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Chapter V

Conclusions and Suggestions

This is the last chapter of all. It presents the conclusions and suggestions for the present

study.

Conclusions

This study unveils the implementation of HOT questions in Grade 5 reading classes in a
private primary school in Surabaya. The study in particular was aimed to find out (1) the delivery
of the teacher’s questions, (2) the types of the teacher’s questions, and (3) the students’
responses. This study used the New Bloom’s taxonomy as the underlying instrument for
classifying the types of questions and the students’ responses. Four observations, four teacher’s
interviews and two students’ focus group discussions were conducted in this study. The recorded
data were transcribed and analyzed to get the results.

The results of the data analysis indicate that 65.15% of the total of 66 questions used by
the teacher in the classroom were HOT questions. Among all types of HOT questions, the New
Bloom’s analyze questions were used the most with 37.88% of the total questions. HOT
questions were mostly addressed during the whilst-instructional activities. Interestingly, the HOT
questions were answered in different forms: oral answers, dramatizations and presentations.
Related to this finding, the teacher was quite satisfied with the students’ responses since they
reached the same thinking level, although sometimes it is necessary for the teacher to simplify

his questions in order to get students’ responses.



82

Suggestions

Questioning in the classroom is essential; therefore, teachers have to equip themselves
with the art of questioning. Questioning strategies do not just serve as tools to help students
understand the reading text, but they also enhance the liveliness of the class through the
interaction between teacher and his students. Teachers, therefore, need to prepare their questions
in class during their lesson planning.

From this study, it can be concluded that HOT questions are good starters in pre-
instructional activities; they serve as stimuli to trigger students’ prior knowledge which is related
to the discussed reading text. LOT questions can be used during this stage to ensure students’
vocabulary mastery. In the next stage which is whilst-instructional activities, it is preferably to
address reading related questions ranging from LOT to HOT; nonetheless, if the students are not
able to answer the HOT questions, lowering the level of question, even from HOT to LOT, will
be the best option. Lastly, during the post-instructional activities, HOT questions can be used to
wrap up the meeting.

As the Indonesian Ministry of Education and Culture (MOEC) aims to foster HOT skills
in the classroom, further research on the use of HOT questions and the types of HOT questions
used in the classroom should be conducted to reach a more comprehensive result. Furthermore,
MOEC should conduct more teacher workshops on HOTS so as to enhance teachers’ questioning
skills.

Students’ lack of questioning initiative may also be an interesting topic to be brought in
the future research. As teachers have to enhance students’ class participation and at the same

time manage the class, students’ critical questioning possibly fades away due to their insecure



feeling. Therefore, a further research, possibly experimental research, will be interesting to

finally discover some ways to overcome the issue of students’ lack of questioning initiative.
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