give them feedback in teaching

38

English, 27% students responded sometimes and 32% students responded never

getting feedback in writing lesson.

Notes

28 (1.3) Pointing to location of tables
29 (2.1) Presenting result

30 (2.5) Providing evidence

31 (1.3} Pointing to location of tables
32 (2.1) Presenting result

33 (2.5) Providing evidence

34
35

37
38

(1.3) Pointing to location of tables

(2.1) Presenting result
(2.5) Providing evidence

(1.3) Pointing to location of tables

(2.1) Presenting result
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e s n e sy e o sn ) S—— *"
Students’ responses 5
Tooe o onon
a
sb | »39
He
ad
Figure 4.5 Students’ rosponses 5

There were 66% students’ responses, coded-feedback was very helpful

and it was very important to use in teaching writing and 34 % responses wero

i : ) S 40
belpful enough. These responses are based on the questions sixth, eighth to tenth

which involved the use of coded feedback to improve students” writing ability.-

Notes
39 (2.5} Providing evidence
40 (2.1) Presenting result
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8. From the result above, pretest score and post test score of experimental group increased.

From satistical calculation showed that t-valuewas ...
15 Between pretest scores and posttest scores of control group increased ...calculated with

statistical formula and it showed that

§Q

it meant that the scores of

.

19. The table and diagram above showed that scores of .....,
@(Derimental aroup was hiaher than control aroup

\.\ 22. The table showed that the t-value was 10,298 with the level of significant .00L....

\.\ HER

.the deviation sguare of experimental group was...the result of t-value was..

30. The result of t-test calculating was......The result showed that the difference between...
32 ...It meant that the null hypothesis....is rejected and alternative hypothesis... is accepted.

3 The data were gotten from pretest and post test scores... Before the data were
calculated...experimental and control group were devided in 4 tables.

10. The researcher also calculated the scores of ...

Data was gotten from post test score
23. The researcher calculated pretest and post test of experimental and control group.

16, Post test was done.....
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Presenting result/findings

Presenting procedures

Presenting procedure

28. In this study the researcher answered the research question stated that does... There are

two hypothesis, null hypothesis states....and alternative hypothesis states....
26. Table 4.1.1.4 Table pretest and posttest of both experimental and control group.

29.The researcher used t-test formula to calculated pretest and posttest scores ...then
compared the result
13. Table 4.1.1.2 Table pretest and posttest scores of the control group

7. Table4.1.1.1 Pretest and posttest score of the experimental group
18. Table 4.1.1.3 Table posttest of experimental and control group

N
Y

highlight data for reader's attention
Providing evidence : statistics,

Restating hypothesis or research
graphs,

guestion
Stating what the data are and

tables, figures
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Title: "The Influence of Course Review Horay In Teaching Reading Comprehension of Narative Text To The Second Grade of SMPN 2 Ploso Jombang"

Existence

Moves and Purposes categories

10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

26

27

28

29

30

31

32

Expression*

3 Commenting on result

Beginning to interpret result and
make claims

9..... It meant that, students' scores of experimental group increased after the treatment was
given.

15. ...It meant that students’ scores of control group didn't increase after they were thaught as
usual.

Looking for meaning and
significance; may point to
contribution og fields

Making comparison with the
previous studies

May comment on strength,
limitations and generalizability

Notes

1 = calculation for exeprimental group

2 = calculation for control group

3 = post test for experimental and control group

4 = pre and post test for experimantal and control group
5 = hypothesis testing

* Sic

-

-

—




CHAPTER IV

RESULT AND DISCUSSION

In this chapter, the researcher would like to present the result of the test |
and the implementation of the experiment which conducted at the second grade
students of SMPN 2 Ploso. The result of the data were gotfen from pretest and
poéttcst score of experimental and control gmup then the data was calculated by
using statistical formula. Data analysis, hy'pomc':sis' and di.écussicm will be

presented.

4.1 Result

There were two gmﬁps in this research, experimental and control group.
Experimental group was VIIIB and VIIIA as clontrol group and both of the class
were 36 students. When pretest and posttest was held, one of the students of
control grdui:; was absent 50 on!y- 15 students of control group were held in pretest
and post test. Né one were absent in experimental group when pn:teét and post test
were done so there were 36 Students of exparimental group were held in pretest
and posttest el

In this study the researcher got the data from pretest and posttest score of

experimental and control group, the data was calculated by using statistical

formula in order to know whether there is significant difference bctween students

|
|
=
|

who were taught by using course review horay and students who weren’t taught

by using course review horay.
4.1.1 Analyzing the data

The data were gotten from pretest and posttest scores of experimental and

control group. Before the data were calculated, pretest and posttest scores of

experimental and control group were divided in 4 tables. Score of pretest and
posttest from experimental and control group were put in the table, it can be .seen
in appendix 5. Pretest and posttest score of experimental group were put in the

table, it can be scen in appendix 6. Pretest and posttest score of control group were

=put in the tabl'e, it can be seen in appendix 7. Posttest score of experimental and

control group were put in the table, it can be seen in appendix 8 and the last
Pretest and Posttest scores of both Experimental and Control Group were put in

the table, it can be seen in appendix 9.
4.1.1.1 pretest and posttest score of experimental group

The data of pre test and posttest scores of experimental group were
calculated, it can be seen in appendix 6. The purpose was to find whether there

was an increase in the scores between pretest and posttest scores of experimental

group. The result of calculation pretest score and posftest scores of the i

experimental group were present in the table below =

Notes

-

I

L..4

cormd

~6

1 (1.1) Meta-textual preparatory info 4 (1.3) Pointing to location of tables

2 (1.2) Referring to Methodology
3 (2.2) Presenting procedures

5 (1.1 Meta-textual preparatory info
6 (1.3) Pointing to location of tables
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4.1.1.ipretest and posttest score of the expeﬁmcntal group

Group N | Scores mean | Scores mean | t- t-

value | table
(pretest) |- (posttest)

E:_cperimemal 36 - | 1661 .46.14 21595 61.79 10.72 | 418

=

From the result above,l between pretest ssores and postiest scores of
experimental - group increased. From sm.tistical -ca.lculaticm sho@ that t-value
was 10.72 whtle 36 degree of freedom of 0. 001 level of significance was 418. So
the result of t-value of experimental group was significant because t-value was

higher thar, t-table. [t meant that, students’ scores of experimental group increased |

after the treatment was given.
'4.1.1.2 Pretest and posttest score of control group

The researcher also calculated the scores of pretest and post test of control 1 @
group so the data the data was gotten. The purpose of the calculation was to find .-
whether there was an mcrcase in scorcs between pretest and posttest of contral

group. The scores and the calculation can be seen in appendix 7. The result of L12

- calculation pretest score and posttest scores of the experimental group were

present in the table below

4.1.1.2 table Pretest and posttest soores of the control group &

12

L...._.\.._....J

Group N scores Mean mean t-value | t-table
. ' (pretest) (posttest)
Control 35 1568 448 44,9 ._ 0.09 A18

,-13
Eecores
Bmean
|
Between Pretest scores and posttest scores of control group increased. It "}
can be seen from table and diagram above. Scores of pretest and posttest was ]
calculated- with statistical formula and it showed that t-value was 0.09 while 35 ' iﬂd
degree of freedom of 0.1 level of slgnificauce was .418. So the result of t-value of i

e

control group was not significant because t value was lower than t-table. It meant -W
.that students’ score of control group didn't increase afier they were taught as 15
usual. '

Notes

7 (2.5} Providing evidence

8 (2.1} Presenting result

9 (3.1) Interpreting result and claim
10 {2.2) Presenting procedures

11 (1.1) Meta-textual preparatory info

12 (1.3) Pointing to location of tables
13 (2.5) Providing evidence

14 (2.1) Presenting result

15 (3.1) Interpreting result and claim
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. . |
2500 1
2000 — -

O pretest

1500 : _i Eposttest
1000 | O deviation squares

500 i

0 ¥ T T !
Experimental Control

Based 6nlthe table above, the deviation squares of experimental group was
2;’)98.06 \léhil;a control group was 1310.45. The result of t-value was 8.18 with the
level of significance of .001 and 69 degree of freedom where the t-table was
'3.435. It meant that the t-value was higher than t table so there was significant
difference between the students wﬁo are taught by usiti'g course review hqray
(experimental group) and who are not taught bf using course review horay
(control group) it meant that there is correlation -between the two variebles in the

population from which the sample was drawn.
4.1.2 Hypothesis Testing

In this study the researcher answered the research question stated that
Does course review horay influence in reading comprehension of the students in

SMPN 2 Ploso?. There are two hypotheses, null hypothesis states there aren’t

significant influence in scores in their reading tests between students who leamn .

- 26

-27 )

reading oomprelwnsmn by using coursg review horay and a]tcmanve hypolhesw R

i
1]
!
statcs thete are significant influence in scores in their reading tests betwcen T’-g

students who learn reading comprehension by using course review horay.

The researcher used t-testfcrﬂmla to calculated pretest and posttest scores -
of _exp_crimental._ and control group then compared the result of ttest calculation [ 29
with the level of .001 level significance nm-i the degrees of freedom in t-table. The
result of t-test calculating was 8.18 is higher than t-table on the .Ievel of 30

significance of .001 with degree of freedom of 69 is 3.435.

The result showed that the difference between the experimental and the

control group was significant As Bartz (1976: 248) said that t values wkich must L
i
d

be equal or exceeded for these usual significance levels in terms of degrees of

freedom. It meant that the null hypothesis which states that there isn’t significant
influence in scores in fheir reading tests between students who learn reading
comprchensron by using course review horuy are rc]ected and altemanvc
hypothesns states that there is significant influence in scorés in their reading tests

‘between students who learn reading comprehension by using course review horay

is accepted

Notes

27 (2.1) Presenting result
28 (2.3) Restating Hypothesis
29 (2.2) Presenting procedures

32

.

30 (2.1) Presenting result
31 (1) Meta- -textual preparatory info
32 (21) Presenting result
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4.1.1.3 Posttest scores of experimental and Control group,

Pstiont-wa doié afier stidants of experimental group wero piveit cse 35 students of control group were 44.9, it meant that mean of experimental group

! =16 i contro %
review horay treatment while the students of control group weren't given the Il was bigher G ! group
> 5 .‘..\} 4 -
treatment - then the data was gotten from posttest scores, the result of posttest . Then, to know whether there was significant difference between the post
¥ . . =17 ;
scores and means of the experimental and control groups. were presented in the j test of experimental and control group, the researcher calculated posttest scores of 20
table below e experimental and control group by using statistical formula and the calculation .
can be seen in appendix 8. The result was on the table 4.1.4, The table showed [ 2!
4.1.1.3 table posttest scores of the experimental and control group _ ; 3 -
; ) that the t-value was 10.298 with the level of significance of .001 and 69 degree of
Grou B N Scores ' t-table freedom where the t-table was 3.435. So the differences of pretest and posttest
1p Mean t- value '
(posttest) : (.001) scores between experimental and control group was significant, because the t- 22
Experimental 36 22245 61.79 ' walue was 10.298 higher than t table was 3.435. It meant that, there was
. S ' 10298 3435 significant difference of t-test was found in experimental and control group.
Control . | 35 1571 a9 ' =
18 4.1.1.4 Pretest and Posttest of Both Experimental and Control Group
The researcher calculated pretest and posttest of experimental and control } 23
group. The purpose was to know whether there was significant or not between " 54
experimental and control group. The calculation both of two groups can be seen in
: : : 25
apperdix 9 }—
. 4.1.14 Table pretest and posttest of Both experimental and control group
: _ s Deviation Squares T
The table and diagram above showed that scores of 36 students of i Group N | Pretest | ‘posttest . t-value | t-table
experimental group were 2224.5 while scores o_f 35 students of control group were % | e X -
1571, it meant that the scores of experimental group was higher than control Experimental | 36 | 1661 | 55005 | 260806 | 131045 | 88 | 3435
group. The mean of 36 students of experimental group were 61.79 while mean of o ) ' - Ji
Notes 23 (2.2) Present'ing procedures
. . 20 (1. i E ratory info
16 (2.2) Presenting procedures 18 (2.5) Providing evidence 21 : 2; ie-fe:: mgtm. ME:_""d"f'OSZ 24 (1) Mefa ‘textuall prip-'ﬂ fotrv b11r;
1.3} Pol ion of tables
17 (13) Pointing to location of tables 19 (2.1) Presenting result 3} Pointing to location of tables 25 (1.3) Pointing to location o

22 (2.1} Presenting result 26 (2.5) Providing evidence 233
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Title: "The Effectiveness of Using Time Token to Improve Speaking Descriptive Text to The Tenth Grade Students of SMA Negeri 1 Taman"

Moves and Purposes categories

Existence

Expression *

Providing evidence : statistics,
tables, figures

\§
N
N

N
N

N
N

N

Q

N

‘. ‘

N N

N N

n

6. Table 4.1 The mean of the pre-test and post-test from both groups

13. Table 4.2 Theresult calculation of standard deviation (SD) and t-value

18. Table 4.3 Theresult of pre-test and post-test cal culation from both groups

25. Table 4.4 The result calculation of deviation square and t-test

27. Degree of freedom (formula) = 66

3 Commenting on result

Beginning to interpret result and
make claims

Looking for meaning and
significance; may point to
contribution og fields

Making comparison with the
previous studies

May comment on strength,
limitations and generalizability

§ 29. So it was clear that there was significant different betwen the students who are
\ taught by using time token and those who are not taught by using time token. In

other words, the treatments by using time token give significant influence to the
\ students' scores of speaking descriptive text.

& 32. from the findings it can be seen concluded that the implementation of speaking

descriptive text by using Time Token can improve the students' score of speaking
descriptive text

Notes

1 = Score and mean of pre and post test
2 = calculation of significant different of pre and post test

3 = hypotesis testing
*Sic




CHAPTER IV

RESULTS AND DISCUSSIONS

In this chapter the researcher presented and analyzed the data, Dealing)
with analyzing the data, the researcher used t-test formula. The data were obtained

from the test had been done previously.

4.1. Results

The purpose of this experimental research was to find out the whether

Time Token technique can improve speaking ability in descriptive text or not. The

researcher took the data in SMAN 1 TAMAN, and its tenth grade students as the [ 2
populations. In order to determine the students’ speaking ability, a test was
conducted. The test was subjective one in creating a simple descriptive esay, as it } 3

was noted that the most direct way of measuring students® speaking abilities was
to have them speak. This test was done in both of groups of sample in 1he<
population; experimental and contrel group. From the random sampling had been
found thz_af. X5 class was the experimental group and, X4 class was the control
group.

The test it self was divided into two sections. They were pre-test and post-
test. It- was started with pre-test to get the students’ scores that determine their

. speaking abilities in speaking descriptive before treatments whether they have the,

equal ability in-speaking or not. This pre-test was done in both groups. The post- )

test was held to know the improvements of students’ speaking abilities after the

treatments applied. It was also done in both groups of students.

4.1.1. The Scores of The Experimental and Control Groups

The data gained from the experimental and control groups before and
after the treatment. The different scores can be positive (increase) or negg_tﬁw.
There were several steps to analyze the data. First, the researcher put the scores o
the pre-test and post-tést of experimental and control groups. The result of the

calculation of the pre-test scores and the mean scores of the experimental and the

control group were presented in the following table 4.1.

Tahle¢ 4.1 The mean of the pre-test and post-test from both groups

Group ‘N Pre-test Post-test SD
Experimental group | 34 65 74,6 3,1
Control group 34 | 62 64,7 1,6

The table showed that the mean of the pre-test scores of the experimental |
group was 65 and the control group 62. It means that the students of the two
groups had the difference ability before the treatments were given.

The mean post-tclst scores of experimental group was 74,6 and the control
group was 64,7. From the result otI‘ pre-test anvl post-test scores of experimental
group, we can see that the post-test score was higher than pre-test score, which is

9,6 points higher. The table above show the students overall score between pre-

test and post-test that the mean of post-test score of the experimental group was |

higher than the control one. In order to know whether there is a significant

Notes
1 (1.1) Meta-textual preparatory info 5 (1.3) Pointing to location of tables
2 (2.2) Presenting procedures 6 (2.5) Providing evidence
3 (1.2) Referring to Methodology 7 (2.1) Presenting result

4 (2.2) Presenting procedures
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difference between two groups, the researcher needs to calculate the standard
deviation and the signifizance of the different mesns score by using of T-test 8

between two groups.

4.2. The Calculation of t-test

After reéscarcher gave the pre-test, treatments, and post-test, then the |
researcher calculated the difference means of pre-test and post-test score between

+ z .
experimental and control groups. To know whether the result difference was

significant or not between both of groups, then the results was analyzed by using 9.
t-test formula. Before it was done, the standard deviation of the two groups was A
calculated first. This table 4.2 presented the result of the calculation. 12

E Group N | - Mean Sb T-value

Experimental group 34 74,6 3,1

65,13

Control group 34 64,7 1,6

Table 4.2 The result calculation of standard deviation (SD) and t—value .
T-table
1
2.042 3

Based on the data in the table 4.2 above, the standard éeviaﬁqn (SD) of the‘JL.‘ a
-experilmenta! group B,i_ was higher than control group 1,6. Then, from the result m‘J
the t-test calculation (appendix 8), the t-value was 65,13 with the level of
significant of 5% and 66 degrees of freedom, while the t-table was 2,042. So, the {15

t-value was higher than the t-table. Tt means that the differences of fhie post-test

scores between experimental and control groups was significant.
Next, the writer calculated the scores of the pre-test and the post-test of the{

experimental group. The purpose was to find out whether ot not there was an

Notes
8 (1.2) Referring to Methodology 12 (1.3) Pointing to location of tables
g9 (2.2) Presenting procedures 13 (2.5) Providing evidence
10 (1.2) Referring to Methodology 14 (1.3) Pointing to location of tables
1 (2.2) Presenting procedures 15 (2.1) Presenting result

increase in the whole scores of the pre-test and the post-test in the experimental
: ’ 16

group. The scores and the calculation could be seen in appendix 3, whereas the 17

result was presented in the table 4.3 bellow:

Table 4.3 The result of pre-test and post-test calculation from both groups

Group Pre-Test | Post-Test SD T-value T-table

Experimental 65 74,6 3 17,79 2,042 18

Control 62 2,042 |

7% J 167 | 564

From. the result above, there was an increase in the whole scores of pre-test
and post-test of experin'.zcntal group. From the calculation of t-test formula, it was
found out that t-value was 17,79 with 33 degree of freedom and 5% level of
significance, while the t-table was 2,042. It means that the result of the pre-test
and the post-test calculation of the experimental gxoulp were higher than t-table
and the difference was significant. g

Thehlwrit_er also calculated the scores of pre-test and the past-test of the'.1
control group. In this part, the purpose was to find out whether or not there was an
increase in the whole scores of pre-test and post-test in the control groﬁp. The data 28

were collected from the pre-test and post-test scores of the control group. The

scores and the calculation could be seen in the appendix 5. /

From the table above, it showed that the scores of the pre-test and post-test
of control .gmup was increased. the t-value was 5,64 with 33 degrees of freedom
and 5% level of significant was 2,042 , so it means that the result of the pre-test !

and post-test calculation of contral group was highei'-than t-table and the

16 (2.2) Presenting procedures
17 (1.3) Pointing to location of tables
18 (2.5) Providing evidence

19 (2.1) Presenting result
20 (2.2) Presenting procedures
21 (2.1) Presenting result
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difference was significant. Although the scores of the’ pre-test and - post-test of
control group was increased, it was much lower than the experimental group. } =
The difference between the pre-test and the post-test scores of the
experimental and the control groups was done by the researcher. Shc calculated
and made a list of pre-test and ;I)ost-tes: scores diéfcrenoe between pre-test and ? 23

post-test of both groups which could be seen in appendix 4 and 6.

Then, before n-calculating of the t-test, the writer calculated the deviation )
squaré of the experimental and the control groups (see appendix 8). The result af}

24
the calculation was presented in the tahle 4.4 bellow:

Table 4.4 The result caleulation of deviation square and t-test

' B Deviation Square T-value T-table
Subject N :
. Experimental Control
Experimental group | 34 | 224,74 - 14,14 2,000 25
Control group 4 - 79,71

Next, to calculate t-test, the researcher must determine the dcgre“s of 26
freedom by using formula as follow: ’

Degree of Freedom = NI+N2-2 .
=34434-2 ; 27
=68-2
=66

The data showed the sum of deviation of each group, the t-value, and the t-

table. From the presentation above, it could be seen that the deviation square of
: 28

the experimental group was 224,74 while the control group was 9,71, Based on

the calculation of t-test, then t-value m_mpaﬁng with t-table distribution with the

Notes
22 (2.2) Stating the data and highlight
23 (2.2) Presenting procedures
24 (1.3) Pointing to location of tables
25 (2.5) Providing evidence

26 (1.2) Referring to Methodology
27 (2.5) Providing evidence

28 (2.1} Presenting result
29 (3.4} Commening on strength or
generalizability of result

chapter, the researcher to know mught by using Time Token in spemung

significant level of 5% and degree freedom 66 on the'table was 2,000 and the) 28
resﬁlt of t-value was 14,14 , }

So, _it was clear that there was significant difference between the s'tuden:s\
wiw are taught by using Time Token and those who are not taught by using Time
Token. In another words, the trea.l.ments by using Time Token give sigﬁiﬁcant

29
influence to the students’® scores of speaking dmmptxve text. In the ptewous

descnpuvo text have higher ach(evemcnt than taught without that technique.

4.3, Hypothesis Testing
=

Tt has been stated in the previous chipter that the purpose of this study is
to know whether the students who were taught lh.rough Time Tuken had a 730
significant dtfferent than those who are not.

<

From :hc calculation, the t-value is higher than t-table, It means that the

hypothesis is confirmed. It indicates that there is significance different between ~ 31
the students who were taught by using "i"ime Token and thbse who were not taught
by using Time Token. From the findings, it can be seen concluded that the
implementation o.f speaking descriptive text by using Time Token can improve the 3

students’ score of speaking descriptive text.

30 {2.3) Restating Hypothesis
31 (2.1) Presenting result
32 (3.4) Commening on strength or

generalizability of result 237
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The Effectiveness of "Peer assissted writing activiy (PAWA) technique” in teaching writing narrative texts for tenth gradersin SMAN 1 Babat - Lamongan

Moves and Purposes categories

Existence

59

60

61

62

63

64

65

66

67] 68| 69

70

71

72

73

Expression*

1 Presenting M eta-textual infor mation

Previewing, linking, providing background
information

1. In this chapter, the result of the study were analyzed and presented... The objective of this study was to
investigate....

3. The objective of this study wasto investigate the significance differencebetween studentswho taught writing
narrative.... In terms of its cotent, organization vocabulary, language use and mechanics

15, The result of calculation of pretest and post test ..... Was explained as follows....

Referring back to methodology

67, As stated in chapter | the aim of this study was to find out whether ....

2. Dedling with analyzing the data, the researcher used t-test to calculate the siginificant difference between....

7, The type of validity that was used in this studey was content validity. So the testt item was suited with the
standard competency....

14. If the t-value was higher than t.os it means....however, if the t-value lower than t.05 it means....

24. In order to know whether the improvement .... The researcher used t-test

35. In order to know whether the improvement of scores was significant or not. The researcher used t-test (in
terms of content)

42. In order to know whether the improvement of scores was significant or not. The researcher used t-test (in
terms of organization)

49. In order to know whether the improvement of scores was significant or not .... The researcher used t-test (in
terms of vocabulary)

56. In order to know whether the improvement ... The researcher used t-test (in terms of language use)

63. . In order to know whether the improvement of scores was significant or not .... The researcher used t-test
(in terms of mechanics)

_

68. In thisto test the hypotheses, the researcher used t-test formula

Pointing to location of tables, figures and graphs

|

5. The result of analyzing validity was presented in the following table

10. The result of calculation was presented in following table

17. Theresult of pre test of the experimental and the control groups was presented in the following table

21. Theresult of pretest of the experimental and the control groups was presented in the following table

27. The calculation was presented in the following table.

32. Inthe following table, the result of pre test and post test of the...groupsi n terms of content was presented.

39.Then, the following table 4.7 was the result of pretest and post test...groups in terms of organization.

46. In the following table, the result of....groupsin terms of vocabulary was presented.

53. The result of the pre test and...groups in tems of language use was presented in the following table.,

60. The result of pre test...groups in terms of mechanics was presented in the following table.

_

69. In order to know the result of the hypothesis analysis, see table 4.8 below.
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Existence

- - -

- - -

1] 2|3l 4l 5]6| 7] 8] 9l10l11/12]13]14{15]16/17] 18] 19] 20| 21| 22] 23] 24| 25| 26| 27] 28] 20| 30| 31| 32| 33| 34| 35| 36| 37| 38| 30| 40 41| 42| 43| 44| 45] 46| 47] 48] 49| 50| 51| 52] 53] 54| 55] 56| 57] 58]

Moves and Purposes categories

2 Presenting result

Presenting result/findings
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Expression*

Existence

59] 60 61] 62 63 64] 65] 6] 67] 68] 69] 70] 71] 72| 73

it could be said that the inter
.it concluded that the

... which means that there was significant difference of the pretest and the posttest score of te experimental

8. So the test item was suited with the standard competency... Therefore the test item was considered as valid
perimental and the control group. From the finding, it could be concluded that there was a significant
perimental and the control groups, From the finding, it could be concluded that there was a significant

.This showed that the achievement of the control group in the posttest was not significant.

he table above shows that the mean of control groip was higher than... It means that
Based on the table 4.4, the mean of experimental group was 75,87. It increased..

. Based on the table above, the result of reliability of of inter raters was .91...
scores of both group had improved.

T

0

5. The table above shows that the mean of the posttest was higher than the one of the pretest...The reseracher

oncluded that the scores of both groups had improved.

48 The table above shows that the mean of the posttest was higher than the one of the pretest...The reseracher
5
c
5
g
S|

41 The table above shows that the mean of the posttest was higher than the one of the pretest... The reseracher
concl uded that the scores of both groups had improved.

concl uded that the scores of both groups had improved.

4. The table above shows that the mean of the posttest was higher than the one of the pretest...The researcher
43. ..

5. Based on the t-test calculation of posttest...It showed that the t-value was higher than...which means the
oncluded that the scores of both groups had improved.

ifference was siginificant.
31. Based on the t-test calculation ....there was a siginificant difference between students’scores of the

38 Based on the t-test calculation,.., there was a significant difference between students' scores of the
experi mental and the control groups, From the finding, it could be concluded that there was a significant

dlfference between......in terms of content.
experi mental and the control groups, From the finding, it could be concluded that there was a significant

45 Based on the t-test calculation,.., there was a significant difference between students' scores of the
dlfference between......in terms of organization

50 .. which means that the difference of the pretest and the posttest score of te experimental groups was

S| gnificant.. This showed that the achievement of the control group in the post test was not significant.
52 .Based on the t-test calculation,.., there was a significant difference between students' scores of the

roups was significant.. This showed that the achievement of the control group in the post test was not

36 ....This showed that the achievement of the control group in the spodt test was not significsnt.
gnificant.

29.The table above shows that the post test score of the experimental group was higher than...

ters was considered reliable...
d fference between......in terms of vocabulary

d fference between......

3
c

n-/_a 93

2
2
d

Moves and Purposes categories

2 Presenting result

Presenting result/findings
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Moves and Purposes categories

|

Expression*

73
| |59. Based on the t-test calculation,.., there was asignificant difference between students' scores of the

experimental and the control groups, From the finding, it could be concluded that there was a significant
difference between......in terms of of language use.

| |62. The table above shows that the mean of the posttest was higher than the one of the pretest...The reseracher

concluded that the scores of both groups had improved.

2
| |64. ... which means that the difference of the pretest and the posttest score of te experimental groups was not

significant..... This showed that the achievement of the control group in the post test was not significant.

[66. Based on the t-test calculation,.., there was not a significant difference between students' scores of the

experimental and the control groups, From the finding, it could be concluded that there was a significant

difference between......in terms of of mechanics
o

| |71.0verall, the experimental group achieved higher scores in the posttest than the control group....This it was

considered that the null hypothesis was rejected... It means that there was a siginifiacnt difference in terms of

narrative text writing ability...
.

Presenting procedures

73. ...Thus it was considered that there was asiginifiacant difference between the students who were taught
writing narrative texts by using "PAWA" techniques and ...without... in terms of content. Therefore , the null

/ hypothesis was rejected and the alternative hypothesis was confirm.......(continue with the organization,
/ vocabulary , language use) ...in terms of mechanics. Therefore the null hypothesis was confirmed and the
/ aternative hypothesis was rejected

4. Therefore, the result presented .... Later base on result.... The result of pretest and post test were devided
into.... It was doneto fine ....

9. After analyzing validity...., the researcher analyzed the reliability...

13. After investigating the validity and the reliability, then the researcher investigated the effectiveness.... The
researcher took the scores gained from.... After that, ....then the researcher calculated....

16. A pretest was conducted to... It was given for both ... Groups

20. After the treatment was done,.... The post test was administered ....

26. In addition in order to know the increasing score.... The researcher calculated significant difference between

30. Then, the researcher continued with calculated the t-value....

37. Then, the researcher continued with calculating the t-value....

44. Then, the researcher continued with calculating the t-value....

51. Then, the researcher continued with calculating the t-value....

58. Then, the researcher continued with calculating the t-value....

65. Then, the researcher continued with calculating the t-value....

Restating hypothesis or research question

Stating what the data are and highlight data for
reader's attention

6, Table 4,1 The result of Analyzing validity

11, Table 4,2 The result of Computing Reliability

18. Table 4.3 The result of the pretest of both groups
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Moves and Purposes categories Existence

13)14]15|16 37(38

7
7

Providing evidence : statistics,

graphs, tables, figures

18
2 2
2 2

3 Commenting on result

Beginning to interpret result and
make claims

Looking for meaning and
significance; may point to
contribution og fields

Making comparison with the
previous studies

May comment on strength,
limitations and generalizability

Notes:

1. validity and realiability calculation
2.Introduction to the result prestest and postest

3. Result of prestet of experimental and control group
4. Result of posttest experimental and control group
5. Calculation of the significant difference

6. Calculation t-test

7. Result in term of content

8.Result in term of organization

9. Result in term of vocabulary

10. Result in term of language use

11. Result in term of mechanics

12. Hypothesistesting

* Sic
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Moves and Purposes categories

Existence

64

65

66

Expression*

22. Table 4.4 The Result of the posttest of both groups

28. Table 4.5 The significant difference of the pretest and posttest

Providing evidence : statistics, graphs, tables, figures

33. Table 4.6 The signifiacant difference of the pretest and the posttest in terms of content

40. Table 4.7 The significant difference of the pertest and the posttest in terms of organization

47. Table 4.8 The significant difference of the pretest and the posttest in terms of vocabulary

54. Table 4.9 The significant difference of the pretest and the posttest in terms of language use

61. Table 4.10 The signifiacnt difference of the pretest and the posttest in terms of mechanics

70. Table 4.11 The increasing scores of students writing

3 Commenting on result

Beginning to interpret result and make claims

Looking for meaning and significance; may point to
contribution og fields

Making comparison with the previous studies

May comment on strength, limitations and
generalizability

72 Therefore, it was concluded that the use of " Peer Assisted Writing Activity Technique' was effective to
improve the students' writing ability of narrative texts especially in terms of content, organization, vocabulary
and language use..However, "PAWA Technique" cannot improve the studentswriting ability in terms of
mechanics.

Notes:

1. validity and realiability calculation
2.Introduction to the result prestest and postest

3. Result of prestet of experimental and control group
4. Result of posttest experimental and control group
5. Calculation of the significant difference

6. Calculation t-test

7. Result in term of content

8.Result in term of organization

9. Result in term of vocabulary

10. Result in term of language use

11. Result in term of mechanics

12. Hypothesistesting

* Sic

12
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CHAPTER IV

RESULT AND DISCUSSION

In this chapter, the results of the study were analyzed and presented. } 1

Dealing with analyzing the data, the researcher used t-test to calculate the
significant different between two variables and presented the result of the

calculation.

4.1 The Result

3

The objective of this study was to investigate the significant difference |

between the students who were taught writing narrative texts by using “Peer
Assisted Writing Activity Technique™ and those who were taught without using

that technique in terms of its content,’ organization; 'vo_cal'fiulary, language use and

‘mechanics.

Therefore, the results presented were the results of the students’ pretest\

and posttest of both experimental and control groups. Later, based or: the results
of the pretest and the posttest of both groups, the effectiveness of “Peer Assisted
Writing Activity Technique” in the teaching of writing narrative texts to the tenth
graders was examined. In this study, the results of the pretest and the posttest were
divided into five areas which were the remlts of the pretest and the posttest in
term of content in terrns of orgamz.anon in terms of vocabulary in terms of
language use and in terms of mechanics. Tt was done to find a more specific result’

of the effectiveness of “Peer Assisted Writing Activity Technique” in each.aspect

of writing. )

b3

Before giving an English writing test for both experimental arld_bmtml} 4

groups, the researcher investigated the validity of the test item. The result of

analyzing validity was presented in the following table.

w .
short story
about your
most~
favorite
fairy tales!
You can
choose the
alternative
titles which
were given
or you can
decide by
yourself.

. dalam teks

- _| fungsional

procedure

Table 4:1 The Result of Analyzing Validity

Mengungkap
kan makna

tulis

pendek esei
sederhana
berbentuk
recount,
narrative, '
dan

dalam
konteks
kehidupan
‘sehari-hari.

Mengungkap
kan makna
dan langkah-
langkah
retorika

secara akurat,

lancar, dan

'berterima

dengan
menggunaka
nragam |
bahdsa tulis
dalam
konteks
kehidupan
sehari-hari
dalam teks
berbentuk
recount,
narrative,
dan .
procedure

Mengungkap
kan makna

dan langkah-

langkah
retorika

secars akurat,

lancar, dan
berterima
dengan -
menggunaka

*| n ragam

bahasa tulis

‘| dalam
-| konteks

kelndupan
sehari-hari
dalam teks
berbentuk
narrative

l* Mengidenti
fikasi
generic

ngkah-
langkah
retorika
dari teks
narrative.

s Mengidenti
fikasi ciri

'| kebahasaan

_(language
feature)
yang
terdapat
dalam teks
narrative.

l Menghasilk

an sebuah
teks
narrative.

structure/la

Valid

Valid

Valid

bs

\

The type of validity that was used in this study wlé.s content validity. So, } 7

Notes

Bow N

{1.1) Meta-textual preparatory info
(1.2) Referringg to Methodology
(1.1) Meta-textual preparatory info
(2.2) Presenting procedures

5 (1.3) Pointing to location of tables
6 (2.5) Providing evidence
7 (1.2} Referring to Methodology
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the teét item was suited with the standard campetency. Based on the table above,
the test item .had. been suited with the st.andard competency and the basic ~ 8
competmcy.. Therefore, the test item was considered as valid.

! After ma]ymng validity of the test ‘item, the researcher analyzed the .

religbility. In this stbdy, inter-rater reliability was used. The formula that was usa‘d.

1o compute inter-rater reliability was Pearson Product Moment (See Appendix 7).
- . _ L 10
The result of the calculation was presented in the following table. }

Table 4.2 The Result of Cemputing Reliability

b

R4

© Very High Reliability .

Based on the table above, the result of reliability of inter raters was .91.1

Based on the criteria (See Chapter 3), it could be said that the inter raters was -

considered as reliable ivith the criteria of “véry high reliability”. J

Notes

8 (2.1) Presenting result

g (2.2} Presenting procedures

10 (1.3) Pointing to location of tables
11 (2.5) Providing evidence

12 (2.1) Presenting result
13 (2.2) Presenting procedures
14 (1.2) Referring to Methodology

'i:wesﬁgated the effectiveness of “Peer Assisted Writing Activity Technique”

After investigating the validity and the reliability, then the researcher\

applied in the.writing classroom. As explained before, in order to find a more
specific reéuit, the researcher investigated the. eﬁ'ectivenesé of “Peer Assisted

13

——

Writing Activity Techaique” in the teaching of writing narrative texts in five
aspects which were content, organization, vu;::abulary, language use and
mechan.ics. The-researcher took the scores gained from the pretest and posttest of |

both groups. After that, the researcher calculated the means of eaéh, the standard

deviation and the standard error. Then the researcher calculated the result using t- J

test. and the result of each was compared with the t-table. If the t-value was higher} i

than t .os, it means that the result was significant. However, if the t-value was

Jower than t .gs, it means that the result was not significant. The result of the
caloulations of the pretest and posttest in terms of its content, organization,
vocabulary, language use and mechanics was.explai;ted'ss follows.

© 411 The Result of Pretest of the Experimental and tlhe Control Groups

the experiment. It was given for both experimental and tontrol groups. The

} 15
A pretest was conducted to assess the students’ writing ability before | 4¢
result of the pretest of the experimental and the control groups was presented 7

in the following table.

15 (1.1) Meta-textual preparatory info
16 (2.2) Presenting procedures

17 {1.3) Pointing to location of tables
{31 Pointing 247



Table 4.3 The Result of the Pretest of Both Groups

Experimental | 31 | 67.63 |7.14

11184 -0043 | 60 |2.0003 Nf?t
Control 31 | 6771 | 7:10 | - _ i significant

The table above shows that the mea-n of the control . group was higher
than the experimental group. It means that the a.whicvcment of the centrol
group was higher than the expe’rimem.al' group. Though the difference was
only 0.08. . .

 In addition, the standard deviation of the control group was lower than
the experimental gtoup. The standard deviation of the experimental group
was 7.14 while the control group was 7.10. So, it could be concluded that the }19
scores of the experimental group were more heterogeneous than the control
group.

Then, the researcher continued with ‘calculating the t-value of the

pretest scores. Based on the t-test calculation, the t-value was -0.043 while

the t-table with the level of significance of .05 in 60 degree of freedom (df) J
was 2.0003, It showed that the t-value was lower than t.os which means that
the difference was not significant. In conc!us.lion, both éxperimental and

control groups had equal capability of writing at the beginning of the study.

Notes

18 (2.5) Providing evidence

19 (2.1) Presenting result 22 (2.5) Providing evidence

20 (2.2) Presenting procedures 23 (2.1) Presenting result

21 (1.3) Pointing to location of tables 24 (1.2) Referring to Methodology

Etpé_rima_ntal

4.1.2 The Result of Posttest of the Experimental and the Control Groups

After the treatment was done, the researcher conducted a posttest. The

posttest was administered for both experimental and control groups. It was
used to assess the students' achievement after the end of -experiment. The.
result of the posttest-t;fthe expeﬁmental and the control grof;_ps was presented > 24
in the following table.

" 'Table 4.4 The Result of the Posttest of Both Groups

22

Significant

Control 31 68.22 | 6.23

‘means that the scores of the control group were more heterogeneous than the

Based on the table 4.4, the mean of the experimental group was 75.87. |
It increased' 8.24 point, from 67.63 to 75.87. The mean of the control group
only increa.s_ed 0.51 point, £_rom 67.71 to 68.22. It concluded that ﬂLe scores of
both groups had imprlovad‘ However, the increasing mean of the experimcnt-al A > 23
group was higher than the control group. Besides that, the standard deviation

of the control group (6.23) was higher than the experimental group (5.58). It

experimental group.
In order to know whether the improvement of the scores was signiﬁcant} -

or not, the researcher used t-test.
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Based on the t-test calculation of the posttest |
scores, the t-value was 5.20 while the t-table with the level of significance. of

.05 in 60 degres of ﬁ-eedom (dn was 2.0003. It showed that the t-value was (~ 2>
' .highsr than t.os which means that the difference was significant.
In addition, in order to know the increasing scores from the _pretest. and
the posttest of e‘-ach group, the réseé_rcliér calculated the signiﬁcan{ difference ) 26
between the scores gained from the pretest with the scores gained ﬁ'nm the
posttest of each group. The calwlaﬁon was presented in tl_;e following table. } 27

'Table4.S  The Significant Difference of the Pretest and the Posttest

Signiticant

The table above shows that the post-test score of the experimental)
group was .highér' than the pre-test score. The t-value was 4.90 while the t-

table with the level of significance of .05 in 30 degree of freedom (df) was

2.0423. It showed that the t-value was higher than t.s which means that the
difference of the pre-test and post-test score of the experimental group was N
significant. In contrary, the t-value of the pre-test and the post-test score of-

., the -::ontrpi group.(l_Q) was lower than the t-table. This showed that the i

achievement of the control group in the post-test was not significant.

Then, the reséarcher continued with calculated the t-value of the post- }
30

test and the pre-test scores of the experimental and the control groups. Based

on the t-test calpu[ntion, the t-value was 4.83 while the t-table with the level)
of significance of .05 in 60 degree of freedom (df) was 2.0003. It showed that
the t-value was higher than t.os which means that there was a‘signiﬁbant
difference between students’ scores of the experimental and the control
groups. From the finding, it could be oé_nc]udeﬂ that there was a siigniﬁcant' '

difference between the students who were taught writing narrative texts by

ﬁging “Peer Assisted Writing Activity Techhique” and those who were taix_ght

without using “Peer Assisted Writing Activity Technique”

4.1.3 The Result of the Effectiveness of “Peer Assisted Writing Activity
.'l‘éclmique" in Teaching Wriﬁng Narrative Texts in Terms of
Content”
In the followi__ng_;ab!e, the result of the pretest and the positest of th;} 32

" experimental and the control groups in terms of content was preserited.

Notes

25 (2.1) Presenting result

26 (2.2) Presenting procedures

27 (1.3} Pointing to location of tables
28 (2.5) Providing evidence

29 (2.1) Presenting result

30 (2.2) Presenting procedures
31 (2.1) Presenting result
32 (1.3) Pointing to location of tables

249



: Table 4.6
The Significant Difference of the Pretest and the Posttest in Terms of Content

»

4.77

Significant
The table above shows that the mean of the posttest was higher than the )

one of the pretest. The mean of the experimental group increased 1.28 point )34

while the mean of the control group only increased 0.04 point. The researcher )

concluded that the scoresofbpthgroupshadimpmed. In order to know)\
whether the improvement of the scores was significant or not, Lﬁe researcher
used t-test. The t-value of the pretest and the posttest ‘score of the
experimental group was 4,57 while the t-table; with the level of Sj'grﬁﬁcanoe of -
05 in 30 degree of freedom (df) was 2.0423. It showed that the t-value was
higher than t.os which means that the difference of the pretest and the posttest

score of the experimental group was significant. Then, the t-value of the|

pretest and the posttest score of the control group. (1.00) was lower than Lbe'tJ
table. This showed that the achievement of the control group in the posttest} 36

was not significant.

Then, the researéhér continued with’ calci.tl.ating the t-value of the
posttest and the pretest scon;s.‘ot‘ the experimental ana the control groups. ¥
Based on‘the t-test calculation, the t-value was 477 .vyhi[e the t‘—t;a.bl.e_ with ehe\
level of significance of .05 in 60 degree of freedom (df) was 20003 It
showed that the t-value was higher than t.os which means t_hat there was a
significant difference between students’ scores of the experimental and the
control groups. From the finding, it could be concluded that there was a >38
significant difference between the students who were taught writing narrative’

texts by using “Peer Assisted Writing Activity Technique” and those who

were taught without using “Peer Assisted-W;iting Activity Technique” in -

o

terms of coritent.

4.1.4 The Result of the Effectiveness of “Peer Assisted Writing Activity
Technique” in Teaching Writing Narrative Texts in" Terms of
Organization
Then the following table 4.7 was the result of-' the pretest and- the} -

posttest of the experimental and the control groups:in terms of organization.

Notes
33 {_2.5] Providing evidence
34 (2.1) Presenting result

35 (1.2) Referring to Methodology
36 (2.1) Presenting result

37 (2.2) Presenting procedures
38 (2.1) Presenting result
39 (1.3) Pointing to location of tables
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Table 4.7 The Significant Difference of the Pretest and the Posttest. Then; the researcher continued with calculating the i-value of the
. in Terms of Organization ; o : 44
. posttest and the pretest scores of the experimental and the control groups.

Based on the t-test calculation, the t-value was 4.13 while the t-table with the

level of significance of .05 in 60 degree of freedom (df) was 2.0003. It

oo

showed. that the t-value was i}igher_ than t.os which means that there was a

significant difference between students’ scores of the experimental and the

control groups. From the finding, it could be concluded that there was a }45

Sigmificant

The table above shows that the mean of the posttest was higher than the) significant difference between the students who were taught writing narrative

one of the pretest. The mean of the experimental group increased 1.3 point} 44 texts by using “Peer Assisted Writing Activity Technique” and those who

while the mean of the control group only increased 0.08 point. The researcher were taught without using “Peer Assisted Writing Activity Technique” in
B ’ 4 )
concluded that thé scores of both.groups had improvéd. In order to know terms of organization.

whether the improvement of the scores was significant or not, the researcher
o ; g ; 4.1.5 The Result of the Effectiveness of “Peer Assisted Writing Activity

used t-test. The t-value of the pretest and the posttest score of the ; ) .
N . Technique” in Teaching Writing. Narrative Texts in s
experimental group was 4.20 while the t-table with the level of significance of 4 . = ; A Taran ot

. ’ 42 Vocab
.05 in 30 degree of freedom (df) was 2.0423. It showed that the t-value was } Ay

In the following table, the result of the pretest and the posttest of the

higher than t.os which means that the differénce of the pretest and the posttest §
: ) B T L . i b % 4
score of the experimental group was significant. Then, the t-value of the experimental and the cpntrol groups in terms of vocabulary was presented.
pretest and the postlestlscore of the control group (1.80) was _loﬁer tharrthe t-
' Notes
_ . 40 (2.5) Providing evidence 44 {2.2) Presenting procedures
table. This showed that the achievement of the control group in the posttest = 41 (2.1) Presenting result 45 (2.1) Presenting result
S 42 (1.2} Referring to Methodology 46 (1.3) Pointing to location of tables
was not significant. 43 (2.1) Presenting result
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Table 4.8 The Significant Difference of the Pretest and the Posttest
in Terms of Vecabulary

level of significance of .05 in 60 degree of freedom (df) was 2.0003. Iq

showed that the t—va}ue was’ higher than t.os which means that there was a

significant dlﬂ"erence between students’ scores of the experimental and the
control gro;zps From the ﬁndmg, it could be concluded that there was a &
52
significant difference between the students who were taught writing narrative
texts by using “Peer Assisted Writing Activity Technique” and those who
o i were taught without using “Peer Assisted Writihg Activity Technique™ in
The table above shows that the mean of the posttest was higher than the) N of vocabulary. '
one of the pretest. The ‘mean of‘ the experiméntal group mcrease.d 0. 64 point a8 o s
. = 4.1.6 The Result of the Effectiveness of “Peer Assisted Writing Activity
while the mean of the control group only increased 0.15 point. The rese;rcher )
e : \ Technique” in Teaching Writing Narrative Texts in Terms of
concluded that the scores of both groups had improved. In order to. know e = #
Language Use
whether the improvement of the scores was significant or not, the researcher ¢ 49 e ’
E ' B The result of the pretest and the posttst of the experimental and th
used t-test. The t-value of the prétest and the posttest score of the -
. ) control groups in terms of language use was presented in the following table. 53

experimental grbup was 3.70 while the t-table with the level of significance of

.05 in 30 degree of freedom (df) was 2.0423. It showed that the t-value was

higher than t.os which means that the difference of the Ipr'etest and the posttest Notes
— o o i
score of the experimental group was significant. Then, the t-value of the 2 47 (2.5) Providing evidence
48 (2.1) Presenting result
pretest and the posttest score of the control group (1.15) was lower than'the t- 49 (1.2) Referring to Methodology

50 (2.1) Presenting result

51 (2.2) Presenting procedures

was not significant. / 52 (2.1) Presenting result

53 (1.3) Pointing to location of tables

table. This showed that the achievement of the control group in the posttest

Then, the researcher continued with calculating the t-value of the\l

; 51
posttest and the pretest scores of the experimental and the control groups.

Based on the t-test calculation, the t-value was 4.40 while the t-table with the 252



Table 4.9 The Significant Difference of the Pretest and the Posttest \
in Terms of Language Use

*:'Los =2.0003 -

4.88

TExplsnation | T Sigaifiom ? ]

The table above shows that the ;nean of the posttest was higher than the
one of the pretest. The mean _ot: the experimental group increased 4.96 ‘point
while the mean of the control group only increa;ed 0.18 point. The researcher
concluded that the scores of both groups had in.:pmved‘ In order to know

whether the improvement of the scores was significant or not, the researcher

used t-test. The t-value of the prctest. and -the posttest score of the }.56

experimental group was 4_.82. while the t-table with the level of significance of
.05 in .30 degree of ﬁ_'eedoﬁ: (df) was 2.0423. It showed that the t-value was/
higher than t.os wl_licl; m_eaﬁs ‘that the difference of the pretest and the pc;st't&a‘.t1
score of the .experime_ntal group was significant. Then, the t-value of the
pretest and the posttest score o_f‘ the control group (2.00) was lower than the {-

table. This showed that the achievement of the control group in the posttest

55

} 57

~was not significant.

_ Then, the researcher continued with calculating the t-value of the
posﬂést and the preteéi;t scéfes of the experimental and the contrnl_groups} .
Based on the t-test calculation, the t-value was 4.88 while the t-table with the}
level of significance of .05 in 60 degree of freedom (df) was 2.0003. It
showed that the i-val;.nc was higher than t.i;:. which means that there was a
significant difference between students’ scores of the experimental and the
control groups. From the finding, it could be concluded that there was a } 59
significant difference between the students who were taught writing narrative
texts by using “Peer Assisted Writing Activity Technique” and those who

were taught without. using “Peer Assisted Writing Activity Technique” in

terms of language use. : " J

4.1.7 The Result of the Effectiveness of “Peer Assisted Writing Activity
' Technique” in Teaching Writing Narrative Texts in Terms of
Mechanics : '
The result of the pretest and the posttest _ot‘ the experimental and the‘[ -

control groups in terms of mechanics was presented in the following table. _J

Notes

56 (1.2) Referring to Methodology
57 (2.1) Presenting result

58 (2.2) Presenting procedures

59 (2.1) Presenting result

60 (1.3) Pointing to location of table

54 (2.5) Providing evidence
55 (2.1) Presenting result
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Table 4.10  The Significant Difference of the Pretest and the Posttest Then, the researcher continued with calculating the tvalue of
in Terms of Mechanics . . _ : ' ' ' 65

- posttest and the pretest scores of the experimental and the control groups.

Based on the t-test calculation, the t-value was 1.00 while the t-table with the)

level. of significance of .05 in 60 degree of freedom (df) was 2.0003. It

showed tha: the t-value ﬁwas lower than t.os which means that there was not a

.

significant difference between students’ scores of the experimental and the

control éropp_s. Froth the finding, it could be concluded that there was not a > 66

Not Significant

- significant difference between th_é students who were taught writing narrative

The table above shows that the mean of : i I ;
J¢ above stiows that the mean of the posttest was higher than the \ texts by using “Peer Assisted Writing Activity Technique” and those who

ohe of the pretest. The mean of the experimental group increased 0.06 point

. 62 were taught without using “Peer Assisted Writing Activity Technique” in
while the mean of the control group only increased 0.04 point. The researcher _ y ' )
, : _ terms of mechanics. :
concluded that the scores of both groups had improved. Tn order to know
whether the improvement of the scores was significant or not, the researcher LZBypothady Te_”"“‘g
used t-test. The t-value of the pretest and the posttest score of the / 3 As stated in chapter I, the aim of this studyﬁ was to ﬁn§ mlst,whemer there

experimental group was 1.50 while the t-table with the level of significance of was any significant difference between the students who were faught writing

5 67
.03 in 30 degree of freedom (df) was 2.0423, It showed that the t-value was mmv_e Teoa, by wning B teg:hmqug 8nd ‘}.’cm kG oo tan g without
lower than t.os which means that the difference of the pretest and the posttest using “PAWA technique”. There were two kmd{; of hypothesis in this study; null
- ’ 64
score of the experimental group was not significant. Then, the t-value of the Notes
pretest and the posttest score of the control group (2,00') was lower than the t- 61 (2.5) Providing evidence 65 (2.2) Presenting procedures
_ 62 (2.1) Presenting result 66 (2.1) Presenting result
table. This showed that the achievement of the control group in the post;esi} 63 (1.2) Referring to Methodology 67 (1.1) Meta-textual preparatory
64 (2.1) Presenting result 254

was not significant.



hypothesis (o) and sltomative hypothesis’ (Ha). In this case, o test they 4.2.1 The Hypothesis of the Students’ Writing Ability

hypotheses, the researcher-used t-test formula. .If the result of the-calculation 0véral], the experimental group achieved higher scores in the posttest)

found that the t-value was lower than the t-table, it means that the null hypothesis . than the control group. The differece of both groups® scores were significant
was confirmed and the altenative Hypothesis was rejected'. O ths oghige hand, if since the t-value (4.83) was higher than the t-table (2.0003). Thus, it was

the result of the calculation found that the t-value was higher than the t-table, it

considered that the null '.hypothesié was rejected: _w'rhile the alternative

—
o

s that the null hypothesis was rejected and the alternative hypothesis was . o ) 3
meat ¥ ' Y hypothesis was confirmed. It means that there was a significant difference in

. ] terms of narrative texts \:}riting ability between the students who were taught
confirmed. In order to know the result of the hypothesis analysis, see table 4.8 } 69

by using” “PAWA Technique” and those who were taught without usingj

below:

' . ' “PAWA Technique”. Therefore, it was. concluded that the use of “Peer
Table 4.11 The Increasing Scores of Students’ Writing \ !

Assisted Writing Activity Technique” was effective to improve the students’ } 72

writing ability of narrative texts especially in terms of content, organization,

Notes

68 (1.2) Referring to Methodology
N 69 (1.3) Pointing to location of table
70 (2.5) Providing evidence

Significant

3.70 115 - 440 | Significant

- : 71 (2.1) Presenting result
Signiﬁcfmt 72 (3.4) Commening on strength

4'3.2 I il 2 488 or generalizability of result
' 4 ' G . Not.

1.50 | 1.20 1.00 Significant

4.90 190 | . 48 | Significant
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“PAWA technique” in terms of orgenization. Therefore, the null hypothesis

was rejected and the alternative hypothesis was confirnied.

4.2.4 The Hypothesis 1;1' the Students’ Writing Ability in Terms of

Vocabulary

The students in the experimental and the control groups. got higher
scores after the treatfnent. The experimental group achieved higher scores in
the posttest than the ,conﬁ’ul group in terms of \}ocabulary. The different of
both groups’ scm were significant sin_c,e thi t—valu?: in terms of vocgbulaty
(4.40) was higher than the t-table (2.0003). Thus, it ﬁas considered that there
was a significant difference between the studer-ltsl who were. taugi:t writiﬁg
narrative texts by using “PAWA technique” and those who were taught
_Wighout using “PAWA ;ech_nique” 'iq terms of vocat?nlary. Th-ere_fore,-the null.

hypothesis was rejected and the alternative hypothesis was confirmed.

4.2.5 The Hypotihesis of the Students’ “%_ritihg Ability in Terms of
| Laﬁguage Use | | .

Both,experimenta; and con_l.rol groups got higher scores after the
treatment. The experimenial group acﬁieved higher scores in the posttest than
the control group in terins of language use. The different of both groups’
scores were significant since tﬁe t-value in terms of language use (4.88) was
-higher than the t-table (2.0003). Thué, it was considered that there was a
s?gniﬁ cant difference between the studélnts who were taught writing narrative

_ texts by using “PAWA technique” and those who were. taught without using

73

vocabulary and language use. However, “PAWA Technique” cannot improve}

* the students’ writing ability in terms of mechanics.

' 4.2.2 The Hypothesis of the Students’ Writing Ability in- Terms of\

Content

The students in the. exp-e:rimental anﬁ the control groups got higher
scores after the treatment. The gxperirﬁental group achievled higher sco;ss in
the posttest than the control group in terms olf content. The different of both
groups’ scores were sigrﬁﬁcaht, since thg t-value in ten_n.s of content (_4.7“7)
was higher than the t-table (2.0003). Thus, it was considered that there was a
significant difference between the students who were taught writing narrative

texts by using “PAWA technique” and those who were taught without using -

“PAWA:- technique” in terms of content. Therefore, the null hypothesis was

‘rejected and the alternative hypbthesis was confirmed.

4.2.3 The Hypothesis of the Students’ Writing Ability in Terms of
O?ganization . - ' -
Both experir;ental and control’ groups got higher scores after the
trea-tmenL The e;cperimental_ group achieved higher scores in the posttest than
the control grc;{zp in terms of o_rganizaticlm. The different of both groups’
scorles were significant since the t-value in terms of organization (4.13) was
higher than the t-table (2.0003). Thus, it was considered that there was a

significant difference between the students who weré taught writing narrative

" texts by using “PAWA technique” and those who were taught without usingj

256
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“PAWA technique” in terms of language use. Therefore, the null hypothesis \

was rejected and the alternative hypothesis was confirmed.

4.2.6 The Hypothesis of the Students’ Writing Ability in Terms of
Mechanfcs
In terms of'mechanic_s, the siudergts’ improvement in the post-test

scores of both groups was almost the same. The table above shows the t-value

in terms of mechanics (1.00) was lower than the t-table (2.0003). Thus, it was '

considered that there was Inlot'a'significaht 'diﬁ‘érence betweeh the students
who were taught writing narrative texts by using “PAWA technique™ and

those who were taught without using “PAWA technique” in terms of

‘mechanics. Therefore, the null hypothesis ﬁas bonﬁ‘rmed and the alternative .

hypothesis was rejected. The terms of .l'nechanics could not improve
significantly might be caused by the careles.:s'ness of the students. They did
not pay attention when the teacher was explaining about capitalization,
punctuation, and paragraphing.- 'I"hey were not aware that mechanics ig as

important as the other aspects of writing.

Notes

73 (2.1) Presenting result
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Expression*

than she

The second sectioniis...

3.This study was conducted to VIIIB class... The sample was only

39 students.....

.it can be seen that...while the standard

deviation....was...Another result of paired sampel t-test procedure

.the data was also presented in descriptive qualitative manner.
was the table of paired samples correlation.

27. A common mistake as ini any other composition was found
here.... another gramatical mistake that was found in the

12. Hypothesis testing was done to test the hypothesis. It was done
to know whether the null hypotesis was accepted or not

14. The computation showed that...was... It could be seen that the t-
composition was...

counting was..., it could be concluded that...

deciding that the null hypothesis was accepted or rejected. Ho was
21. From this sample, it could be seen that...

rejected if the t-computation was more than t-table and the

probability significance (pvalue) was less than 0.05.
25. The average level group composition sample could be seen as

follows
23. ...this student made up his composition from translating

30. The good level group belonged to the composition with....
Indonesian language to English...

18. The group level was according to the criteriain the simplied
5. ...The table was presented below

1. It deals with the answer of the result problem in chapter one,
and modified ESL profile

which finding out whether...This chapter is devided into two
9. There are four kinds of correlation betwen variables. first.....

last....

13. However, there were some notes to be considered before

33. This composition was included to good level since...
35. ...the student had used the past tense appropriately
2. The test was taken in two times pretest and post test....

4. the data were analyzed by using the paired sample t-test
10. The computation showed that... And it was more 0,5

procedure

31. The composition samples are as follows,.

29. The student was better than previous one.
19....the researcher typed the noun error typein ....,

24. The average level group was....
16 The group was shown in the table below.
underlined the sentece to.....

section. Thefirst section.......
7. The data showed..

15. ...

7
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Title: "Peer Feedback To Improve the Junior High School Students' Grammar Mastery In a Composition™ 259

. Existence .
Moves and Purposes categories Expression*
112(3]4(5]|6[7]8]9]10/11)12)13]|14|15|16|17]|18]|19|20)|21]|22]|23]|24]|25]|26|27]|28)|29]|30|31]|32]|33]| 34| 35|36

Stating what the data are and
highlight data for reader's
attention
Providing evidence : statistics, ? Iy - I ? Iy 6. Table 4.1 Descriptive Statistic Table
graphs, . % _ % % _
tables, figures ] ///%-///% //%-///% ///%-///% 8. Table 4.2 Paired samples correlation

S e S e 17. Table 4.3 Group of students's Grammar Table

,. i//%-j//% j//%-i//% i//%-j//% 20. student's composition PLC1

. | %-% %-f//% %-% 22. student's composition PLC2

? ,. j//%-j//% j//%-j//% j//%-j//% 26. student's composition ALC1

. | ;//%-///% ///%-;//% ;//%-///% 28. student's composition ALC2

- %./ ///%-///% ///%-///% ///%-///% 32. student's composition GLC1

%.% %-% %-% %-% 34. student's composition GLC2

3 Commenting on result
11. It meant that there was a strong correlation betwen both
Beginning to interpret result and variables..., it can said that the students grammar scoresin post test
make claims had been influenced by the implementation of peer feedback
Looking for meaning and
significance; may point to
contribution og fields
Making comparison with the
previous studies
May comment on strength, 36. From this two composition ......could be concluded that the
limitations and generalizability students had the error awareness..
1 Y Y
1 2 3

Notes

1 = Statistical result of t-test

2 = Hypotesis testing

3 = Descrition result of students writing
* Sic




CHAPTER 4

RESULT AND DISCUSSION

This chapter geals with the result and discussion of data that have been obtained \

uring the research. It deals with the answer of the research problem in chapter 1, which

., finding out whether the implementation of peer feedtack could improve the junior high _

chool. students writing ability especially their grammar. To complete the research, the
ssearcher conducted pretest and posttest to measure the students writing ability before
ad after the imple'rr;cﬁtation of peer feedback. Then, the data were obtained from the
wdents’ recourt composition during the pretest and posttest and focused on their
rammar. |

This chapter is divided into two sections. The first sention is the result of the

wsearch which -describes the data taken from pretest ‘and posttest. It describes the

wdents’ composition of the two tests. The next sectian is the discussion which analyzes’

@ result of the research. This analysis aims to find out the sibniﬁcanbe of the use peer

sedback in the students writing especially their grammar.

Notes

(1.1} Meta-textual preparatory info
(2.2) Presenting procedures

(1.1) Meta-textual preparatory info
(1.2) Referringg to Methodology
(1.3} Pointing to location of tables

T I STV VR

was only 39 students. ; K : I J

.1 Result of.the Study
.1,1 Descriptive Data
The test was taken in two times, the.pretest aﬁd posttest. The pretest was |
onducted on the first meeting when the students had not got the peer feedback. The
osttest was given after the students- had been -t.r_eated the peer feedback. The test was a
: n-xbjecti;fe test. The topic was the same, it was Lebaran day. Aﬂd th;: time
allotment for the students to finish it was 60.minutes b-oth for the pretest and the
pasttest.

This study was conducted to VIII B class. The class consisted of 42 students.)
I_Iowta:ver, there were some students who were absent (_iuring_ th;: research. At least 3
students missed the last rnectiﬁg of the first tmatm&lt and one :student 01;: the
following treatment. Meanwhile on the last trea_trhent, there ;w:re 2 students who

were absent and 3 other students did not attend the posttest. Due to that, the sample

In this study, the data were analyzed by using the paired sample t-test)

procedure, Paired sample t-test was used when the measuring was on the same group

toward an influence of treatment {Trih_endradi,-zoo-‘-i': 99). One of the results of the
i J
paired sample t-test procedure was the table of descriptive statistics. The table waa}

presented below,
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Table 4.1 Descriptive Statistic Table

The data showed the mean score, standard deviation, and others. It can be

seen that the mean score for the pretest was 2.56 and the mean score for the posttest

was 4.97. While the s_tandard deviation for the prciest was 1.294 and the standard

It meant that there was a strong correlation between both variables. In addition. it can

be said that the students’ grammar scores in posttest had been influenced

by the implementation of peer feedback.

: . E Std. Error 6
: Mean N -_Std. Deviation Mean :
Pair1  pretest 256 3 1.294 207 4.1.2 Hypothesis Testing
poshtest 407 [ 39! 2.045 328 ’
., Hypothesis testing was done to test the hypothesis. It was done to know)

11

whether the null hypoﬂxesis was accepted or not. In this research the null hypothesis\, -

was peer feedback could not improve the students’ grammar mastery in a

<

composition. However, there were some notes to be considered before deciding thatL

deviation for the posttest was Z.MS. _ . 13
. ' M the null hypothesis was accepted or rejected, Ho was rejected il the t computation
Another result, of paired sample t-test procedure was the table of paired it
S . ' was moré than the t table and the probability significance (p value) was less than
samples correlation.: / fE J
Table 4.2 paired samples correlation 0.05. - :
: The computation (appendix 4) showed:that the probability significance was)
: N Correlation | Sig. g % :
Pair 1 pret;st t& 38 W oo 0,000 which was less than 0,05 and the t-computation was 9,811 with df = 38. If df
posttes : » :
= 38 then the t-table is about 2,021. It could be seen that the t-counting was more
The table showed the correlation between variables. There are four kinds of ) than the t—tablre. it could be coneluded that Ho (peer feedb ack could not improve the 14
correlation between, variables (Trihendradi, 2004: 100). First, if the coefficient chudlente® ar mastery) was rejected. Hence, the hypdthlesifs alternative was
correlation is | then it means that the correlation is,perfe'ct. If the coefficient used, which was the peér feedback could improve the students’ grammar mastery. )
correlation is more than 0.5, it means there is a strong correlation between variables. » 4.1.3 Qualitative Description )
And if the coefficient correlation is less than 0.5 then there is a correlation but it is To have a brief explanation, the data was also presented in descriptive
‘weak. Last. if the coefficient correlation is‘{j then it means that there is no correlation qualitative manner. The students’ compositiohs were grouped im_‘-" three groups | -
between variables. based on their grammar achievement in their composition; they were.goad, average
In other words, to determine that two variables are in significant correlation, and poor. The groups of grammar level were based on the ESL WmPOSithfi profile
in grammar performance. The groups were shown in the table below: 16

their computation cotrelation must be more than 0.5 or equal to 1. The computation |
14 (2.1) Presenting result

15 (1.2) Referring to Methodology

16 (1.3) Pointing to location of tables

showed that the coefficient correlation was .662 and it was more than 0.5 9 (1.2) Referring to Methodology 12 (2.3) Restating Hypothesis
Notes 10 (2.1) Presenting result 13 (1.2) Referring to Methodology

> c) Providing evidence 7 (2.1) Presenting result : ;
6 (2.5) g 1 (3.1) Interpreting result and claim

8 (2.5) Providing evidence
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Table 43 Group of Students’ Grammar Table

No Level _ Pretest Posttesi
1 Good T ' 7
2 Average ; 7 _ 24 > v
3 Po(;r ' : ! I 32 : b 8
Total g1 39 ]
: : .
The grouped level was ai_::oord.ing to the criteria in the simplified and Mﬁd ESL
profile. The poor-level group was for the composition with its grammar that ranged [ 18

from having a major problem in simple construction to no mastery of grammar. The

average level group belonged to the compositions that had only occasional errors of \
grammar and the sentence structure, while the ‘good level group belonged to the
'compositit}ns that used appropriate grammar and sentence structure. .
The poor level range was from the major problem in simple construction to
have no mastery of grammar. It meant that in this group the ‘composition got several
" miistakes in a simple form and even the sentences \;'erc not using tl;e rules of Ehglish
sentence structure that made the sentences awkward, disconnected and did not
communicate at all. This sa;nple was taken from the pretest or"before the students
got the peer feedback yet. -
Here the researcher only focused on the errors that were stated in the eﬁiﬁng
worksheet. They were tHe noun error type (the incorrect sin‘gu‘lapplhral form of a

noun), the verb error type (the incorrect verb tense, verb form and the subject

agreement) and the sentence structure error Wype (miss word order). To show each)

18

- again in the next time.

“rule of English sentence structure. He forgot to put the past form of “to be” in *'1 and

differerice in the composition. the researcher typed the noun error type in italic andl
18

bold for the verb error type, then she underlined the sentence to mark the structure
error type.
Lebaran :

Orientation: Before day lebaran [ and family go to lamongan for lebaran in there. Me
in there only one day. ;

Event: Tomorrow moming we ready to sholat Idul fitri. Finished sholat Idul fitri weg
20

family go to family which in Surabaya. Finished in the Surabaya we have fun, me in
there buy bird also cage bird. I and family very fur, because in there poison to
meet family. : R _ TR

Re-orientation; That was a wonderful concert in that night. We love it and would seg
PLC1 )
From this sample, it could be seen that most of his verbs were not in past tense. In

fuct the sentences were a straight translation from his mother tongue and ignored the

4

\

family very fun” and it should be written “my family and [ were very fun”. His

errors weré not only on the use of past tense but also on the word order as seen in *1

and family™, “cage bird” which should be written as “my family and.[” and “bird
cage”.

- The same case was happened to this comp(;s.ition sample which was obtained }

from the posttest.
Lebaran

Orientation : 2 months ago, [ and family in lebaran day go to Surabaya by car. We.
wore good blue costumes. - :
Events : After go to my grand ma. we family go to garden animal.
‘R-Orientaton : After happy we retura home. We happy.
PLC2

Notes
17 (2.5) Providing evidence

18 (1.2) Referring to Methodology
19 (2.2) Presenting procedures

20 (2.5) Providing evidence
21 (2.1) Presenting result
22 (2.5) Providing evidence
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As the previous samp'le? this student made up hi.s composition from translating
Indonesian Language to English. It was obvious to see in paragraph two and three.
“after go to ﬁty grand ma, we family go to gardeq animal” (p.2), which is in
Indonesian Language meaﬁt “setelah pergi ke rumah nenel;',‘kami sekeluarga pergi

ke kebun binatang”. And it should be written “after going to my grandmother, we » 23

.

went to the z00”. And in the last paragraph, he wrote “after happy we return home.
We happy” instead of “after we were happy, w: remmed home. We were happy” or
“we were happy then we were home”. However in the second sample, the writer

used the correct past verb form in his sentence “we wore good blue costumes”

The average level group was for the compositien with occasional errors of)

grammar and sentence structure. Occasional error meant that the students still made > 24

some mistakes in their composition, including the use of past form verb, word order,

verb agreement, and others. The average level group composition sample could be} 25

seen.as follows:

) Lebaran day \

Orientation : .

In lebaran day, 1 and my family went to visited my grandma in the village. We
brought handphone, foods. and drinks. We wore nice costumes. We weat at 10.00
o’clock a.m. : g

Event : : ' ! 26
We finished at 10.30 a.m. We gather with my grandma after that, we went to my
uncle’s house. There we have lunch then we were back again to my grandma’s
house. At 13.00 p.m we go home. We finished at home at-13.30 p.m.

Re-orientation: -

We loved it and I would see again in the next time.

ALCI )

-There were some mistakes found in ALC1 composition. A common mistake as in

any other compositions was found here, that was; the grammatical error. Thérc were
some verbs that were not changed into"the past verb from, such as “gather” in “we
.glatht:r with rﬁy grand ma...”, “have” as in “we have lunch...” and “go™ in “we g0
ho;;mg...”. Another grammatiéal mistake that was found in the coniposition was the
us?‘ of to fullowed by past form verb. It could be seen in the sentence “1 and my
family went to visited...” and the correct form was that after fo was followed by
infinjtive or present verb form. Not only that, it was also found that the student
forgot to put fo be in one of her sentcncéé and it'c_ouid be seen in the sentence “we

‘back again...”. Besides a grammatical mistake, there was a miss word order “I and

my family” which should be written “my family and I”. y,

Another composition that was grouped into the average level was ALC2. )

Lebaran

In the Lebaran day 1 and my familv prayed in mosque. After that 1 and my & 28

family went to neighbor and some family in Surabaya. | went to Surabaya at 10.00.
In Surabaya I cut one cow in my cousin’s house. After that my mother made sate.
Next we ate lunch together. Then return, we were happy and I will not forget it.

' ALC2 )

Notes

23 (2.1) Presenting result

24 [(1.2) Referring to Methodology
25 (1.3) Pointing to location of tables
26 (2.5) Providing evidence

27 (2.1) Presenting result

28 (2.5) Providing evidence
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The student’s composition here was better than the previous one. The sente’nccs}
were not interfered thoroughly'v.vilh his mather tongue, What need to be considered

here was that the student had used the term of language feature of recount text very

——

well. He had used the past tense in his composition, but he still forgot to change a \ 9
single word “return”. Another mistake that remained in his compesition was the

incorrect word order as in “I and my family™. It was also found a noun error type. He

did not add s/es in “some family™ as it was a p[urﬁ] phrase and should be written

“some families™. '
Good levé] group belonged to the composition with the appropriate gramma.r\

and sentence structure in it. However, it was 1mpos‘s1b1e to expect the students wrote

Ihe perfect sentence structure and g ;:rammar in their composition. Errors were still $- 30

tolerated in here but only a few. Therefore. this level was filled up from the posttest

|composumn only. Since at this moment, the students had applied the peer feedback
in the treatment before. The composition samples are as follows: } L
My activity on lebaran day

Orientation: = )
Last month, my famﬂy and I went to visit my grandmo&_er s house in village, 32

Event:
We went at 08.00 am. We went by car. We wore nice costumes. We ﬂmshed at

08.30am. First, we met my grandmother’s and my famtly at there. At 12.30 pm we

ad lunch together. Then we prepared for home. At 13.00p.m we went home. We
inished at 13.30 p.m. after that I took a nap.

.e-orientation I was very hnppy and [ would went there in the next time. 32
. GLC1
hotes ; 33 (2.1) Presenting result

29 (2.1} Presenting resuit

30 (1.2) Referring to Methodology
(1.3) Pointing to location of tables

32 (2.5) Providing evidence

34 (2.5) Providing evidence

35 (2.1) Presenting result

36 (3.4) Commening on strength or
generalizability of result

"his composition was included to good level since the sen'cencewnli were éi'fective_, be

sed the lmguage featm'q of recount text correctly but he seemed to overgeneralize >33
nd thought that all verbs in it should be changed into the past verb form as in the

ast sentencc where he put “wenl” after wcmld

My activity on !eba‘ran day
Jrientation: |
Jn lebaran day, my family and I went to mas_ud to pray. After that my family and I
went :o my grand parents’ house in Surabaya by motor cycle then sth
iven :
After that my family and I arrived in my grand parents’ house. My famil}' and I
jhook hands with my grand parents. My mother and I he:lped my grand mother to
xrepare foods and drinks. A few minutes again we were back home because I can’t
ong time in my grand parents house.
Re-orientation:
[ \:23 happy so much can meet and together wnth my grandparcms but I was so
ir

34

—

GLC2 b

.

In this composition, the students had used the past tense appropriately. He us;ed the

past verb fom correctly. The sentences were correctly ordered. And there were only P35

a few mistakes in the composition. He missed to change the modal “can™ and its
i = J
negative form “can’t”.

From these two compositions which were gatheted from the posttest coul

be concluded that the students had the error awareness. It could be seen from thtm
cumpomtlons and the table on page 48 which showed the reducing nnmbcr of »36
compomhon for posttest in poor level and the i mcmamng number of both good and

average level in posttest.
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Discussion 1

The Effectiveness of Teachers Coded Feedback On Senior High School Students Writing Ability In Recount Text

Appendix 8

Moves and Purposes categories

Existence

Expression*

1 Background information

1. As stated in previous chapter, the first purpose of this research is....

2 Statement of result

3 Finding

5. Feedback played important role in writing..., code feedback is a
method in which teacher...., feedback writing is considered as...., error
do not always bring negative effect in learning......

/ 2. The result of post test showed there were differences in the mean...it
_lindicated there was significant different between..

| |4. Based on the table above.....therefore, the result of the calculation
|is...It proved there was significant difference in... after treatment

" [7. From the result of questionnaire that the researcher did, it found
| | [that....many students...and more than half of the students'...

9. Fromthe result of the study, the reseracher took three samples of

|students' exposition....

3. Thus, coded feedback was a strategy to improve students writing
ability, especially in SMAN 11 Surabaya

4 (Un)expected outcome

5 Reference to previous research

6 Explanation

7 Clam

8 Limitation

6. It can be said that coded feedback was helpful the students writing
better.

8. So coded feedback can became a good strategy to improve the
students' writing ability.

9 Recommendation

Notes
* Sic
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42 .Discussiun
As stated in ph;.vious chapter; the first purpose of this research is to ﬂpc:h
out whether the use of coded feedback can. imp.rcvc shdeis writing ability or_
| not. The tesult of post-test sh_o_wed there were differences in the mean values of ;
experimental and control classes which the mean of experimental class was higher
than control class. On the ot.her hand, the nna]ys-is of t-test, alternative hypothesis | 2

(H)) was accepted. It indicated there was significant. different between the

2

students in experimental and control classes. Thus, coded feedback was a st_rategyj’
" o improve students’ writing ability, especially in SM:AN 11 Surabaya. i- 4

© The following is a table concluding the overall-students scores both experimental

and control group. _ Deviation square
Subject N | Experi | t-value | t-table
Seeatal _Centrol ;
Experimental 388.85 -
conrol | ™| - | 1ssss | 1298|200
- Table 1.6 the students ‘overall scores (see appendix 10)

Notes
1 (1) Background information
2 (2) Statement of result
3 (3) Findings
4 (2) Statement of result
5 (1) Background information
6 (7) Claim

et of process of writing supported, the students writing ability improvement. |

indicates the types of student errors, such as noun .cnﬂing and tense, etc. (Robb et

Based on the table above, the deviation square of experimental group is 7

3t8.85, while the control group is 185.55. The _rcsc-archcr' compared the result
witt t-table with level significance of 0.05 and the degree of fréedom of 72. The_.
tble is 2.00. Therefore, the result of the calculation is highe; than the t-taSle. It
peoved there was a significant diffe:éncg in the students’ writing ability of the
experimental aind that of the control group aﬁér the treatment. '

Feedback played an impoftance role in writing. This activity which was a |

Coded feedback is a method in which teachers provide a coding scheme that

al. in Hong, 2004). g
Feedback in writing is considered as an important aspect to develop™
students’ language awareness so that they can i)erform effectively ir; the writing
classroom. What types of feedback should be given to students’ writing?, In this |
study, the researcher used coded feedback. It was because the coded feedback had
sc\r;era] advantages, those were; (1) it can guide learning and help the students

solve problems by themselves (Lalande, 1982), (2) it prevented the students from

the error fossilization (Bates, Lane and Lange in ria, 2009:38) and (3) it helps low ([

proficiency learners perform better so that they will not be left behind by the highr‘
proficiency students ( Kepner in Liu, 2008:65).
Errors do not always bring a negative effect in learning, in fact they bring

the good effect. Errors show improvement, the students’ improvement in learning

-4

the second language. -Making errors means that the students are doing the
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Fypthesis testing. In other words, the students makc‘ mistakes in order to test out) I'en there are few errors of spelling and capitalization of her mechanics system'

Juspotheses about the L2 rule system (Ellis, 1985:173). . : {seappendix 15).

When the students made their errors, they were hellpcd by the teacher’s>6 The third student is Novita Tristiani, the advanceﬁent of her post-test
tnded feedback. The _feadba.ck.made students thinking more about theu- mistake weiting is farlbette,r than her pre-test writing. The content of her composition is
\ﬂm&é_ﬂlem looking for the correct answer bsr themselves. It éan be said that) kmowledgeable. The organization of her composition is well organized and the >9

:@ﬁd'faedbaék was helpful the students’ writing better.. From the result of ien is clearly stated. The vocabulary that she chose is good although there are

noestioner that the researcher did, it found that many students did not like writing some occasional errors but still understandable. The language use of her

compnsition is not too good; therc are many errors of tense. Then there arc few

)

with a reason that writing was difficult subject and more than half of students

sesponded that coded feedback was helpful them to improve their errors in prrors of her mechanics system (see appendix 16).

waiting. ~ So, coded feedback can beecame a good strategy to.improve the students’
. i 8
wriling ability.
421 Students® Writing Advancement
_ Notes

From the result of the study, the researcher took three samples of students’\

: " : 7 (2) Statement of result
compositions to discuss. The first student is Sony Marsetyo, the advancement of 8 (7) Claim

G v . .. 9 (2) Statement of result
ber post-test writing is not too far difference than her pre-test writing, In pre-test,

“he made few crrors about tenses and mcchanic;t;. He belongs to smart student in
his class so the score of pre-test and post-test was not too difference. (see
nppcndxx 14). |
| The second sm&cnt is Nisg Kholif, the advancement of her post-test > &
Qﬁﬁng is quiet difference than‘hcr pre-test writing the ;:om',enl of her composition
is quite easy to underﬁiand and long e‘ﬁuughA T_he uréaniymtion of her composition

is well organized and the idea is clearly stated. The vocabulary that she chose is

good although thete dre some occasional errors but still understandable. The

language use ‘of her composition is good; there are just several errors of t'cnse.j
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Discussion 2

Appendix 9

The Use Of Chain Card Game as Media For Teaching Simple Past For The Eleventh Graders Of Senior High

School

Moves Categories

Existence

Expressions*

1 Background Information

%r

1. This study concerns on the grammar mastery especially simple past
tense....It follows that the teaching of grammar offers the learner the mean for
potentially limitless linguistic creativity (Thornburry, 1991:1)

2 Statement of Result

2. Based on the whole statistical calculation , where the t-value was greater than t

table, it could be seen clearly that research hypothesis was accepted and null
hypothesis was rejected.... It was because games are highly motivating since
they are amusing and at the same time chalenging. Furthermore, they employ
meaningful and useful language in real contexts

3 Findings

4 (Un)expected Outcome

5 Reference to Previous Research

3. It was because.... There were several factors which influence the success of
this research. The material given to the experimental group and control group

6 Explanation was different.....In addition Lee (1995: 35) suggested 6 advantages using games:
first, .....
% Irs
7 Claim
8 Limitation

9 Recommendation

Notes
* Sic
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2 Discussion _ .

This study concerns on the grammar mastery especially simple past tense |

nce- grammar descnbos the regulanues ina }nnguage and knowledge of these

gulam:,es provides the leamers. with the meam. to generate a potentially

: 10rmous number of original sentenm. In addition it is a kind of “sentence-
m.kmg machme It follows that the teaching of grammar offers the leamer the

wean for poa:ntlally limitless linguistic creauwty ('I'hurnburry 1999:1). By

\astering simple past tense the smdenma:eexpectedwbcablewconstructm

.mcnces then use them in makmg narrative text.

Ba.sed on the whole statistical calculation, where the t- valuc was greater |
1an t-able, it could be seen clearly that research. hypothesis was accepted and
ull hypothesis was rcjccted Indeed, there was a sxgmﬁcant different in |
onstructing simple past tense sentences between the students who were taught by

_sing chain card game than the students who were not taught hy using chain card
“ame. It was because games are highly motivating since they are amusing and at
1e samct:me chailengmg. Fm-thmnorc, they employ meaningful and useful

ngusige in real contexts. They also encourage and increase cooperation (Erzos,

000:6). | | A

There were several factors which influence the success of this research. ™
_he material given to the e.xpenmmtal group and control group was different. In
s case, the expex_’iﬁ'tentnl group used chain card ga.me that create more relaxing
- mosphere and make students mniiva-ted to learn simple past tense. While in
*ntrol group the teacher used usual lesson which made students get bored during

=3

e teaching learning activity. In addition Lee (1995:35) suggested 6 advantages

using games first, g,amea are welcome break from 'Lhe usual routine ‘of
guage class° second, they are motivating and cha]lengmg third, Lee believed
tleammgslangmgeleqmresagmatdaalofeﬁbrtthats“dlygamﬂhelp
dents to make and sustain the effort of lmming"fm ga;nes provide L 5
1guage ‘practice in 'Lhe various skills; speaking, writing, listening and reading;

th, games encourage students to mteract and communicate; sixth, games create

neaningful context for language.use.

Notes
1 (1) Background information

2 (2) Statement of result
3 (6) Explanation
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Appendix 10
Discussion 3
The Influence of Course Review Horay In Teaching Reading Comprehension of Narative Text To The Second Grade of
SMPN 2 Ploso Jombang

Moves Categories Existence Expressions*

415

1 Background Information 1. Before analysing data, the students of experimental group were given course
review horay as atreatment and the students of control group were taught as

usual...

2 Statement of Result 2. Datawere gotten from pretest and posttest scores of experimental and control

group... For the experimental group, the mean of pre test score....,

3. It meant that course review horay influence in reading comprehension of...so
the use of course review horay is successful...

3 Findings

4 (Un)expected Outcome

5 Reference to Previous Research

|5.Students cooperated with their group to find the true answer and wanted to be

6 Explanation .
thewinner....
: 4. Coures review horay was success in increasing students' reading
7 Clam . .
comprehension ability...
8 Limitation

9 Recommendation

Notes
* Sic
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4.2 Discussion

Before analyzing the data, the students of experimental group were given |

course review horay as a treatment and the students of control group were taught

as usual, without treatment. The treatment was conducted in the second, third and ;

Frauwrth maoating

Lastly, the post test was held. The post test was given to both of the group, ;
the test was similar with pre test and post test. There were 30 questions about i‘

narrative text and students were given 40 minutes to do the exercise.

Notes

1 {1) Background information
2 (2) Statement of result

et

_control group was siﬁﬁiﬁcanoe it meant that the students of experimental group.

control group. For the cxp'erimenﬁl group, the mean of pre-test scores was 46.1
while the mean of post test scorss was 61.8. The mean of pretest score to posttest
score were increase, it was Becau'se the teacher teach reading narrative using
cow‘se review horay. t-value was 10.72. while 36 degree of freodom of 0.01 level
of Sigmf' cance was .418, it can be seen that t-value was higher than t-table ( 10.72_
> 418 ). It meant that the difference scores between pretest and posttest of |

experimental group was significance. For the control group, the mean of pretest

 score was 44.8 and the mean of posttest score was 44.9, t-value was 0.09 while 35

'dci;ree of freedom of 0.001 level of significance was .418 so the t-value was lower

than t-table (0.17 < 418 ). It means that the difference scores between pretest and

posttest scores of contro] group.was not significance.

The mean of posttest score of experimental was 61.79 and mean of posttest
score ‘of control group was 44.9. t-value was 10.298 while 69 degree of freedom
of 0,001 level of significance was 3.435 so the t-value was higher than t-table

(10.298 > 3.435) 50 the difference scores between pretest and postest scores of

who were thought using course review horay got high score than the students in

control group who weren’t taught using course review horay.
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Analyzing the difference bétween pretest and posttest scores of’]
expcrimenta;! and control group, ﬂlé result of t;-vatue was 8.18 with the level of
significancé of .001 and 69 degree of freedom where the t-table was 3.435 so the t
value was 8.13 > t-table was 3.435. It showed that there were significant
differences between students who are taught by using course review horay and

who aren’t taught by using course review horay. It meant that course review horay

influence in reading comprehension of the students in- SMPN 2 Ploso. The null I 3

hypothesis states that there isn’t significant i_nﬂm:ﬁce in scores in their reading
tests between students who learn reading comprehension bSI using course review
horay is rejected and alternative hypothesis states that there is significant
influence in scores in their reading tests between students who leamn reading

comprehension by using course review horay is accepted so the use of course

review horay is successful in teaching reading comprehension. -

Course review horay was success in increasing students’ reading

comprehension ability and made the students of experimental group that were |

taught by using course review horay got higher score than control group that
weren’t taught by using course review horay. Students ‘cooperated with théirr
group to find the true answer and wanted to be the winner by.conveyéd. ﬂ:e.}tuc

I answer in diagonal, vertical or hoyizmitn] line and hla'mpered the group who would
make diagonal, vertical or horizontal line. As Nurhayani (2011) states that the
advantages of course review horay are ; First, course review horay is interesting,

second course review horay can make the students more cooperate and third,

Notes

3 (3) Findings
4 (7) Claim
5 (6) Explanation

course review horay can encourage students to learn 2
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Discussion 4

Appendix 11

Teaching Writing "News Item Text" To The Senior High School Students By Using Authentic News Videos

Discussion Moves Categories

Existence

2134

Expressions *

1 Background Information

2 Statement of Result

1. Thisresearch took five meetings to accomplish...

2. The following are comparative tables concluding the students treatments scores
% between experimental and control group

3 Findings

5. Thefollowing is a table concluding the overall students scores both experimental
and control group... (this move still continue with the description of
result from three samples of studentswriting under the title students writing
_|advancement)

4. The data from research showed that the students of experimental group were more
motivated to write than the students of control group. They could get ideas easily by
watching the video. If they could not get the idea....

4 (Un)expected Outcome

5 Reference to Previous Research

3. ... It can be concluded that the statement .... Has several advantages; first of
al..... (Stampleski, 1990:3-4) is true

6 Explanation

7 Clam

8 Limitation

9 Recommendation

* Sic
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4.3 Discussion

“This research took five meetings to accomplish the try-out test, pre-test,”™

treatment 1, treatment 2, and post-test. At the try-out test, students wete asked to
make a campusitioﬁ about “the second .leg of ﬁnal slocccr game AFF between
Indonesia and Malaysia”. From this try-out .test, it was known that time allocated
60 minutes to make a composition. was enough. Then the scorer is rel i'a_b_lr.': because

from 'the calculation by using correlation XY it was known that the reliability was

0.81 (sec appendix 2). So, it was decided to give 60 minutes in making a

composition for the pre-test and post-test and one scgrer in scoring the students’
writing task. At the pre-test, students were asked to make a composiﬁbn about

“The second leg of final soccer game AFF between Indonesia and Malaysia". At

u'eatment 1, students were asked to make a c.omposmon with the topic “English

remier League about Tottenham Hotspurs™ that the researcher has chosen. At

reatment 2, students were asked to' make a composition with the topic “MLS |

football — Thierry Henry is leaving European football to play in MLS”. Then at
the last meeting, that was pbst—l'est, students were asked to make a compo‘sitibn

about “The second ]ag of final soccer game AFF between Indonesia and

) Mnlaysta" .as same as at the pra-test. All of the mstruchons started from the pre-

test until post-test were the same between the experimental and control _group, :

what was different was just the treauncnt the axpemncntal group was taught by
using Authentic News Video, whsle the control group was taught normally based
from the textbook, After conducting the research and analyzing the 'data, ‘the

reséarcher has eacountered several findings.

b q

4.3.1 Students’ Treatments Scores

scores between experimental and control group:

Table 1.7 treatment 1 scores and means of experimental and control group:

control group. The mean score of expe.rime'nta] group is 70.16 and contml gi’oup

- is 66.82. It showed Lhat the mean score of experimental group is hlgher than the
mear, score of control group. In Lhc 1realme:nt 1, experimental group was taught by
using authentic news video and control group was taught without authentic news

video or any other media.

‘The following are comparative tables concluding the students treatments® -

Group N Scores Mean
Experimental group 32 2245 70.16
Control group 28 :- 1871 | 66.82
Table 1.7 the students ' treatment 1 scores iy
(see appendix 13) :

The table above informs the treatment 1 scores of experimental and

Notes

1
2

(1) Background information

(2) Statement of result

274



Table 1.8 treatment 2 scores and means of experimental and control group

Group _ N Scores | Mean
Experimental group 32 2292 71.63
Control group 28 1836 65.57
Table 1.8 the students’ treatment 2 scores
. (see appendix 14)

The table above informs the treatment 2 scores of experimental and control
group..'The mean score of experimental group is ft .63 and cox_xﬁal group .is 65.57.
It showed that the mean score of expeﬁmental group is higher than the ﬁean score
. of control group. Just like in the treatment 1, in the treatment 2, experimental
group was taught by using authqntic ‘news video and cm;troi group was taught
without authentic news video or any other media, .

Based on table 1.7 ﬁnd 1.8 it can be concluded that the statement
.“IAuthentic news video haé several ad\'rantage's; first <‘)f all, through motivation.
Students would interest when they experience 'eamning language in a real context
thrdugh-vide‘rj. Next is that through communication. Many teachers h_avé observed-
that by using a video in a classroom, students more encourage to comﬂiunicate'in
a ta;get language. Then another advantage of the use of video is through non-
verbal aspects of communication. Students can freeze any moment of video to

study in detail. And the last one is through cross cultur_at'comparison. Students

can observe the cultural behavior to avoid “alien community™ (Stempleski, -

1990:3-4) s true. The data from the research showed that the students of -

experimiental group were more motivated to write than the students of control
group. They could get ideas easily by watching the video. If they could not get the
idea, they might ask the teacher to freeze any moment of video to study it in

detail.

i

-2

.4

- Therefore, the result of the calcuiaﬁon is higher than the- t-table. It means that

4.3.2 Students’ Overall Scores

The following is a table concluding the overall students scores both

experimental and control group:
e Deviation square :
. Subject N | Experime Control t-value | t-table
. -ntal .
Experimental 7435 - :
60 [ - 103 ] <A
Control | - 84.11

Table 1.6 the students’ overall scores
(see appendix 12)

Based on the table above, the deviation square of experimental group is
743.5, while the control group is 84.11. Thereforé the result of t-value is 10.3 (see
appendix 12). The researcher comimr’gd the result with the t-table with the level of

) significance .of 0.05 and the degree of freedom of 58. The t-table is 2.00.

there was a significance difference in the students’ writing ability of the

experimental and that of the control group after the treatment.

Notes
2 (2) Statement of result
{5) Reference to previous studies

3
4 (3) Findings
5

(2) Statement of result
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e

Students’ Writing Advancement

From the result of the study, the researcher took three samples of studeits’

compositions to discuss. The first student is Nabila Zunur Aini, the advancement

of her post-test writing is far better than her j:re-tcst writing. The content of her.

compcsmon is knnwledgeablc and long cnnugh The organization of her
composition is s well organized and the idea is c!ea:ly staled The vocabulary that.
she chose is effective. The Ianguage use of her composmon is very good because
there are few errors’ of tense. Then there are few errors’of spelling and

capitalization of ber mechanics system (see appendix 16).
The second student is Nurul Aini, t'he,coht_ent of her composition is quite
easy to understand and long enough, The organization of her compasition is well

organized and the idea _is‘-déarly stated: The vocabulary that she chose is_gab_d

although there are some occasional errors but sti!‘l' understandable, The. language’

use of her composition is good; there are just several errors of tense. Then there

are few errors of spelling and capitalization of -her mechanics system (see .

appendix 17).

~ The third student is Widiana K.N, the content of her composition is

knowledgeable and long enough. The organization of her composition is well
orgam'z?e_d and the idea is clearly stated. The vocabulary that she chose is good

although there are some occasional errors but still understandable. The language |

use of her composition is good; there are just several errors of tense. Then there

are few errors of spelling and capitalization of her mechanics. system (see

appendix 138),

Notes

5

(2) Statement of result
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Appendix 12

Discussion 5

277

It meansthat therewasa

siginificant difference in the writing ability between the experimenta and

the control groups.

Expressions*

10. Fromthe evaluation | the researcher found that the organization of the

students’ pretest is still unorganized well...for the content of
components of writing . It was only able to improve studentswriting ability

2. Therfore, in order to prove the theory of the positive effect of "Peer
in terms of content, organization, vocabulary and language use.

Assisted Writing Activity Technique" used... The researcher had

conducted an experimental research...
7. Thet-value in terms of content, organization, vocabulary and language

use was higher than t- 05... It meansthat there was a siginificant
difference in the writing ability between the experimental and the control
groupsin terms of content, organization, vocabulary and language use.
14. Then for its mechanics, the students writing still dominated by errors

4, The treatment that is "Peer Assisted Writing Activity Technique” to
teach writing narrative texts Was given to the experimental group....
17. By looking at the result of the post test of both experimental and

there was not a significant difference on the students' writing ability
control groups, those errors could be reduced....

3. Then, based on the t-test calculation...it showed that.. It means that
between the experimental and the control group

12. Besides, another error jn the students writing was
6. However, "PAWA Technique" could not be able to improve all

writing...meanwhile, the vocabulary used...
overgeneralization....

5. Then based on the t-test calculation....

in paragraphing...

Babat - Lamongan

.

L

Existence

5|6|7]|8]|9]10/11)12/13|14/15/16/17(18[19

e

-

The Effectiveness of "Peer assissted writing activiy (PAWA) technique” in teaching writing narrative texts for tenth gradersin SMAN 1

Discussion Moves Categories

1 Background Information
2 Statement of Result
4 (Un)expected Outcome

3 Findings




The Effectiveness of "Peer assissted writing activiy (PAWA) technique” in teaching writing narrative texts for tenth gradersin SMAN 1

Babat - Lamongan
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15. Then, for its mechanics............ in this terms, both experimental and
control groups could not improve significantly.

5 Reference to Previous Research

1. Some research findings reported that the use of "Peer Assissted Writing
Activity Technique" in writing activity contributed positively toward
students’ achievement in writing....

6 Explanation

7 19. In this study, there were some factors that might influence the success
of the study. The first was.... The second factor was... The third factor
 |was...

7 Claim

8. However, "PAWA Technique" Was cconsidered as the effective
technique to improve writing ability not only in terms of language use, but
also in terms of content, vocabulary and organization.

2
/ 18. So, from the finding, it can be concluded that the treatments which
were given gave very great contribution to the students writing ability.

8 Limitation

9 Recommendation

* Sic
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4.3 Discussion

: apeoy
Some research findings reported that the use of “Peer Assisted Wmmg

Activity Technique” in writing activity contributed positively toward the students’

. ’ .
achieverent in writing. It would increase the proficiency and confidence of the >

class

J

writers in his ESL

(Teo, 1998 http://exchanges. state. gov/FORUM/vols/vol45/No.4/p1 8 htm).

Notes

-2

(5) Reference to

previous studies
(1) Background information

(2) Statement of result
(1) Background informatic
(2) Statément of result
(4) (Un)expected result
(2) Statement of result

DRI N ¥, TR N FE R ]

. Therefore, in order to prove the theory of the positive effect of “Pees)
Assisted Writing Activity Technique” used in the writing classroom, the
researcher had conducted an éxperimental reséarch related to the use of “Peer
Assisted Writing Activity Technique”. At the beginning of this study, the
researcher did tbé pretest tﬁ bo_tﬁ experimental and oontro.l groups. Then, based on

the t-test calculation of the pretest scores, it showed that the t value was lower )

than tos (Seé Appendix 12). It means that there was not a significant differerice in)
the students’ writing sbjlit)} between the experimental and the control groups. |-

The treatment that is “Peer Assisted Writing Activity Technique” to teach

writing narrative texts was given 'to_ the experimental group. Mea‘nwhille_, the

control group was taught by using direct writing in which the researcher asked

them to write directly at that time and collected the work to the reseafcher, then

which was assessed.

Finally, at the end of this study, the researcher administered the posttest.

The posttest was done in order to know the students writing ability after given the

treatment whether there was an improvement or not. Then, based on'the t-test )

calculation of the pdsuest scores, i‘t sh&wed that the t value was higher than t,o;-
(See Appendix 12). It means that there was a significant difference in the writing
abiIiu;' between the experirﬁénta]- and the control groups. However, “PAWA /
Technique?’” could not Ee able to improve all components of'. writing. Tt was only
able to improve students’ wﬁting ability in terms of content, organization,
vocabulary and language use. The t value in terms of content, organization, !

vocabulary _aﬁﬂ- !aﬁguage use were higher than t.os (See Table 4.11). It means that

»5

+6

there was a significant difference in the writii;g "é.bilit,y between the experimerital J
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and the control groups in terms of content, orgghization, vocabulai-y and language )
use. On the other hand, the t value in t&ms of ﬁmdaanics was Iowar than t.o5 (See
. Table 4.11). It means thai tliere was not a slgmfcant difference in the writing &7
sbility between the expenmental and the control gmups in terms of mechamcs i

'I‘he mgmﬁcant m-pmvement between the fbur terms was presented in the

fo[lowmg chart, - . : | | ]
v, | R IR S
The Significant Impm_vement of Each Terms
6
5 471 m 488
4 ! ot v —
3 e .
@ Experimental Group
2

_..__i.g_,.h—-—- uComrolGl‘mp
b “.'Ihe Significant Improvement

Notes
8 (7) Claim
9 (6) Explanation

The chart above shows that the terms which improved slgmf' cantly than
ol‘lers was language use. Howwer “PAWA 'I‘echmque was considered as the

effective technique to improve wntmg ability not only in terms of language use,”

but also in terms of content, vocabulary and organization

The significant improirement of the experimental group was because the
treatments th.a.t were given had impacted significantly to the students’ ability in |
writing. It was necessary to analyze how the treatmients work 5o that it was

eﬁ'ectiv;e' to improve the students’ ability in any components-of writing. In the
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second meeting, the researcher introduced to the students how was “Peer Assisted)

Writing Activity Technique” lookéd like and how were the procedures of this
technique. The researcher explained and qu&led six steps first, then the
treatments werg'staned given to the students. The treatments were done t.h.ree
times. In applying “l;eer Assisted Wﬁting ‘Activity Technique”, the researcher
divided the students into pairs which consisted of a more proficient stludent and a
less pr;qﬁéiént one. So, the less proficient studeﬁt could collaborate and learn from
the more proficient student. I |

Then, each pair decided the title for the:r composnmn which was sultable
wlth the topic gwen by the researcher, They were able to chocse the alternative
titles given by the researcher or they decided by themselves. The studsems of the
experimentat group ymitq a narrative after doing such Ia prewriting activity i.e: the
-activity of askiné and answering sévera;l questions related to the topic of wntmg,
and writing their draft. Then, the “Writer” read the writing aloud. If BeJuba vésd i
word incorreq::ﬂ.y, the “Helper” might provide a support if he/she was capable of
doing so. Th.f. “Helper” and “Writer” looked at the draft tﬂéaher, and made some
comrections for thé nﬁstak'es. They im_;pected the draft more than once.

The latest step of PAWA technique was taacher’s e';.raluation. After
Tevising and editing the draﬁ, they produced the final writing a_nd theyl had an
opportunity to receive comments and instructive feedbacks directly from the
teacher. The “Writer” was theﬁ exp'ectcd to rlevie_w the corrections and feedhac-ks

together as a pair. Therefore, because of feedbacks that were accepted, the

“Writer” could imprave their skill in writing,

Notes

10 (2) Statement of result 11 (6) Explanation

language use. Most students cf both groups often forgot to use the past form in

From the evaluation, the researcher found that the organization of
students’ pretest is still unorganized well andthe R ———
chronological order and even incompléte. It could be seen in the‘prr.tq:st of E4
(Appemhx 3). Then, student B4 deve‘oped the organization of her writing better
than befbre

I Nw:t, for the cbntem'of virrilting, the srudents‘dcvclo;_ped ‘their writiné
relevant -ta the topic but the ideas that \;vere presented still less of datalils a;ld_
some-times the meaning of the ideas was not clear because the main ideas did not

stand out wel'l, for example the pretest composition of E5 (Appendix 3). After got

the treatments, students E5 deveiopcd her writing well and even more details than

the prgvious one. She added more and detail information. Therefore, it could be

se;en_that there was a big improvement in terms of content. '

Meanwhile, the voeabulary i.a-sed .Were -rat-hér ineffective, the choice of
words sometimes did not have clear meaning, for e:kample the.pretest composition
of El (Appendlx 3). However, the choice of words in the posttest was good The
words were more understandab!e for the readers and the meaning were not

ubscurmg

Anaf.her general error that a.lways be done by the students related to the

composing their writing and still used the present form of verb (Yl')-irl their }

sentences, for example the pretest composition of, E1, E4, E5 C4, C6 and C7 also.

10

the posttest of C4, C6, C7 (Appendix 3 and 4). This error might be caused by &

interference of their L1, In Indonesian language,: there was no_verb distinction
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which based on time speaking (i.c. present, past and future). Therefore, they~
accustomed to use the same vm’b in all time of speaking.

'Besides, another error in the students’ wmmg was overgenmahzatmn. s
Several students over genorahzed the use of past form in another grammar use,_)
such as modals. In this case, they combined the use of modals with verb in the’)
form of past (V2). Whereas, thé use of modals in the sentance should be Tpl]ovfcd
by verb in the present form (V1). They s;déé ‘often {vro.te“‘tobe” then fc;liowed by
verb. It can be seen in the pretest of E1 and C7 also the posttest of C4 (Appendix F e

3 and 4). Moreover, some stu_deﬁts also over generalized the form aof V2 i:ly

| generalizing I:he form of all past: verbs with “ed”, for instance in the pretest of E5 -
; (App_endix.B)‘ | ' o ¥

Then, for its mechanics, the students’ writing were still dominated b'y\

er_m'rs.-in paragraphing, such as the pretest of E1 énd the posttest of C4 (Appéndix‘ 14
3 and 4) and miss spelling, such as Cs in the pretést and also in the posttest
(Appendix 4). In this terms, both exp.erimental and control groups could not
_improve significantly. It might be caus;ed by the carelessness of the students. They:
Idicll !'Ilot pay attention when the teacher was explaining about capita]ization;_
pun:::tuation-. and paragraphing. They wers Hiok Aware ‘that sueshianics is -as
important as the other aspects of writing.
By Iooking at the result of the posttest of both experimental and conlré]'
groups, those errors could be reduced. Héwever, the experimental group’s posttest \ 17
was better than the control group’s posttest. Furthermore, it could be seen that the
-experi mental group improved rﬁore.signiﬁcantly thah the cor;-trol group. So, from

Notes
12 (2) Statement of result

13 (6) Explanation

14 (2) Statement of result 16 (6) Explanation

15 (4) (Un)expected result

17 (2) Statement of result

the finding, it can be concluded that the weaméns which vere given gave very

great contribution to the students’ writing ability.

the study. The first was modeling the six steps of PAWA technique at the

beginﬁing‘ of this study. It was done in the experimental group before they were

given the treatments. It made the experinient_ai group easy when they had to apply-

that technique.

The second factlt.)r was the so;:i;al- infe;'actioﬁ built by the students. In this
case, the students had known each other and felt comfortable workmg together
They had trusted each other. . : ¥ _ -

The third factor was they were. enthumast;o to get thls techmque in thell'
classroom. Maybe thmr teacher never.gave something new to them in learnmg
how'to write. As known by the researcher, the teacher always applied the direct
writing technique to teach writing. So, the teacher .asked the students to make a
text that had been taught and submitted it to the teacher. And the teacher never
gave feedbacks to the students’ wntmg Then, when they knew that’ they had a
new way to learn how to write, they were enthusmstw and mterested in. Besides
that the con'ecuons from the pair and the feedback from the teacher helped the

students to improve the writing ability significantly.

18 (7) Claim

19 (6) Explanation
282
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. In this study, there were some fabtc;rs that might influence the success of \
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Appendix 13
Discussion 6
The Effectiveness of Using Time Token to Improve Speaking Descriptive Text to The Tenth Grade Students of SMA
Negeri 1 Taman

Existence
1/2(3[4]|5|6]|7|8[9

Discussion Moves Categories Expressions*

1 Background Information

1. The result of the researcher showed that the students who are taught ...achieved

2 Statement of Result higher scores than .....

4. Fromthe result of this research, the researcher found that the Time Token isthe

3 Findings appropriate technique to teach speaking
7. In this research, the improvement of the students’ motivation can be seen from the
students’ participation....

4 (Un)expected Outcome 2. The mean scores in both of the control and experimental groups had no significance

difference. It means that not all of the students' speaking aspect were improved..

5 Reference to Previous Research §
. \ \ 3. Some of the speaking aspects Whlch_ are improved are the students’confident...The

6 Explanation % \ grammatical aspect has no significant improvement
§ \ 6. Harmer states that motivation is critical factor in succesful learning (2000:40). It
% means that motivation is critical factor.... In this research, the improvement of the
\ students' motovation can be seen from the students participation in the speaking class.
§ 9. In this research there are many advantadges...There were a several factors which
\\ . |influence the success of the research.

7 Claim | 5. This technique can improve the students' speaking ability.

8. Time token is the one of the keysin the improvement of the students' speaking ability
8 Limitation
9 Recommendation

Notes:
* Sic
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4.4 Discussion _
The result of the rescarcher showed that the students who were taught’
speaking descriptive text by using Time Token achieved higher scores than ‘the [ !

students who were taught without using Time Token. The méan scores in both of

the control and experimental groups had no significance difference. It means that 2

not all of the students’ speaking aspects were improved, Some of the speaking™
m which are improved are the students’ confidence in delivering the speech,
the stﬁdcnts’ ,mdtivation, and the students’ pronunciation. The grammatical aspect
has no sigrﬁﬁcancc improvement,

From the resuits% of this research, the researcher fcuné that Time Token is"
the Qppmpriate technique to tcach_ speaking. 'I-"his technique can improve the<
students’ speaking ability. Harmer states that motivation is critical factor in’
successful_learning (2002:40). It means. that motivation Ais very. impﬂrtant. in
teaching and leamning process. Building students’ motivation is the main point 6

because without motivation the students will fail to make necessary effort in

teaching and learning process. In this research, the improvement of the students’ -

motivation can be seen from the students® participation in the speaking class, The

students also became more eager to speak in front of the class. When the Time } 7

Token technique was being implemented, the students become more enjoyable in

the speaking activity.
Time Token is the one of the keys in the improvement of the students’ -
speaking ability. In this research there are many a;dvantages that the students got

from the use of Tﬁne Token as a technique to teach speaking. The students more

confident to describe the places orally in front of the class. This is the fact that the § 9

most of the classroom activitics in Indonesia schools tends to focus and how to

deliver the theories by the teacher. That is why the teacher has to add more time of -

class activities that place the students as the subjects, because learing by doing is -

more effective to practice students’ ability (Reid, 1995:129),

Thcrg were a several factors which mﬂuenoc .the success of the research.
The technique of fmseming the materials wes used in the research could attract
students’ ﬁlptivaﬁon which played the most importqnt role in this research, Here,
Ti;né Token technique stimulates studéuts to- speak in the form of descriptive text
which that takes a rdle play as its technique to p.rcsent this Eechnique. It course the

condition class was fun and the students in good motivation so can join in

speaking process without found a difficulties when they speak a descriptive text. ..

Notes|

1 (2) Statement of result
2 (4) (Un)expected result
3 (6) Explanation

4 (3) Findings

(7) Claim

(6) Explanation

(3) Findings

(7) Claim

g (6) Explanation

o~ oy W
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Discussion 7

Appendix 14

Peer Feedback To Improve the Junior High School Students' Grammar Mastery In a Composition

Moves and Purposes categories

Existence

Expression*

1 Background information

2 Statement of result

3 Finding

4. Errorsdo not always bring negative effect in learning, in fact they bring the good effects. Error
shows... In other words, the Students make mistakes in order to test out hypothesis about the L2 rule
system (Ellis, 1985:173)

3. In doing the peer feedback, the students cooperate with their peer to identify errorsin their composition.

5. The students have already had their knowledge and when they get....they make a series hypothesis and
test s0

7. When the students made their errors, they were helped by the feedback from their peer. The identified
error were analyzed by their peer....

9. Here, the students, both the students-writer and his peer obtained the error awareness by doing

|feedback

4 (Un)expected outcome

5 Reference to previous research

11. Another factor that made peer feedback succeed in improving the students' grammar mastery was its

|activity that involved students peer in giving feedback.

6. When they are doing the hypothesis testing, they are doing developmental error (Hammer, 2007:
138).....at any one stage of development and which is coninually reshaped as he or she aims towards full
masterv (Hammer. 2007:138)

8. And asthe result, the feedbacks were remained for sometime in students' memory (Ellis, 1985:174)

10. Finally, they both can do the independent self monitoring through their composition (Bates, Lane and
| ange _1983:14)

2. It was because the peer feedback has several advantages, those were:....(Bates, Lane and Lange,

6 Explanation
1993-10)
. 1. Peer feedback played an important role in writing. This activity which was a part of process of writing
7 Clam o I
supported the students writing ability improvement.
8 Limitation

9 Recommendation

Notes
* Sic
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4.2 Discussion
Peer. feedback played an importance role in writi.;lg. This activity which was |

a part of process of writing supported the students wrizing ability improvement. It
wis because the peer feedback had several advantages, those were; (1) it prevented
the students from the error fossilization (Bates, Lade and Lange, 1993: 10), (2) it
Ihelpe.'d the students to overcome the errors that had already fossilized (Bates, Lane
and Lénge,_ 1993: 11), (3) it prevented students from repeating the same érrots as
. their friends did (Seow, 2005: 314) aﬁd (4) it was not less important that it helped
the students to socialize (Soiihatin and ﬁahaﬂo, 2007: 5). £
In doing the peer feedback. the students coopcrat'g with their pecr to ide’ntifyh

“errors in their compositions. Errors d6 not always bring a negative effect in learning,.

in fact they bring the good effects. Errors show improvement, the students’

improvement in learning the second language. Making errors means that the students L 4

are doing the hypothesis testing. In other words, the:students make mistakes in order

b2

to test out hypothescs about the 1.2 rule system (Ellis, 1985: .l 73). . il
The student have already had their knowiadgelnnd whm they get the recent~
information, ir; this case is :‘ﬁak'mg the correct sentence structure in a recount
composition, they make a'series of hypothesis and test so that the latest informiﬂion_
was still remembered in their learning system. And this is just -a way in a lr.a‘ming
pméess,- part of the natural process of lang;mgc lcam.ing. When they are doing the-

hypothcsrs tastmg, they are doing the developmental errors (Harmer, 200‘? 138).

And both activities were a part of the students’ mterlanguage. It is “the version of \ g

.the. language which a lenrner has at any one stage of deve]opmetit and which is

mﬁtinﬂly reshaped as he or she aims towards full masteq" (Harmer, 2007: 138). It.

means that those _acti\-'iﬁes were a part of learning stage of any student in which h.iS}

or her language try to find its form to have a full mastery,

When the students made their errors, they were helped b;‘_,r the feedback from -

their peer. Theidentified errors were analyzed by" their peer, then their peer gives the } 7

1

were remained for sometime in students’ memory'(E!lis, 1985: "]?4) Here, the

studcnts, both the students-writer and his péer ob:amcd the error awareness by domg~a 9

feedback. Finally, they both can do the mdcpl:ndcm self monitoring through their

composition (Bates, La_hé and Lange, 1993: 14).

Another factor that made peer feedback succeed: in improving the students”™

gr@mm mastery was its activity that involved students’ peer in gwmg the feedback.
Thefefore the feedback given tended to be more informal (less threatening, less
authoritarian, friendlier, more supportive) than teacher feedback and that motivated
the sltudems more. Since they were able to _negatiate the comments, they might agree

or otherwise disagree with the comments,

Notes
. 1 (7) Claim 9 (3) Findings
2 (6) Explanation 10 (5) Reference to
3 (2) Statement of result previous studies
. 11 (3) Findings

4 (1) Background information

5 (2) Statement of result

6 (5) Reference to

previous studies

(2) Statement of result

(5) Reference to
previous studies

0o~

students-writer the alternative answer for his errors. And as the result, the feedbacks-

MS

r10

> 11
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