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The research aims to: (1) produce a computer program as a learning resource on
gas law topics; (2) determine the appropriateness and quality of the computer
program; and (3) describe the effectiveness of the computer program to help
students in learning the concept of gas law. We employed 4D (define, design,
develop, disseminate) models in this research. The computer program is validated
by physics expert, learning media expert, and physics teachers. The
appropriateness and quality of the computer program were analyzed descriptively.
The field testing involved a small group consists of 4 students and a larger group
consists of 61 students. The effectiveness of the computer program in improving
students’ learning achievement was investigated through one group pretest and
posttest design. The results of this study showed that the computer program is
feasible for high school physics learning. Based on the assessment by physics
experts, learning media experts and high school physics teachers, the quality of
computer program can be categorized as very good. Normalized gains from the
conducted pretest and posttest to small and larger group are found as 0.68 and
0.55, respectively. It indicates that there is medium improvement of students’
learning achievement after using the computer program as a learning resource.

Keywords: computer-based learning resource, gas law, high school physics, learning
resource, developing computer program
INTRODUCTION

In some occasions carrying experiment or practical work in science course is difficult. It
is due to complexity of instruments, limited time that teachers have, difficulty of class
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134 Developing Computer Program as Learning Resource on Gas ...

management during the experiment etc. On the other hand, practical work is important
in science course (Barrie et al., 2015). High-quality laboratory develops many skills
such as data processing, and analysis, observation, interpretation, problem solving,
critical thinking skills, scientific reasoning, communication, presentation, ethical and
professional behavior, and teamwork (Schmid & Read, 2010). Laboratory work also has
goas such as to encourage accurate observation and description, to make scientific
phenomena more real, to enhance understanding of scientific ideas, to arouse and
maintain interest, to promote a scientific method of thought (Hofstein, 2017). ah()ugh
in some cases, carrying real experiment activity in the classroom is difficult, adapting
experiment activity in the computer program is possible (Rutten, Van Joolingen, & Van
Der &en, 2012; Supurwoko et al., 2017).

The impressive development of computer technology gives rise to the use of computer
in learning process (De Witte, Haelermans, & Rogge, 2015; Kleij, Feskens, & Eggen,
2015; Merchant, Goetz, Cifuentes, Keeney-Kennicutt, & Davis, 2014). Computer
assisted learning in science education have also been studied widely (Rutten, Veen, &
Joolingen, 2015; Smetana & Bell, 2012; Tsai & Chou, 2002). Some researches indicate
that students’ achievement increases with the use of computer in science Efucation
(Erdogan & Dede, 2015; Powell, Aeby, & Carpenter-Aeby, 2003). Moreover, the use of
computer in learning science may support abstract reasoning abilities (Chang, Chen,

Hn‘ & Sung, 2008).

Enormous number of physics education software arises, such as: tools for the acquisition
and manipulation of data, multimedia software, micro worlds and simulation, modeling
tools, telematics and internet tools. Simulations are programs that contain models of
physical process and display visualization of them. Simulations can encourage students
to explore the physical system, set physical parameter, manipulate physical quantity and
observe the result of the manipulation. Simulations provide students with opportunity to
develop their understanding about the physical phenomena and laws through the
hypothesis making and idea ting. Simulations also allow students to manipulate
parameters and investigate the phenomena that would not be possible to experience in a
classroom or even in laboratory (Rutten et al., 2012).

Experiment to investigate gas law is not easy to be carried in the classroom. It is still
possible to be conducted thrgh lab activities. However, not every school has apparatus
to C()nducn']is experiment. Moreover, gas law is related to the concept of kinetic theory
of gas. In kinetic theory of gas, there are many C()l‘]ClS about microscopic things which
are difficult to be observed directly (Niaz, 2000). In this case, computer-based media
can provide experimental simulation and micr()scopin/isuellizelli()n of gas which may
become an alternative way to do virtual experiment. Computer based media may help
students in understanding the concepts of gas law and theory of kinetic gas.

In addition, sometimes students need to do individual learning activity outside the class.
For some students, the regular class time may be not enough to deeply understand the
physical concepts. Some students probably miss some concepts in the class so they need
self-recitation. Therefore, students also need a learning resource that can accommodate
them to do individual learning activity by themselves.
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In Indonesia, computer has been integrated in science learning. Researchers and science
teachers have tried to use computer assisted learning in science class. Some of them
used the existed program such as PhET (Saputra, Nur, & Purnomo, 2016; Wartono &
Batlolona, 2018), some of them have tried to develop their own program (Gunawan,
Harjono, & Sutrio, 2015; Wulandari, Dewi, & Akhlis, 2013). Related to the topics of
gas law, lhens computer program developed such as virtual reality modelling language
(VRML) in kinetic theory of gas (Wartono & Batlolona, 2018). The computer program
has been validated and tested to students, however the field testing did not evaluate the
impact of those programs on learning process. Moreover, the programs are not
specifically designed for inaiduell learning purpose on gas law topics.

This study aims to develop a computer program as a learning resource on gas law topics
that can be used as both a learning media support in class and individual learning
resource outside the class. Even though there are existing learning resources to support
students in learning gas law in Indonesia, so far, we could not find comprehensive
learning resource that provide complete features which are appropriate for individual
learning purpose. Our developed computer programs are accompanied by simulation,
concepts explanation and application with video and animation, problem exercise, and
quiz. Other than that, the computer program was developed in bilingual i.e. Indonesian
and English to support bilingual learning for students who need it. To face the global
era, promoting bilingual study in Indonesia is also nccesse, but the number of learning
resources to support it is still limited. In this research, the appropriateness and quality of
the computer program were determined. The effectiveness of the computer program to
help students in learning the concept of gas law was also investigated through field
testing.

METHOD
Research Design

In this study, we adapted research and development method within 4D models
(Thiagarajan, Sammel, & Melvyn, 1974). The 4D model consists of 4 main stages, i.e.
define, design, develop, and disseminate. In the define stage, we did need analysis, task
and concept analysis. The need analysis is done by observation in class and interview
with several physics teachers. The task and concept analysis were done by matching the
material with the physics curricula in Indonesia. Based on some analysis in the define
stage, we designed the computer program with Adobe Flash CS54 software (Adobe,
2009). The design stage results the prototype of computer program that is ready for
develop stage through several evaluation and testing.

The develop stage is initiated by experts’ appraisal. An expert in physics
(thermodynamic and statistical mechanics) and an expert in computer-based learning
media evaluated the computer program. Evaluation was also done by three high school
physics teachers. The evaluation result from experts and high school physics teachers
became consideration for computer program revision.

After experts’ appraisal and evaluation from physics teachers, the computer medifwvas
tested by high school students. The preliminary testing was done to a smaller group
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consisting of 4 students. The students’ response in the preliminary testing was used as a
consideration for the impmvacnt of computer program. After several revisions, the
computer program was tested to a larger group consist of 64 high school students. We
used one group pretest and posttest design in the field testing. Finally, from the field
testing in the larger group of students, students gave response to the computer program
that they used. The responses were used as consideration for the final revision. The
final version of computer program was distributed in some schools.

Research Instrument

The quality of the computer program was determined through experts’ appraisal,
teachers’ evaluation and students’ response. The instruments used for gathering experts’
appraisal, teachers’ evaluation and students’ response were questionnaires. The
questionnaire was developed using Likert scale (1-5). The questionnaires for evaluation
by material experts cover three aspects, ie. instructional, context (material), and
languages. The questionnaires for evaluation by learning media experts cover two
aspects, le. layout and accessibility. The questionnaire for evaluation by physics
teachers cover four aspects, ie. instructional, context/material, language, accessibility,
and layout.

The students’ responses were gathered through “yes” or “no” checklist. The checklist
contains several statements which actually gathered the students’ response about fitness
for iléividuell learning purpose, usefulness, layout, language, and accessibility.

The effectiveness of the computer program to help students in learning the concept of
gas law was determined by comparing the pretest and posttest result. The students were
given a pretest before they used the computer program as a learning resource. After they
studied using the computer program, they were given posttest. The pretest and posttest
consist of 15 items to assess the students’ conceptual understanding on gas law topics.
The items were contextually and constructively validated by our colleagues who are
expert in thermodynamics and in physics education.

Technigque of Data Analysis

In this study, we used descriptive technique in the data analysis. The evaluation scores
of computer program quality given by the experts and physics teachers through
questionnaires were averaged. The average scores of each aspect were clelssiad into
appropriateness level based on the criteria in Table 1. Eko Putro Widoyoko makes a
classification with comparison to the ideal average score (X;) and the ideal standard
deviation score (§Di) as basis. The qualification level is divided into five categories with
criteria as in Table 1 (Eko Putro Widoyoko, 2016).
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g;tl)ll:f:ell"si(m of Actual Average Score to Qualitative Criteria (5 Scale)

No Score Score Interval Criteria

| )?>6+1.&(;Ds X>42 Very Good
2 X{-+§-SD£<X5X{-+I.8SD£ 34<X <42 Good

3 X;-@6SDi< X <X;+065Di 26<X <34 Fair

4 X;-18SDi<X<X;-065Di 18<X<26 Poor

5 X <X;-185Di X<18 Very Poor

X: avenﬁ score of each aspect
X it 1@y maximum ideal score + minimum ideal score)

SDi = 1/6 (maximum ideal score - minimum ideal score)

The students’ response to computer program was gathered through “yes” or “no”
checklist (dichotomous scale). The “yes” or “no”™ answer were converted into numerical
data; the conversion is given in Table 2. After conversion, the numerical data were
averaged and interpreted according the criteria in Table 3.

Table 2
Conversion of Students” Answer into Numerical Data
Answer Score for Positive Statement Score for Negative
Statement
Yes 1 0
No 0 1
Table 3
Conversion of Actual Average Score to Qualitative Criteria (dichotomous scale)
No Score Score Interval Criteria
1 X > X,;+185Di X =42 Very Good
2 X;+0.65Di< X <X, +185Di 34<X <42 Good
3 i; —éésns <X< )?!. +06SDi  26<X <34 Fair
4 X;-188Di<X<X;-06SDi 18<X<26 Poor
5 X < X;—~18SDi X<18 Very Poor

X @ average score of each aspect

The effectiveness of the computer program to help students in learning the concept of
gas law were investigated. Pre-test and post-test were conducted before and after
students used the lcaunlg resource for individual learning activity. We used one group
pre-test and post-test design in this n:snch and then analyze the normalized gain score
using equelli()nn). In formula (1), %post-test score denotes the score of post-test in
percent, %opre-test score denotes the score of pre-test in percent, while g is the
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normalized gain score (Hake, 1998). The gain score indicates how significant the
mprovement of the students’ conceptual understanding is. The criteria are given in
Table 4.

Stposttest score—"tpretest score

g= 100 tpretest score ILU
Table 4
The Criteria of Gain Score (g) (Hake, 1998)

Iy Criteria

g>07 High

0,3<g=0,7 Medium

g=<03 Low
FINDINGS

The Fﬂzfure of the Learning Resource

The learning resource consists of some features such as material, simulation of
experiments, exercise, quiz, and scientists” biography. The features contaflbd in this
learning resource are presented in the home page of the computer program, as shown in
Figure 1. Material contains introduction to physical concepts, concepts’ explanation,
basic mathematical derivation, and some examples of related physical phenomena. The
material is accompanied by videos and animation.

Wain Wenu

Ee
» 8

¥
.

Figure 1
The layout of (a) home page and (b) main menu. This learning resource is available in
th English and Indonesian.

This learning resource also includes simulation of ideal gas experiments. As the
experiments are not always easy to be carried out in the physics class, we developed
some simulations that may become an alternative to substitute hands-on experiments.
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Students are guided to find the relationship between pressure and temperature (P-T),
volume and temperature (V-T), and pressure and volume (P-V) in ideal gas system
through the simulation. Students have to present their result in a graph form and
interpret the result. The activity in the simulation can oused in both ordinary class and
individual learning activity outside ordinary class. In an ordinary traditional class,
teacher will be the facilitator who guides students to gather data, analyze, and present
the result. However, the learning resource still can be used in individual learning activity
where there is no instructor because the learning resource provides detail guides from
taking the data to interpreting the data (see Figure 2).

Data Analysis

Interpretation

(c) (d)
Figure 2
Simulation of P-V relationship. The simulation contains some activities such as (a) data
collecting, (b) data analysis, (c) confirmation of result through automatic simulation, and
(d) interpretation of result.
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Besides P-V-T relationship in ideal gas, simulation of root-mean-squared (rms) speed of
gas molecules is also provided. The simulation shows the relation between temperature,
relative mass, and rms speed of gas molecules, the simulation is adopted from PhET
(PhET, 2018). The relationship between some quantities in kinetic theory of gas is
derived mathematically with a simple assumption. This explanation aims to give the
students a comprehensive understanding from theoretical point of view and experimental
result.

thare e
M sgtion. Yo can cherh yeur Bttt drd et The s2hitin aled you (haut e o e per

Figure 3
The layout of Exercises Menu. (a) Problem given in the Exercises. (b) The problem
solutions.

ontinue 1o the next
el

GOOD LUCK!

i Exit from Quiz

(a) (b}

Figure 4
The layout of Quiz Menu. (a) The Guidelines. (b) Problem displayed in Quiz, there are
5 randomly displayed questions in each level and students must answer them within 10
minutes.
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Exercise allows students to apply some concepts that have been studied in the material
to solve some problems. In the cxcsc, the solutions of each problem are provided; one
of examples is giv@ll in Figure 3. Move up to the next level, students can do Quiz, as
shown in Figure 4, tofvaluate their study by themselves. The Quiz is constructed from 4
levels with different difficulties of problems. Students have to pass =80% score if they
want to go the next level. The questions of each level are always randomly changed if
students restart the quiz.

Figure 5 shows the last feature of this learning resource, scientists’ biography. The
bi()gmph)nf some physicists who worked on the experimental and theoretical studies
related to ideal gas and kinetic theory of gas is presented. This feature aims to motivate
students for further studies.

inroducion Concepts Map  Miatarizls  Ecorcses  Quiz Sciertists  Referenca Frofile

ed
166

wd religion, in

in

Figure 5

Short biography of scientist who worked on gas law and theory kinetic gas is also
included.

Developmental Testin the Learning Resource

The learning resource has been validated through expert appraisal and tested to senior
high school students. We also asked some teachers to use this learning resource and fill
a questionnaire to evaluate the computer program. Overall, teachers agreed that this
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computer program is potennly can be used by students as their individual learning
resources on ideal gas and theory of kinetic gas material. The learning resource was
revised based on some advices from experts and physics teachers before being directly
tested to students.
We did initial field testing to a small group consists of 4 studef{lb. To measure students’
initial knowledge of gas law, a pre-test was given to students. After that, students learnt
the material by themselves using the learning resource that we have developed. A post-
test was given to them to measure their final understanding on the material after they
used the learning resource. Using equation (1), the results of pre- and post-test were
analyzed to yield the normalized gain-score. The average gain score from the first field
testing was 0.68, which is categorized as medium gain (Hake, 1998). At the end of the
session they also filled the checklist about their opinion of the quality and usability of
the learning resource.

We received some advices from this initial field testing and thus we did a minor revision
on the learning resource. We did the second field testing to a bigger group of students.
On this field testing, there were 61 students from two schools. Similarly, we conducted
pre- and post-test to studentefbre and after they used the learning resource to study
the melleln by themselves. The average gain score from the second field testing was
found as 0.55, which is categorized as medium gain (Hake, 1998). Table 3 shows the
average of pre- and post-test score and gain score.

ERble 3

The Comparison of Pre- and Post-Test Score and the Gain
Average pre-lest  Average post-test

Average gain

Group score score score (z,) * Criteria
(out of 100) (out of 100) S60re {Bar

Smaller group 3833 80.00 0.68 Medium

(4 students) 1

Bigger group 41.99 73 .87 0.55 Medium

(61 students)
*Average gain score is calculated by averaging each individual gain scores in the group.

After each field testing, we gave students some checklist to know their opinions about
the quality and usability of the learning resource. The final results are summarized in
Table 4. Overall, most of students from thﬂ]itiell field testing (smaller group) and
second field testing (bigger group) agreed that the fitness of learning resource for
individual learning activity, the usefulness of the learning resource to learn ideal gas and
theory kinetic gas, layout quality, language quality, and accessibility of the learning
resource are very good.
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Table 4
Students’” Response on Checklist about the Quality and Usability of the Learning
Resource

Smaller Group Bigger Group
Aspects Average Criteria Average Criteria
Score Score
_ne fitness for individual 094 Very Good 0.86 Very Good
learning purpose
e usefulness of to learn ideal 094 Very Good 0.90 Very Good
gas and theory kinetic gas
Layout quality 081 Very Good 0.88 Very Good
Language quality 054 Very Good 0.85 Very Good
Accessibility 0.94 Very Good 0.86 Very Good

We found there is significant improvement of students’ cognitive achievement after
students learned individually using the developed computer program. Both preliminary
field testing and main field testing showed medium gain score of pre- and post-test
result. OQur developed computer program mainly consists of simulation of experiment
and concept explanation which accompanied with video and animation to engage
students and show the example of concept application in daily life. Our finding is
consistent with previous studies which showed that physics simulation based learning
give good impact on learning results (Jimoylannis & Komis, 2001; Srisawasdi &
Panjaburee, 2015; Syaifulloh & Jatmiko, 2014).

Simulation of experiment and concept animation helps students to learn abstract concept
such as kinetic theory of gas which included in the gas law topics. Other than that,
guided simulation of experiments developed in our program has the potential to improve
students’ ability on data processing and graph interpretation. If we looked at the details,
we found that in the post-test, the number of students who gave correct answer about
problems related to data processing and graph interpretation is higher than in the pre-
test.

In this study we have investigated the impact of using the developed computer program
in the students’ learning results in gas law topics. However, this study is limited to the
investigation on cognitive learning result only. We believe that more comprehensive
gavestigation on other domains such as affective domain is also required.

CONCLUSION

A study has been conducted to develop computclndscd individual learning resources on
the material of gas law. The learning resource has been tested to groups of students.
Based on the gain score analysis, the leeu'ningn:sow'ce is potentially can be used to
improve students’ understanding on gas law effectively. Students’ response on the
usability and quality of the learning resource in overall can be categorized as very good.
Still, the study still has limitation since we only evaluated the learning result on
cognitive domain. For further study, comprehensive investigation on other domains
such as affective domain is also required.
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- Abstract: The description of the problem should be summarized into a comprehensive

paragraph. Abstract must also contain Research Objectives, Methods (development models
used, validators, instruments, data analysis) Research Results, and concise conclusions.
Keywords must be in alphabetical order (A to Z).

INTRODUCTION:

1. There are still many references that are not up to date. Supposedly, use the last 10 years
reference and use primary reference (80%).

2.The introduction has not shown the state of the art prior research (previous literature




overview or theoretical concepts or various studies in related fields / themes in Indonesia),
gap analysis statements, and research objectives statement. Author / s must convince
readers that this is necessary.

METHODES:

Methods must be written in detail and appropriate / appropriate.

Is the model developed not validated by experts? How many people validate? how is the
assessment, and who does it refer to? for qualitative data/information, how to analyze it?
the information does not appear in the method.

If the model is tested on students, how many students are used? Where is the validation
done?
4D model is not only developed by one person. Please read the source carefully.

FINDINGS AND DISCUSSION:

The discussion needs to be added with aspects: 1) the relationship between the results
obtained and the basic concepts, 2) the suitability or contradiction with the results of other
studies, 3) the direction of further research in this study (based on these results), and 4) the
implications of both theoretical and application.

There should be 1-2 paragraphs that review interesting findings in this study and if possible
novelty, which shows the contribution of this research to the development of science and
technology, especially in learning / education.

CONCLUSION: It is very good if the author conveys the limitations in this study, which might
affect the results and they cannot be met. This was then conveyed to the next researcher to
be a consideration and concern.

REFERENCES: The reference used is appropriate, but there are still many references that are
not up to date.
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- Unfortunately, this paper is not robust and should be rejected.

1.The gap of the study has not been well —presented. The authors need to show the focus of
previous studies and highlight the major contribution to literature. They need to show how
this program is different from the previous ones (if there are any) or if the program
addresses the shortcomings of available programs.
2.There is no theory or framework in the study.
3.The methodology is not well- presented. This section is neither comprehensive nor well
organized enough (research design, participants and sampling technique, data collection
tools, their reliability and validity should be explained in detail).




4.The text is readable but needs proofreading in terms of language use, grammar,
punctuation, and spelling.

5.The study needs to detail different implications of the developed program for teachers and
policymakers and students. (For example, education investors who want to develop the
learner autonomy of students, keep the low proficient students at school).




Reply to Reviewer #1 (391018a)

Abstract

Comment)

The description of the problem should be summarized into a comprehensive
paragraph. Abstract must also contain Research Objectives, Methods (development models
used, validators, instruments, data analysis) Research Results, and concise conclusions.
Keywords must be in alphabetical order (A to Z).

Author Reply)

To address this issue, we have revised our abstract by including research objective, method, result and
conclusion. The keywords were revised so that they are arranged in alphabetical order. The revised abstract
become:

The research aims to: (1) produce a computer program as learning resource on gas law topics; (2)
determine the appropriateness and quality of the computer program; and (3) describe the effectiveness of
the computer program to help students in learning the concept of gas law. We employed 4D (define, design,
develop, disseminate) models in this research. The computer program is validated by physics expert,
learning media expert, and physics teachers. The appropriateness and quality of the computer program
were analyzed descriptively. The field testing involved a small group consists of 4 students and a larger
group consists of 61 students. The effectiveness of computer program in improving students’ learning
achievement was investigated through one group pretest and posttest design. The results of this study
showed that the computer program is feasible for high school physics learning. Based on the assessment
by physics experts, learning media experts and high school physics teachers, the quality of computer
program can be categorized as very good. Normalized gain from the conducted pretest and posttest to
small and larger group are 0.68 and 0.55, respectively. It indicates that there is medium improvement of
students’ learning achievement after using the computer program as learning resource.

Keywords: computer-based learning resource, gas law, high school physics

INTRODUCTION

Comment)

There are still many references that are not up to date. Supposedly, use the last 10 years
reference and use primary reference (80%). The introduction has not shown the state of the art prior
research (previous literature), overview or theoretical concepts or various studies in related fields / themes
in Indonesia), gap analysis statements, and research objectives statement. Author / s must convince
readers that this is necessary

Author Reply)

Regarding to the references, we have updated the references which we cite in the introduction. We also
add previous study in Indonesia related to our result. We wrote the research objective in our original
manuscript, but seems it was not clear. Thus, we have written a clear statement about the research




objective and tried to convince readers that this study is necessary. To address the issue, in the manuscript
we added sentences such as:

In Indonesia, computer has been integrated in science learning. Researchers and science teachers have
tried to use computer assisted learning in science class. Some of them used the existed program such as
PhET (Saputra, Nur, & Purnomo, 2016; Wartono & Batlolona, 2018), some of them have tried to develop
their own program (Gunawan, Harjono, & Sutrio, 2015; Wulandari, Dewi, & Akhlis, 2013). Related to the
topics of gas law, there is computer program developed such as virtual reality modelling language (VRML)
in kinetic theory of gas (Wartono & Batlolona, 2018). The computer program has been validated and tested
to students, however the field testing did not evaluate the impact of those programs on learning process.
Moreover, the programs are not specifically designed for individual learning purpose on gas law topics.

This study aims to develop a computer program as learning resource on gas law topics that can be used
as both support learning media in class and individual learning resource outside the class. Even though
there are existing learning resources to support students in learning gas law in Indonesia, so far we could
not find comprehensive learning resource that provide complete features which appropriate for individual
learning purpose. Our developed computer programs are accompanied by simulation, concepts explanation
and application with video and animation, problem exercise, and quiz. Other than that, the computer
program was developed in bilingual i.e. Indonesian and English to support bilingual learning for students
who need it. To face the global era, promoting bilingual study in Indonesia is also necessary, but the number
of learning resources to support it is still limited. In this research, the appropriateness and quality of the
computer program were determined. The effectiveness of the computer program to help students in learning
the concept of gas law was also investigated through field testing.

METHOD
Comment)

Is the model developed not validated by experts? How many people validate? how is the assessment, and
who does it refer to? for qualitative data/information, how to analyze it? the information does not appear in
the method. If the model is tested on students, how many students are used? Where is the validation done?
4D model is not only developed by one person. Please read the source carefully

Author reply)

We revised the Method section to respond the reviewer comments about the model, validation, field testing,
experts who validate the computer program, students who participate in the field testing process, instrument,
and data analysis. The method section in the manuscript became:

In this study, we adapted research and development method within 4D models (Thiagarajan, Sammel, &
Melvyn, 1974). The 4D model consists of 4 main stages, i.e. define, design, develop, and disseminate. In
the define stage, we did need analysis, task and concept analysis. The need analysis is done by observation
in class and interview with several physics teachers. The task and concept analysis were done by matching
the material with the physics curricula in Indonesia. Based on some analysis in the define stage, we
designed the computer program with Adobe Flash CS4 software (Adobe, 2009). The design stage results
the prototype of computer program that is ready for developed through several evaluation and testing.

The develop stage is initiated by experts’ appraisal. An expert in physics (thermodynamic and statistical
mechanics) and an expert in computer-based learning media evaluated the computer program. Evaluation
was also done by three high school physics teachers. The evaluation result from experts and high school
physics teachers became consideration for computer program revision.




After experts’ appraisal and evaluation from physics teachers, the computer media was tested to high
school students. The preliminary testing was done to a smaller group consisting of 4 students. the students’
response in the preliminary testing was used as a consideration for the improvement of computer program.
after several revisions, the computer program was tested to a larger group consist of 64 high school
students. We used one group pretest and posttest design in the field testing. Finally, from the field testing
in the larger group of students, students give response to the computer program that they used. The
response was used as consideration for the final revision. The final version of computer program was
distributed in some schools.

Research Instrument

The quality of the computer program is determined through experts’ appraisal, teachers’ evaluation and
students’ response. The instruments used for gathering experts’ appraisal, teachers’ evaluation and
students’ response are questionnaires. the questionnaire was developed using Likert scale (1-5). The
questionnaires for evaluation by material experts cover three aspects, i.e. instructional, context (material),
and languages. The questionnaires for evaluation by learning media experts cover two aspects, i.e. layout
and accessibility. The questionnaire for evaluation by physics teachers cover four aspects, i.e. instructional,
context/material, language, accessibility, and layout.

The students’ response is gathered through “yes” or “no” checklist. The checklist contains several
statements which actually gathered the students’ response about fitness for individual learning purpose,
usefuiness, layout, language, and accessibility.

The effectiveness of the computer program to help students in learning the concept of gas law is determined
by comparing the pretest and posttest result. The students were given a pretest before they used the
computer program as learning resource. After they studied using the computer program, they are given
posttest. The pretest and posttest consist of 15 itemns to assess the students’ conceptual understanding on
gas law topics. The items were contextually and constructively validated by our colleagues who are expert
in thermodynamics and in physics education.

Technique of Data Analysis

In this study, we used descriptive technique in the data analysis. The evaluation scores of computer
program quality given by the experts and physics teachers through questionnaires were averaged. The
average scores of each aspect were classified into appropriateness level based on the criteria in Table.
Widoyoko (2011) makes a classification with comparison to the ideal average score (X;) and the ideal
standard deviation score (SDi) as basis. The qualification level is divided into five categories with criteria
as in Table 1.

Table 1.

Conversion of Actual Average Score to Qualitative Criteria (5 Scale)

No Score Score Interval Criteria
X > X; +18SDi X >42 Very Good
X, +06SDi <X <X;+185Di 34<X <42 Good

X,~06SDi <X <X;+06SDi 26<X <34 Fair




—

4 X;,-18Di<X <X;-06SDi 18<X<26 Poor

5 X <X;-18SDi X<18 Very Poor

X : average score of each aspect

The students’ response to computer program is gathered through “yes” or “no” checklist (dichotomous
scale). The “yes” or “no” answer were converted into numerical data; the conversion is given in Table 2.
After conversion, the numerical data of were averaged and interpreted according the criteria in Table 3.

Table 2.

Conversion of students’ answer into numerical data

Answer Score for Positive Score for Negaftive
Statement Statement

Yes 1 0

No 0 1

Table 3.

Conversion of Actual Average Score to Qualitative Criteria (dichotomous scale)

No Score Score Interval Criteria

1 X > X; +18SDi X >42 Very Good
2 X, +06SDi <X <X;+185Di 34<X <42 Good

3 X;~06SDi <X < X;+06SDi 26<X <34 Fair

4 X;-18SDi<X <X;-065Di l_gggz_ﬁ Poor

5 X < X;—18SDi X<18 Very Poor
X : average score of each aspect

2

The gﬂecﬁveness of the computer program to help students in learning the concept of gas law were
investigated. Pre-test and post-test e conducted before and after students use the learning resource for
individual learning activity. We used one group pretest and posttest design in this research andthen analyze
the normalized gain score using equation (1). In formula (1), %posttest score deno{o the score of posttest
in percent, %pretest score denotes the score of pretest in percent, while g is the normalized gain score
(Hake, 1998). The gain score indicates how significant is the improvement of the students’ conceptual
understanding. The criteria are given in Table 4.

Yposttest score—Yopretest score

g- (1)

100-%pretest score




Table 4

The Criteria of Gain Score (g) (Hake, 1998)

g Criteria
g=>0,7 High
0.3<g=07 Medium
g=03 Low

4. FINDINGS AND DISCUSSION:

Comment)

The discussion needs to be added with aspects: 1) the relationship between the results
obtained and the basic concepts, 2) the suitability or contradiction with the results of other
studies, 3) the direction of further research in this study (based on these results), and 4) the implications of
both theoretical and application.
There should be 1-2 paragraphs that review interesting findings in this study and if possible
novelty, which shows the contribution of this research to the development of science and
technology, especially in learning / education.

Author Reply)

To address those issues, we added sentences in the manuscript such as:

We found there is significant improvement of students’ cognitive achievement after students learned
individually using the developed computer program. Both preliminary field testing and main field testing
showed medium gain score of pre- and post-test resulf. Our developed computer program mainly consists
of simulation of experiment and concept explanation which accompanied with video and animation to
engage students and show the example of concept application in daily life. Our finding is consistent with
previous studies which showed that physics simulation based learning give good impact on learning results
(Jimoyiannis & Komis, 2001; Srisawasdi & Panjaburee, 2015; Syaifulloh & Jatmiko, 2014).

Simulation of experiment and concept animation helps students to learn abstract concept such as kinetic
theory of gas which included in the gas law topics. Other than that, guided simulation of experiments
developed in our program is potential to improve students’ ability on data processing and graph
interpretation. If we looked at the details, we found that in the post-test, the number of students who gave
correct answer about problems related to data processing and graph interpretation is higher than in the pre-
test.

In this studies we have investigated the impact of using the developed computer program in the students’
learning results in gas law topics. However, this study is limited to the investigation on cognitive learning
result only. We believe that more comprehensive investigation on other domain such as affective domain
is also required.




5. CONCLUSION

Comment)

It is wvery good if the author conveys the limitations in this study, which might
affect the results and they cannot be met. This was then conveyed to the next researcher to
be a consideration and concern.

Author Reply)

To address those issues, we added sentences in the manuscript such as:

Still, the study still has limitation since we only evaluated the learning result on cognitive domain. For further
study, comprehensive investigation on other domain such as affective domain is also required.




Reply to Reviewer #2 (391018b)
Comment)
The abstract be revised regarding the content and language. The table very detailed.

Author Reply)

To address this issue, we have revised our abstract by including research objective, method, result and
conclusion. The keywords were revised so that they are arranged in alphabetical order. The revised abstract
become:

2

The r.esearch aims to: (1) produce a computer program as learning resource on gas law topics; (2)
determine the appropriateness and quality of the computer program; and (3) describe the effectiveness of
the computer program to help students in learning the concept of gas law. Weanp;'oyed 4D (define, design,
develop, disseminate) models in this research. Tigg computer program is validated by physics expert,
learning media expert, and physics teachers. The appnarfareness and quality of the computer program
were analyzed descriptively. The field testing involved a small group consists of 4 students and a larger
group consists of 61 students. The effectiveness of computer program in improving students’ learning
achievement was investigated through one group pretest and posttest design. The results of this study
showed that the computer program is feasible for high school physics learning. Based on the assessment
by physics experts, learning media experts and high school physics teachers, the quality of computer
program can be categorized as very good. Normalized gain from the conducted pretest and posttest to
small and larger group are 0.68 and 0.55, respectively. It indicates that there is medium improvement of
students’ learning achievement after using the computer program as learning resource.

Keywords: computer-based learning resource, gas law, high school physics




Reply to Reviewer #3 (391018c)

Comment)

The gap of the study has not been well —presented. The authors need to show the focus of
previous studies and highlight the major contribution to literature. They need to show how
this program is different from the previous ones (if there are any) or if the program
addresses the shortcomings of available programs.

Author reply)
To address the issue, in the introduction we added paragraph such as:

In Indonesia, computer has been integrated in science learning. Researchers and science teachers have
tried to use computer assisted learning in science class. Some of them used the existed program such as
PhET (Saputra, Nur, & Purnomo, 2016; Wartono & Batlolona, 2018), some of them have tried to develop
their own program (Gunawan, Harjono, & Sutrio, 2015; Wulandari, Dewi, & Akhlis, 2013). Related to the
tofles of gas law, there is computer program developed such as virtual reality modelling language (VRML)
in kinetic theory of gas (Wartono & Batlolona, 2018). The computer program has been validated and tested
to students, however the field testing did not evaluate the impact of those programs on learning process.
Moreover, the programs are not specifically designed for individual learning purpose on gas law topics.
2

This study aims to develop a computer program as learning resource on gas law topics that can be used
as both support learning media in class and individual learning resource outside the class. Even though
there are existing learning resources to support students in learning gas law in Indonesia, so far we could
not find comprehensive learning resource that provide complete features which appropriate for individual
learning purpose. Our developed computer programs are accompanied by simulation, concepts explanation
and application with video and animation, problem exercise, and quiz. Other than that, the computer
program was developed in bilingual i.e. Indonesian and English to support bilingual learning for students
who need it. To face the global era, promoting bilingual study in Indonesia is also necessary, but the number
of learning resources to support it is still limited.

Comment)

The methodology is not well- presented. This section is neither comprehensive nor well
organized enough (research design, participants and sampling technigue, data collection
tools, their reliability and validity should be explained in detail).

Author reply)

To address the reviewer concern about the research design, participants and sampling technique, data
collection
tools, and validity, the method section has been revised to:

In this study, we adapted research and development method within 4D models (Thiagarajan, Sammel, &
Melvyn, 1974). The 4D model consists of 4 main stages, i.e. define, design, develop, and disseminate. In
the define stage, we did need analysis, task and concept analysis. The need analysis is done by observation
in class and interview with several physics teachers. The task and concept analysis were done by matching
the material with the physics curricula in Indonesia. Based on some analysis in the define stage, we




designed the computer program with Adobe Flash CS4 software (Adobe, 2009). The design stage results
the prototype of computer program that is ready for developed through several evaluation and testing.

The develop stage is initiated by experts’ appraisal. An expert in physics (thermodynamic and statistical
mechanics) and an expert in computer-based learning media evaluated the computer program. Evaluation
was also done by three high school physics teachers. The evaluation result from experts and high school
physics teachers became consideration for computer program revision.

After experts’ appraisal and evaluation from physics teachers, the computer media was tested to high
school students. The preliminary testing was done to a smaller group consisting of 4 students. the students’
response in the preliminary testing was used as a consideratig for the improvement of computer program.
after several revisions, the computer program was tested to a larger group consist of 64 high school
students. We used one group pretest and posttest design in the field testing. Finally, from the field testing
in the larger group of students, students give response to the computer program that they used. The
response was used as consideration for the final revision. The final version of computer program was
distributed in some schools.

Research Instrument

The quality of the computer program is determined through experts’ appraisal, teachers’ evaluation and
students’ response. The instruments used for gathering experts’ appraisal, teachers’ evaluation and
students’ response are questionnaires. the questionnaire was developed using Likert scale (1-5). The
questionnaires for evaluation by material experts cover three aspects, i.e. instructional, context (material),
and languages. The questionnaires for evaluation by learning media experts cover two aspects, i.e. layout
and accessibility. The questionnaire for evaluation by physics teachers cover four aspects, i.e. instructional,
context/material, language, accessibility, and layout.

The students’ response is gathered through “yes” or ‘no” checklist. The checklist contains several
statements which actually gathered the students’ response about fitness for individual learning purpose,

usefulness, layout, language, and accessibility.
2
The effectiveness of the computer program to help students in learning the concept of gas law is determined

by comparing the pretest and postiest result. The students were given a pretest before they used the
computer program as learning resource. After they studied using the computer program, they are given
posttest. The pretest and posttest consist of 15 items to assess the students’ conceptual understanding on
gas law topics. The items were contextually and constructively validated by our colleagues who are expert
in thermodynamics and in physics education.

Technique of Data Analysis

In this study, we used descriptive technique in the data analysis. The evaluation scores of computer
program quality given by the experts and physics teachers through questionnaires were averaged. The

erage scores of each aspect were classified into appropriateness level based on the criteria in Table.
Widoyoko (2011) makes a classification with comparison to the ideal average score (X;) and the ideal
standard deviation score (SDi) as basis. The qualification level is divided into five categories with criteria
as in Table 1.

Table 1.




Conversion of Actual Average Score to Qualitative Criteria (5 Scale)

No Score Score Interval Criteria

1 X> E+ 1.8SDi X >42 Very Good
2 _;+&GSH<)_(5Y;+I.SSDi 34<X <42 Good

3 X; —&6&{):‘ <X <X;+06SDi 26<X<34 Fair

4 X;—18SDi< X < X;~0.65Di 1_8<.E§2.6 Poor

5 X < X,;-188Di X=<18 Very Poor
X : average score of each aspect

The students’ response to computer program is gathered through “yes” or “no” checklist (dichotomous
scale). The “yes” or “no” answer were converted into numerical data; the conversion is given in Table 2.
After conversion, the numerical data of were averaged and interpreted according the criteria in Table 3.

Table 2.

Conversion of students’answer info numerical data

Answer Score for  Positive Score for Negative
Statement Statement

Yes 1 0

No 0 1

Table 3.

Conversion of Actual Average Score to Qualitative Criteria (dichotomous scale)

No Score Score Interval Criteria

1 X > X; +185Di X >42 Very Good
2 X, +06SDi <X <X;+185Di 34<X <42 Good

3 X; —&6&{);‘ <X <X;+06SDi 26<X <34 Fair

4 f{-—l.&SDi<Esfi—0.GSD£ 18<X <26 Poor

5 X <X;-18SDi X<18 Very Poor
X :average score of each aspect

The effectiveness of the computer program to help students in learning the concept of gas law were
investigated. Pre-test and post-test e conducted before and after students use the learning resource for
individual learning activity. We used one group pretest and posttest design in this research andthen analyze
the normalized gain score using equation (1). In formula (1), %posttest score deno{ﬂ the score of posttest
in percent, %pretest score denotes the score of pretest in percent, while g is the normalized gain score




(Hake, 1998). The gain score indicates how significant is the improvement of the students’ conceptual
understanding. The criteria are given in Table 4.

Yposttest score—Ypretest score (1)

g:

100-Y%pretest score

Table 4

The Criteria of Gain Score (g) (Hake, 1998)

g Criteria
g>07 High
03<g=07 Medium

g=03 Low
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Developing Computer Program as Learning Resource on Gas Law Topics
for High School Students

The research aims to: (1) produce a computer program as learning resource on gas law
topics: (2) determine the appropriateness and quality of the computer program: and (3)
describe the effectiveness of the computer program to help students in learning the
concept of gas law. We employed 4D (deane, design, develop, disseminate) models in
this research. The computer pmm is validated by physics expert, learning media
expert, and physics teachers. The appropriateness and quam of the computer program
were analyzed descriptively. The field testing involved a small group consists of 4
students and a larger group consists of 61 students. The effectiveness of computer
program in improving students’ learning achievement was investigated through one
group pretest and posttest design. The results of this study showed that the computer
program is feasible for high school physics learning. Based on the assessment by physics
experts, learning media experts and high school physics teachers, the quality of
computer program can be categorized as very good. Normalized gain from the
conducted pretest and posttest to small and larger group are 0.68 and 0.55, respectively.
It indicates that there is medium improvement of students’ learning achievement after
using the computer program as learning resource.

Keywords: computer-based learning resource, gas law, high school physics

INTRODUCTION

In some occasions carrying experiment or practical work in science course is difficult. It
is due to complexity of instruments, limited time that teachers have, difficulty of class
management during the experiment etc. On the other hand, practical work is important
in science course (Barrie et al., 2015). High-quality laboratory develops many skills
such as data processing, and analysis, observation, interpretation, problem solving,
critical thinking skills, scientific reasoning, communication, presentation, ethical and
professional behaviour, and teamwork (Schmid & Read, 2010). Laboratory work also
has goas such as to encourage accurate observation and description, to make scientific
phenomena more real, to enhance understanding of scientific ideas, to arouse and
maintain interest, to promote a scientific method of thought (Hofstein, 2017). ahc)ugh
in some cases, carrying real experiment activity in the classroom is difficult, adapting
experiment activity in the computer program is possible (Rutten, Van Joolingen, & Van
Der ﬁcn, 2012; Supurwoko et al., 2017).

The impressive development of computer technology gives rise to the use of computer
in learning process (De Witte, Haelermans, & Rogge, 2015; Kleij, Feskens, & Eggen,
2015; Merchant, Goetz, Cifuentes, Keeney-Kennicutt, & Davis, 2014). Computer
assisted learning in science education have also been studied widely (Rutten, Veen, &
Joolingen, 2015; Smetana & Bell, 2012; Tsai & Chou, 2002). Some researches indicate
that students’ achievement increases with the use of computer in science education
(Erdogan & Dede, 2015; Powell, Aeby, & Carpenter-Aeby, 2003). Moreover, the use of
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computer in learning science may support abstract reasoning abilities (Chang, Chen,

ﬁn‘ & Sung, 2008).

Enormous number of physics education software arise, such as: tools for the acquisition
and manipulation of data, multimedia software, micro worlds and simulation, modeling
tools, telematics and internet tools. Simulations are programs that contain models of
physical process and display visualization of them. Simulations can encourage students
to explore the physical system, set physical parameter, manipulate physical quantity and
observe the result of the manipulation. Simulations provide students with opportunity to
develop their understanding about the physical phenomena and laws through the
hypothesis niking and idea testing. Simulation also allow students to manipulate
parameters and investigate phenomena that would not be possible to experience in a
classroom or even in laboratory (Rutten et al., 2012).

Experiment to investigate gas law is not easy to be carried in the classroom. It is still
possible to be conducted through laltnlctivilies. However, not every school have
apparatus to conduct this exnriment. Moreover, gas law is related to the concept of
kinetic theory of gas. In kinetic theory of gas, there are many cmpls about
microscopic things which difficult to be observed directly (Niaz, 2000). In this case,
computer based media can provide experiment simulation and micmsuﬂ: visualization
of gas which may become an alternative way to do virtual experiment. Computer based
media may help students in understanding the concepts of gas law and theory kinetic
gas.

In addition, sometimes students need to do individual learning activity outside the class.
For some students, the regular class time may be not enough to deeply understand the
physical concepts. Some students probably miss some concepts in the class so they need
self-recitation. Therefore, students also need a learning resource that can accommodate
them to do individual learning activity by themselves.

In Indonesia, computer has been integrated in science learning. Researchers and science
teachers have tried to use computer assisted learning in science class. Some of them
used the existed program such as PhET (Saputra, Nur, & Purnomo, 2016; Wartono &
Batlolona, 2018), some of them have tried to develop their own program (Gunawan,
Harjono, & Sutrio, 2015; Wulandari, Dewi, & Akhlis, 2013). Related to the topics of
gas law, thens computer program developed such as virtual reality modelling language
(VRML) in kinetic theory of gas (Wartono & Batlolona, 2018). The computer program
has been validated and tested to students, however the field testing did not evaluate the
impact of those programs on learning process. Moreover, the programs are not
specifically designed for indaduell learning purpose on gas law topics.

This study aims to develop a computer program as learning resource on gas law topics
that can be used as both support learning media in class and individual learning resource
outside the class. Even though there are existing learning resources to support students
in learning gas law in Indonesia, so far we could not find comprehensive learning
resource that provide complete features which appropriate for individual learning
purpose. Our developed computer programs are accompanied by simulation, concepts




explanation and application with video and animation, problem exercise, and quiz.
Other than that, the computer program was developed in bilingual i.e. Indonesian and
English to support bilingual learning for students who need it. To face the global era,
promoting bilingual study in Indonesia is also necesseu‘ﬂ:ut the number of learning
resources to support it is still limited. In this research, the appropriateness and quality of
the computer program were determined. The effectiveness of the computer program to
help students in learning the concept of gas law was also investigated through field
testing.

METHOD
Research Design

In this study, we adapted research and development method within 4D models
(Thiagarajan, Sammel, & Melvyn, 1974). The 4D model consists of 4 main stages, i.e.
define, design, develop, and disseminate. In the define stage, we did need analysis, task
and concept analysis. The need analysis is done by observation in class and interview
with several physics teachers. The task and concept analysis were done by matching the
material with the physics curricula in Indonesia. Based on some analysis in the define
stage, we designed the computer program with Adobe Flash C54 software (Adobe,
2009). The design stage results the prototype of computer program that is ready for
developed through several evaluation and testing.

The develop stage is initiated by experts’ appraisal. An expert in physics
(thermodynamic and statistical mechanics) and an expert in computer-based learning
media evaluated the computer program. Evaluation was also done by three high school
physics teachers. The evaluation result from experts and high school physics teachers
became consideration for computer program revision.

After experts’ appraisal and evaluation from physics teachers, the computer media was
tested to high school students. The preliminary testing was done to a smaller group
consisting of 4 students. the students’ response in the preliminary testing was used as a
consideration for the impl‘()vﬂem of computer program. after several revisions, the
computer program was tested to a larger group consist of 64 high school students. We
used one group pretest and posttest design in the field testing. Finally, from the field
testing in the larger group of students, students give response to the computer program
that they used. The response was used as consideration for the final revision. The final
version of computer program was distributed in some schools.

Research Instrument

The quality of the computer program is determined through experts’ appraisal, teachers’
evaluation and students’ response. The instruments used for gathering experts’ appraisal,
teachers’ evaluation and students’ response are questionnaires. the questionnaire was




4 Developing Computer Program as Learning Resource on Gas Law Topics for High School Students

developed using Likert scale (1-5). The questionnaires for evaluation by material
experts cover three aspects, i.e. instructional, context (material), and languages. The
questionnaires for evaluation by learning media experts cover two aspects, ie. layout
and accessibility. The questionnaire for evaluation by physics teachers cover four
aspects, 1. instructional, context/material, language, accessibility, and layout.

The students’ response is gathered through “yes” or “no” checklist. The checklist
contains several statements which actually gathered the students’ response about fitness
for ilaividuell learning purpose, usefulness, layout, language, and accessibility.

The effectiveness of the computer program to help students in learning the concept of
gas law is determined by comparing the pretest and posttest result. The students were
given a pretest before they used the computer program as learning resource. After they
studied using the computer program, they are given posttest. The pretest and posttest
consist of 15 items to assess the students’ conceptual understanding on gas law topics.
The items were contextually and constructively validated by our colleagues who are
expert in thermodynamics and in physics education.

Technique of Data Analysis

In this study, we used descriptive technique in the data analysis. The evaluation scores
of computer program quality given by the experts and physics teachers through
questionnaires were averaged. The average scores of each aspect were clelssiﬁ@im()
appropriateness level based on the criteria in Table. (Eko Putro Widoyoko, 2016) makes
a classification with comparison to the ideal average score (X;) and the ideal standard
deviation score (§Di) as basis. The qualification level is divided into five categories with
criteria as in Table 1.

Table 1.
Conversion of Actual Average Score to Qualitative Criteria (5 Scale)
No Score Score Interval Criteria
1 X > f; +1.85Di X =42 Very Good
2 X;+06SDi< X< X;+185Di 34<X <42 Good
3 X;-06SDi<X <X, +06SDi 26<X <34 Fair
4 X,~18SDi<X <X;-06SDi 13 ﬁ <26 Poor
5 X< f{- —1.88Di X<18 Very Poor
X: ‘:lVCl'i score of each aspect
)?{- : 1/2 (maximum ideal score + minimum ideal score)

SDi= 1/6 (maximum ideal score - minimum ideal score)




The students’ response to computer program is gathered through “yes” or “no” checklist
(dichotomous scale). The “yes” or “no” answer were converted into numerical data; the
conversion is given in Table 2. After conversion, the numerical data of were averaged
and interpreted according the criteria in Table 3.

Table 2.
Conversion of students’ answer into numerical data
Answer Score for Positive Score for Negative
Statement Statement
Yes 1 0
No 0 1
Table 3.
Conversion of Actual Average Score to Qualitative Criteria (dichotomous scale)
No Score Score Interval Criteria
1 X> f;+1.&§Di X =42 Very Good
2 X, +06SDi<X<X;+18SDi 34<X<42 Good
3 Y!. —06SDi< X < )?!. +06SDi  26<X <34 Fair
4 X;—18SDi<X <X;-065Di 1§ <d_g 26 Poor
5 X< )?{. —1.85Di X<18 Very Poor

X I average score of each aspect

The effectiveness of the computer program to help students in learning the concept of
gas law were investigated. Pre-test and post-test were conducted before and after
students use the leeu‘lg resource for individual learning activity. We used one group
pre-test and post-test design in this resn'ch and then analyse the normalized gain score
using equelli()n). In formula (1), %post-test score denotes the score of post-test in
rcenl, Yepre-test score denotes the score of pre-test in percent, while g is the
normalized gain score (Hake, 1998). The gain score indicates how significant is the

improvement of the students’ conceptual understanding. The criteria are given in Table
4.

__ Stposttest score—Sipretest score

= - (1)
100-Stpretest score
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Table 4
The Criteria of Gain Score (g) (Hake, 1998)
o Criteria
g>07 High
03<g=<07 Medium
g=03 Low

RESULT AND DISCUSSION
The Feature of the Learning Resou

The learning resource consists of some features such as material, simulation of
experiments, exercise, quiz, and scientists’ biography. The features containedfflh this
learning resource are presented in the home page of the computer program, such as
shown in Figure 1. Material contains introduction to physical concepts, concepts’
explanation, basic mathematical derivation, and some examples of related physical
phenomena. The material is accompanied by videos and animation.

Hain Wena

¥ e
? &

@) (0)

Figure 1
The layout of (a) home page and (b) main menu. This learning resource is available in
English and Indonesian.

This leamning resource also includes simulation of ideal gas experiments. As the
experiments are not always easy to be carried out in the physics class, we developed
some simulations that may become an alternative to substitute hands-on experiments.
Students are guided to find the relationship between pressure and temperature (P-T),
volume and temperature (V-T), and pressure and volume (P-V) in ideal gas system
through the simulation. Students have to present their result in a graph form and
interpret the result. The activity in the simulation can used in both ordinary class and
individual learning activity outside ordinary class. In an ordinary traditional class,
teacher will be the facilitator who guide students to gather data, analyze, and present the
result. However, the learning resource still can be used in individual learning activity




where there is no instructor because the learning resource provide detail guides from
taking the data to interpreting the data (see Figure 2).

Pressure-Violume Simulation

(c) (d)
Figure 2
Simulation of P-V relationship. The simulation contains some activities such as (a) data
collecting, (b) data analysis, (¢) confirmation of result through automatic simulation, and
(d) interpretation of result.

Besides P-V-T relationship in ideal gas, simulation of root-mean-squared (rms) speed of
gas molecules is also provided. The simulation shows the relation between temperature,
relative mass, and rms speed of gas molecules, the simulation is adopted from PhET
(PhET, 2018). The relationship between some quantities in kinetic theory of gas is
derived mathematically with a simple assumption. This explanation aims to give the
students a comprehensive understanding from theoretical point of view and experimental
result.
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A o A A S e

(a)
Figure 3
The layout of Exercises Menu. (a) Problem given in the Exercises. (b) The problem
solutions.

GUIDE

GOOD LUCK !

B Exit from Quiz

(a) (b)
Figure 4
The layout of Quiz Menu. (a) The Guidelines. (b) Problem displayed in Quiz, there are
5 randomly displayed question in each level and students must answer them within 10

nutcs.

Exercise allows students to apply some concepts that have been studied in the material
to solve some problems. In t&xercise,the solutions of each problem are provided, one
of examples is in Elgure 3. Move up to the next level, students can do Quiz, such as
shown in Figure 4, tafvaluate their study by themselves. The Quiz is constructed from 4
levels with different difficulties of problems. Students have to pass >80% score if they
want to go the next level. The questions of each level are always randomly changed if
students restart the quiz.




Figure 5 shows the last feature of this learning resource, scientists’ biography. The
bi()gralphyn" some physicists who worked on the experimental and theoretical studies
related to ideal gas and kinetic theory of gas is presented. This feature aims to motivate
students for further studies.

ROBERT BOYLE (JA27 -1691)

Figure 5 1
Short biography of scientist who worked on gas law and theory kinetic gas is also
included.

Developmental Testiwl‘ the Learning Resource

The learning resource has been validated through expert appraisal and tested to senior
high school students. We also asked some nchers to use this learning resource and fill
a questionnaire to evaluate the computer program. Overall, teachers agreed that this
computer program is potennly can be used by students as their individual learning
resources on ideal gas and theory of kinetic gas material. The leaming resource was
revised based on some advices from experts and physics teachers before directly tested

to students.

We did initial field testing to a small group consists of 4 studen;. To measure students’
initial knowledge of gas law, a pre-test was given to students. After that, students learnt
the material by themselves using the learning resource that we have developed. A post-
test was given to them to measure their final understanding on the material after they
used the leaming resource. Using equation (1), the result of pre- and post-test were
analyzed to yield the normalized gain-score. The average gain score from the first field
testing is 0.68, which is categorized as medium gain (Hake, 1998). At the end of the
session they also filled the checklist about their opinion of the quality and usability of
the learning resource.

We received some advices from this initial field testing and thus we did a minor revision
on the learning resource. We did the second field testing to a bigger group of students.
On this field testing, there are 61 students from two schools were involved. Similarly,
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Students

we conducted pre- and post-test to students f()re and after they used the learning
resource to study the material by themselves. The average gain score from the second
field testing is 0.55, which is categorized as medium gain (Hake, 1998). Table 3 shows
the average of pre- and post-test score and gain score.

@bl 3

The comparison of pre- and post-test score and the gain.

Avern pre-test  Average post-test

Group score score .i\(\;:::g(e g:u*n Criteria
(out of 100) (out ofg}00) e (e
Smaller group 38.33 80.00 0.68 Medium
(4 students)
1
Bigger group 41.99 73 .87 0.55 Medium

(61 students)
*Average gain score is calculated by averaging each individual gain scores in the group.

After each field testing, we gave students some checklist to know their opinions about
the quality and usability of the learning resource. The final results are summarized in the
Table 4. Overall, most of students from lhﬂ]itiell field testing (smaller group) and
second field testing (bigger group) agreed that the fitness of learning resource for
individual learning activity, the usefulness of the learning resource to learn ideal gas and
theory kinetic gas, layout quality, language quality, and accessibility of the learning
resource are very good.

Table 4
Students’ response on checklist about the quality and usability of the learning resource
Smaller Group Bigger Group
Aspects Average Criteria Average Criteria
Score Score

_ne fimess for individual learning 0.94 Very Good 0.86 Very Good
PHIPOSE
The usefulness of to learn ideal gas and 0.94 Very Good 090 Very Good
theory kinetic gas
Layout quality 0.81 Very Good 0.88 Very Good
Language quality 0.94 Very Good 0.85 Very Good
Accessibility 0.94 Very Good 0.86 Very Good

We found there is significant improvement of students’ cognitive achievement after
students learned individually using the developed computer program. Both preliminary
field testing and main field testing showed medium gain score of pre- and post-test
result. OQur developed computer program mainly consists of simulation of experiment
and concept explanation which accompanied with video and animation to engage
students and show the example of concept application in daily life. Our finding is
consistent with previous studies which showed that physics simulation based learning
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give good impact on learning results (Jimoyiannis & Komis, 2001; Srisawasdi &
Panjaburee, 2015; Syaifulloh & Jatmiko, 2014).

Simulation of experiment and concept animation helps students to learn abstract concept
such as kinetic theory of gas which included in the gas law topics. Other than that,
guided simulation of experiments developed in our program is potential to improve
students’ ability on data processing and graph interpretation. If we looked at the details,
we found that in the post-test, the number of students who gave correct answer about
problems related to data processing and graph interpretation is higher than in the pre-
test.

In this studies we have investigated the impact of using the developed computer
program in the students’ learning results in gas law topics. However, this study is limited
to the investigation on cognitive learning result only. We believe that more
comprehensive investigation on other domain such as affective domain is also required.

&)NCLUSI()NS

A study has been conducted to develop computelndsed individual learning resources on
the material of gas law. The learning resource has been tested to groups of students.
Based on the gain score analysis, the lcau'uiugn:sourcc is potentially can be used to
improve students’ understanding on gas law effectively. Students’ response on the
usability and quality of the learning resource overall can be categorized as very good.
Still, the study still has limitation since we only evaluated the learning result on
cognitive domain. For further study, comprehensive investigation on other domain such
as affective domain is also required.
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