CHAPTER V
CONCLUSION AND SUGGESTION

In this final chapter, the major findings and the data analyzed are briefly
summarized. Then the later section will present some recommendations for the

institution where this study was conducted and for the further research.

5.1. Conclusion

The primary concern of this case study was to investigate the types of
vocabulary mastered by the seafarers, how the vocabulary type mastery affects
them on comprehending Maritime English texts, and the seafarers’ comprehension
on maritime English texts. Referring back to the research question 1, the maritime
vocabulary test of the 30 students of nautical class to classify them based on their
vocabulary type mastery shows that 15 of 30 students fell into core vocabulary
type mastery, 11 of 30 students fell into semi-technical vocabulary type mastery,
and two students fell into technical vocabulary type mastery. Only nine students
fell into both core and semi-technical vocabulary type mastery and only two
students fell into all types vocabulary mastery. Among the existing students of
nautical class who had taken the maritime vocabulary test, eight was selected to
be the subjects; two students from each vocabulary types and two students who
had not mastered the three vocabulary types. Those students were chosen
randomly based on their result on vocabulary size test to represent the seafarers’
mastery on each vocabulary type. They were selected to be observed and

interviewed.
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Referring back to the research question 2, the results of interviews along
with the result of classroom observation and reading strategy questionnaire were
coded and classified to identify how the vocabulary type mastery affects the
seafarers in reading comprehension process. The result showed that it related with
the strategies used and the seafarers’ difficulties on comprehending maritime
English texts. The result of reading strategy indicated that subjects who had
mastered technical vocabulary type tended to use global strategy than problem
solving and support strategy. The subjects who had mastered semi-technical
vocabulary type tended to use global strategy and problem solving strategy more
than support strategy. The subjects who had only mastered core vocabulary type
tended to use problem solving strategy than global strategy and support strategy.
While the subjects who had not mastered the three types of vocabulary only used
support strategy when comprehending maritime English texts.

Then, some reasons are called for to explain why most seafarers
encountered difficulties during the process of vocabulary uses in comprehending
maritime English texts. From the result of interview and direct observation, some
factors were identified. There were two typical areas of subjects’ reading
difficulty. The first area refers to the factors that influence the subjects’ difficulty
and knowledge before comprehending texts such as low motivation, memory of
vocabulary, insufficient knowledge of general English and learners’ age. Most
subjects were low of motivation. On the place where they worked, many
important terms which should have been spoken in English were only expressed

in Indonesian, because on the daily activities on board, especially on small ships,
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maritime terminology was rarely used. They lacked understanding that by the
increasing their skill and capability in English they might have better carrier and
income. Then, when comprehending ME texts, the subjects had to encounter a
large amount of vocabulary. The problem happened when the large amount of
vocabulary had to be learned and understood by the subjects in a certain period of
time.

The difficulty also occurred because most of the subjects had limited and
even had no basic knowledge of English. However, basic knowledge of general
English becomes the essential part in comprehending ME texts so that they had
difficulty in translating and comprehending the sentences appropriately. Even,
they had less inference with the actual meaning of those sentences.
Misunderstanding for the content of the whole sentences became the result of their
lack of general English. Moreover, the subjects were around 23 — 40 years of age
in which the ability of their brain may have decreased, including the ability to
acquire new vocabulary. On their age beyond the age of puberty, their ability in
learning foreign language might decrease, including their comprehending of
maritime English texts with its complicated vocabulary.

The second area refers to the subjects’ difficulty during the process of
comprehension maritime texts such as unfamiliar words, lack of vocabulary
knowledge and polysemy. The lack of knowledge on general English became the
reason why they found many unfamiliar words. Their experience on board about
the terms was also insufficient yet for their vocabulary knowledge of Maritime

words. Whereas, ME texts, including a wide range of specialised vocabularies, are
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being typical example of ESP-texts in which the seafarers should be able to
differentiate and know their actual meanings. They also had to know the general
knowledge to very specific one such as the language structures and the
organization. Thus, it is clear that the subjects who had mastered the three
vocabulary types had a wide range of vocabularies that could help them on
comprehending ME texts. On the opposite, the subjects who had mastered less
than three of vocabulary types encountered more difficulties on comprehending
the texts because they had difficulties in understanding the actual meaning of the
words in the context of sentences they read. When they translated the words
differently from the actual meaning, it could affect the whole meaning of the
sentences or paragraph that later would also affect their comprehension. The
subjects who had not or only mastered one type of vocabulary tended to have
difficulty with many unfamiliar words because of their lack of vocabulary
knowledge. This was because the subjects learned or knew only one meaning of
the words.

Concerning the research question 3, the data of questionnaire, observation,
interview and reading comprehension texts were identified and classified to know
the effects of seafarers’ vocabulary mastery in their reading comprehension. This
study found that subjects who had mastered technical vocabulary type tended to
master semi-technical and core vocabulary type. Such vocabulary mastery
knowledge helped them very much to perform significantly faster and more
accurately on the response-time questions. The ability of skimming also would

help the subjects to know and guess the content of text fast without reading it
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deeply. The problem happened when the subjects could not find the main points
usually placed at the beginning and ends of any given paragraph of the text. As a
result, those who had less mastery on vocabulary types would encounter more
difficulty because they had to struggle with many unknown words in those long
sentences. It could be worst when they had poor comprehension.

On the other hand, the subjects who had not or only mastered either one of
vocabulary types tended to do the reading task slowly because they had to stop
from time to time to think of the meanings the unknown word. If the subjects had
sufficient vocabulary, they would do the reading task more quickly. It could also
make the significant contribution to the prediction of their reading score. Subjects
who had mastered the three vocabulary types would have better score after the
reading task. Moreover, they thought that there was positive washback effect from
comprehending the texts. While, the subjects who had not or only mastered either
one of vocabulary types indicated that they were weak in memorizing new words.
This might reduce the use of new vocabulary in situation outside the ME lesson.

In conclusion, seafarers who had mastered the three vocabulary types -
technical, semi-technical and core vocabulary type - indicated that they could
perform better in comprehending maritime English texts than those who only
mastered semi-technical and core vocabulary type. As Schmitt (2000) said: “One
of the keys in learning a foreign language is mastering the second language’s
vocabulary.” Even in the reading, a person still can read although they have
limited grammar and schemata, not when they have limited vocabulary. So, it

would be impossible if a person learns a language without mastering vocabulary.
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While, Grabe and Stoller (2011) emphasized that a person needs to recognize a
large number of words automatically to become fluent readers in reading
comprehension.

While, those who had only mastered core vocabulary type and those who
had not mastered the three vocabulary type encountered more difficulties in
comprehending ME texts because understanding ME texts requires both specific
and general meaning of words. Nation (1993: p. 120) said: "In order to be
successful in academic studies, it is necessary to be familiar not only with the high
frequency words of English but also with the general academic vocabulary that is
common to many academic disciplines”. It means that reading comprehension is
also dependent upon vocabulary size. If the seafarers could master the three
vocabulary types, they will not probably experience difficulties in comprehending
the message or information from ME texts. So, the more seafarers have mastery
on the three types of maritime vocabulary, the less they encounter difficulties in
comprehending ME texts.

5.2. Suggestion

Based on the findings of this study, the researcher considers necessary to
address the following recommendations to the concerned sides.
5.2.1 To the Student Officer

Because the researcher is also an instructor of maritime English who
realizes the essential role of maritime vocabulary mastery in teaching — learning
of maritime English, the researcher is encouraged to raise the students’ vocabulary

mastery on maritime vocabulary and to motivate them to know the factors that
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influence the success or failure in comprehending ME texts. The researcher
suggests the students to read some maritime texts more inside and outside the
lesson, choose and use the effective strategy which can improve the
comprehension in reading ME texts. The researcher also suggests them to improve
their vocabulary knowledge and have mastery on the three types of vocabulary on
maritime vocabulary.

5.2.2. To the Maritime English Instructors

The researcher suggests that the maritime English instructors should
develop insights of how students use vocabulary to comprehend the texts by
having better understanding of some difficulties that students might encounter
during the process of vocabulary use.

Another thing that the instructors should know in teaching ME texts is the
knowledge of Maritime world. The researcher suggests that those instructors
know the Maritime terminology, terms related to vessel, how to distinguish the
different types of vocabulary items, and to select the words which have to be
focused more in teaching. They are also expected to have ability in selecting

suitable methods and media in teaching Maritime vocabulary.

5.2.3 To the Institution Management

Referring to the result of this present study of how essential it is for the
seafarers to have mastery on maritime vocabulary; the researcher suggests the
institution to:

a. Implement the suitable syllabus
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The syllabus should provide enough academic hours so that the learners
can obtain more competence in maritime English vocabulary in the long
term. The syllabus should also provide sufficient vocabulary knowledge
that suits the learners’ needs so that they can comprehend maritime
English texts well.
b. Conduct matriculation

Matriculation should be conducted before the student officers attend class
sessions to provide sufficient background knowledge of the target
maritime vocabulary. This matriculation is also meant to make the student
officers who are of different educational background be in the same level
of knowledge on maritime English so that they know and are able to

differentiate the three vocabulary types.

5.2.4 To the Future Researchers

The writer recommends the future researchers who plan to conduct the
study on vocabulary mastery on maritime vocabulary and reading comprehension
to put into consideration these points. First, in order to identify all relevant factors
in maritime vocabulary mastery and reading comprehension process, they need to
review more theoretical explorations to support their studies. Second, since
vocabulary mastery and the process of reading need metacognitive and cognitive
activity, the future researchers need to elicit not only quantitative but also
qualitative data in their researches. Third, since the words brought in this study
were only a small numbers of maritime vocabulary and selected based on the texts

used, the future researchers need to pick up more words in term of their type and
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features. Finally, unlike this study which only involved eight students of nautical
class at Merchant Marine Academy, further studies should involve bigger samples

to enable their finding generalizable.
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