


CHAPTER VI

CORCLUSTON
The purpose of thisz last chapter iz to éummarize all
discussions that  have  been presented in  the previous
chapbenrs. Ty Lhis chaptor, the writer also expresses  gomne
suggentions. Hopefully, the concluding chapter will enable
the gstudents and teachoers of listening to understand what

Lhe writer of this gstudy hazs revealed.

6.1 bummary

Listening is an important zkill., It is the basic skill
and therefore influences the other skills, i.e¢. speaking,
readivgg  and owriting., It is  eszential to  communicalive
intersotion  and is used to broaden listeners’ knowleddge.
Jomides, listening i a  tool of  “"therapeutic value"”
(Michols  and Sltevens, 1957:31). In addition, it is  proved
LWhat Tislening  is used far more than any  other language
shkill in daily  life (Rankin, as quoted by Nichols and
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and Rivers, as quotaed by Morley, 1891:82).
Boocause  listening  plays:  an important role in the

mastery  of a Janguage, automalilcally, students of English

az oa second,Toreign language are ashed Lo have a high level

uf  competence  in their listening proficiency. However,

the  Tact. iz Lhal the students  often consider listening
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as & difficult subject. It is not surprising because
listening itself is a complex skill. In addition, listen-
ing in a clagsroom or language laboratory is different
from real-1ife listening. Furthermore, most teachers
prefer to use the traditionsl technigue of teéching, i.e.
just directly ask the students to listen to the materials
and do some evercises, which does not help the students

t oall.

o

Conducting the pre-~listening stage 1a an alterna-
tive way. By having the pre-listening stage administered
in a listening class, the teachers will enable their

students to get some advantasges. First, the students have

general deseription of the coming materials (Under-
wood, 1885:3%1. Zecond, the atudents elicit thelr prior

knowledge relevant to the coming materials (Rixon,
198656:85 and Underwood, 1889:31). Third, the atudents
reduas their anxiety and frustration. Fourth., the
atudentas are atiracted and motivated to follow the
lessarn.

There are some activities that may be administered
in the pre-liatening =atage. They are (1) looking at
pictures and discussing them (Underwood, 1989:35 and
Nation, 198H:818): (2% making 1lists of possibilities,
ideas {Underwood, 1889:47); (3} lookinsg at the title,

ligts of items/s/thoughts and discussing them (Rixon,

1986:65, Burbides, 1986:10 and Underwood, 19288:36); (4)
pre-viewinz the guestions {(Underwoad, 1989:39 and Yagang,
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rFy Tahelling  a picture or completing a chart  (Nation,

185 20-21 and Underwood, 1989:40-41); (6) pre-viewind the

Pl
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420 {73 story—-telling,

o oo zinging a song and (9) rlaying a  dame.

The  activities wmay be classified according to tThe wmajor

how the activities run.

o,

instruments used an

In choosing the type of pre-listening activities to be
administeraed, the teacherz have to pay attention +to four
impoertant points. Therefore, the pre-listening activities
will bhe useful for the students and teachers. Those four
points will bhe explained below.

The first point is the objectives. Having a clear
understanding of the objectives of teaching listening is
important for the teachers., If they comprehend the
ohjectives, it will be easier for them to set up what kind
af material will be given and type of pre-activities to be
applied.

The second point  1s the time-allocation. It is
necossary Lo consider the time provided because in 100
mivwtbes for example, there are three stadges that have to be
arplied. T+, iz suggested that the time for the pre-
stage is only five to ten ninutes. Consequently,

the teachers have to plan the activities suitable for the

The third point is the topic of the material. The pre-
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listening activity must be related to the main material
which will be delivered in the whilst-stage. Therefore, the
pre-listening activity will function as the pre-requisite
for the students.

The fourth point is the students’ ability. IfT the
material and activity are too difficult for the students,
the students will have some difficulties in doing or
completing the instructions. On the other side, 1f +the
material and activity are too easy Tor them, thev will not

he "challenged™.

6.2 Suggestions
Listening is undoubt=3ly mn dmpoorbant shkill 4 ba

mastered by students of English as =

o

econd or foreign

language. Automaticallw, the boachers lay an lmeosion
role here. Before conducting the listening 'ooe-o e iy

better for +the teachers to comprehend +the nature of
listening skill itself first. Therefore, they will  lknow
what kind of subject listening is. Then, they try to have
a clear description of the ohjectives and voltential
difficulties of teaching listening.

To anticipate the potential problems that mavy occur

during the whilst- and post-listening sta it iz advised

m,
T
"

that the teachers conduct pre-listening stage. As stated in

section 6.1, there are nine activities that may be applied
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in this stage. Those activities may be modified for any
level.  However, in administering the activities, the

Leachers need to pay attention to the guideline presented
in osection 4.1.2 or 8.1,

The writer also hopes that the readers of this study
are interested +to conduct a field study based on this
libhrary research. Therefore, the teachers and students of
listening as the second or foreign language will have a
clearer  picture about the advantages of the pre-listening

stage.
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