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ABSTRACT 

 

 

The observation that the kindergarten students in one of the international preschools in 

Surabaya (Indonesia) - where the researcher is presently employed - spoke English fluently but with 

inaccurate grammar, prompted her to undertake this Classroom Action Research (CAR). Despite 

the implementation of Grammar subject at the highest level (Kindergarten-2), the researcher’s 

students still seemed unable to apply the lessons learned in their spontaneous speech. To that effect, 

it was decided to use CAR to implement several Grammar lessons inspired with Form-Focused 

Instruction (FFI) strategy, coupled with Corrective Feedback (CF) treatment which consisted in 

providing oral corrections to the students when errors were detected. Specifically, the aim of this 

study was to investigate how FFI and CF could contribute to the improvement of the grammatical 

accuracy of those students. In order to provide some focus on the grammatical topics to be tackled, 

four were selected based on their needs and capability, namely Regular Plural form, Subject 

Pronoun, Auxiliary Verbs Do/Does, and Irregular Past Tense Verbs. Those Grammatical topics 

were also chosen based on the well-known order of acquisition in Second Language Acquisition, 

which purported that children of varying first languages acquire English morphosyntax in similar 

order. Based on that, the four topics above were deemed to be those that are acquired early in life. 

With this in mind, the CAR was conducted in three cycles spanning about four months 

including planning and preparation time, with one to two grammar topics covered in each cycle. 

The FFI lessons executed by the Grammar teacher were video-taped and the students’ spontaneous 

speeches, with the CF when applicable, were noted down in the observation sheet. Triangulation 

was done through document analysis and interview with the Grammar teacher. The video tape 

transcriptions and the coded speech samples were analysed for each cycle, with overall assessment 

of all the FFI lessons and the CF given done at the end of all cycles.   

The results showed that FFI and CF contributed to the improvement of the spoken grammar 

in varying degree, depending on the academic performance, personality, and some specific 

linguistic traits of the students. Students with high academic achievement could apply the grammar 

points taught after the FFI lessons in their daily speech to a greater or less extent, while the so-

called low-achievers were at least seen to be more enthusiastic and participated more actively 

during the FFI lessons. The success of FFI is most likely due to the ‘noticing’ and ‘proceduralizing’ 

features, which were absent in previous non-FFI lessons. Similarly, most of the high achievers did 

not need CF and one who was given CF could comprehend the grammatical aspect even before the 

FFI lesson of that topic was given. Most of the other students, especially those who were rather 

talkative, were sensitive to the feedback and could provide self-repair when prompted. Those with 

lower academic performance were generally unable to perceive the correction and to provide the 



 

repair. Some unexpected findings were also noted in the form of two students who, despite their 

high academic achievement and ease in speaking English, were unable to master specific grammar 

topics; Subject Pronoun for one student and the Auxiliary Do/Does for the other. This might be the 

case of peculiar difficulty for a certain linguistic trait that is developmental in nature. An interesting 

result that falls outside the scope of this study but might be worth mentioning here is the fact that 

the Plural form was the topic that was least mastered by the students, in spite of the prediction that 

it is one of the early-emergent morpho-syntax in the order of acquisition. It is posited that, since this 

study was carried out in an English as Foreign Language (EFL) setting, other factors such as the 

absence of the equivalent form in the native language and the lack of salience of the morpheme /-s/ 

in the model input for the plural forms might have contributed to this variance.  

To conclude, FFI strategy implemented in parallel with CF seemed to be able to effect some 

improvement in the grammatical accuracy of the K2 students’ spoken English, albeit to a varying 

degree depending on the developmental readiness of the students. Perhaps future studies could be 

carried out in a more experimental manner to quantify the results of this study, or to implement 

other CAR type of research on other language aspects. 



 

TABLE OF CONTENTS 

 

CHAPTER I     INTRODUCTION ................................................................................................... 7 

 

1.1 Background of the Study ................................................................................................................ 7 

1.2 Statement of the Problem ............................................................................................................. 14 

1.3 Purpose of the Study .................................................................................................................... 15 

1.4 Theoretical Framework ................................................................................................................ 15 

1.4.1 Language acquisition in children according to Piaget and Vygotsky .............................. 15 

1.4.2 Order of acquisition ......................................................................................................... 16 

1.4.3 FFI approach .................................................................................................................... 17 

1.4.4 Corrective Feedback ........................................................................................................ 18 

1.5 Significance of the Study ............................................................................................................. 19 

1.6 Scope and Limitations .................................................................................................................. 19 

1.7 Definition of Key Terms .............................................................................................................. 21 

 

CHAPTER II      REVIEW OF RELATED LITERATURE ....................................................... 22 

 

2.1 Language Acquisition in Children ............................................................................................... 22 

2.1.1 Cognitive development and language acquisition in children ......................................... 22 

2.1.2 The role of interaction in children’s language acquisition ............................................... 23 

2.2 Grammar Learning and Teaching for Children ............................................................................ 24 

2.2.1 Grammar learning in children .......................................................................................... 24 

2.2.2 Order of acquisition ......................................................................................................... 26 

2.2.3 Grammar teaching for children ........................................................................................ 29 

2.3 Form-Focused Instruction (FFI) .............................................................................................. 31 

2.3.1 The definition and types of FFI ....................................................................................... 31 

2.3.2 Theories supporting the FFI ............................................................................................. 31 

2.3.3 Various frameworks based on FFI ................................................................................... 32 

2.3.4 Recent researches on FFI ................................................................................................. 34 

2.4 Corrective Feedback ................................................................................................................ 35 

2.4.1 The usefulness of Corrective Feedback ........................................................................... 35 

2.4.2 Types of Corrective Feedback, learners’ Uptake and Repair .......................................... 36 

2.4.3 Theories on Corrective Feedback .................................................................................... 39 

2.4.4 Recent researches on Corrective Feedback ...................................................................... 40 

 

CHAPTER III     METHODOLOGY............................................................................................. 45 

3.1 Research Design ...................................................................................................................... 45



 

3.2 Participants and Collaborator .................................................................................................. 47 

3.3 Planning ................................................................................................................................... 49 

3.3.1 Reconnaissance ................................................................................................................ 49 

3.3.2 Materials preparation ....................................................................................................... 51 

3.3.3 Teacher training ............................................................................................................... 52 

3.3.4 Preliminary study ............................................................................................................. 52 

3.4 Acting/Implementing .............................................................................................................. 52 

3.5 Observation ............................................................................................................................. 53 

3.5.1 Data resources, Data, and Unit of Analysis ..................................................................... 53 

3.5.2 Instruments for data collection ......................................................................................... 54 

3.5.3 Data collection ................................................................................................................. 55 

3.5.4 Triangulation .................................................................................................................... 56 

3.6 Reflecting ................................................................................................................................ 56 

 

CHAPTER IV     FINDINGS AND DISCUSSION ....................................................................... 58 

 

4.1 The Process of Applying FFI Strategy and CF on Targeted Grammatical Forms .................. 59 

4.1.1 Cycle One – Regular Plural Form .................................................................................... 60 

4.1.2 Cycle Two – Subject Pronoun and Simple Present Tense (Usage of Do/Does) .............. 71 

4.1.3 Cycle Three – Irregular Past Tense Verbs ....................................................................... 86 

4.2 Overall Reflection ................................................................................................................... 92 

4.2.1 How could FFI strategy contribute to the improvement of the eleven K2 students’ 

spoken English accuracy? .............................................................................................................. 92 

4.2.2 How could Corrective Feedback contribute to the improvement of the eleven K2 

students’ spoken English accuracy? ............................................................................................... 97 

4.3 Discussion of the Findings ...................................................................................................... 99 

4.3.1 Language acquisition in children ..................................................................................... 99 

4.3.2 Grammar learning and teaching for children ................................................................. 101 

4.3.3 Form-Focused Instruction (FFI) .................................................................................... 104 

4.3.4 Corrective Feedback (CF) .............................................................................................. 105 

4.3.5 Unexpected results ......................................................................................................... 108 

 

CHAPTER V     CONCLUSIONS AND SUGGESTIONS ......................................................... 110 

 

5.1 Conclusions ........................................................................................................................... 110 

5.2 Suggestions ............................................................................................................................ 113 

5.2.1 Suggestions for further research .................................................................................... 113 

5.2.2 Suggestions for teachers, headmasters, parents, and teacher trainers ............................ 115 



 

 

BIBLIOGRAPHY .......................................................................................................................... 117 

 

APPENDICES ................................................................................................................................ 120 

 

Appendix A     Summary of All Errors Classification ..................................................................... 120 

Appendix B.1     Fruit Plural Worksheet for the Regular Plural Form ............................................ 121 

Appendix B.2     Subject Pronoun Worksheet .................................................................................. 123 

Appendix B.3     A Question of Taste Worksheet for Teaching Auxiliary Verb Do/Does .............. 124 

Appendix B.4     Irregular Past Tense Verb Worksheet ................................................................... 125 

Appendix C.1     Lesson plan – Pluralization ................................................................................... 126 

Appendix C.2     Lesson plan – Subject pronoun ............................................................................. 127 

Appendix C.3     Lesson plan – Auxiliary do/does in negative and interrogative ............................ 128 

Appendix C.4     Lesson plan – Irregular past tense verbs ............................................................... 129 

Appendix D     Observation Guide ................................................................................................... 130 

Appendix E.1     Observation Checklist of Speech Samples ............................................................ 131 

Appendix E.2     Observation Checklist of Corrective Feedback (CF) Given ................................. 132 

Appendix F.1     Examples of Some Speech Samples - Plural ......................................................... 133 

Appendix F.2     Examples of Some Speech Samples – Subject Pronoun ....................................... 134 

Appendix F.3     Examples of Some Speech Samples – Auxiliary Verbs Do/Does ........................ 135 

Appendix F.4     Examples of Some Speech Samples – Irregular Past Tense Verbs ....................... 136 

 

 



 

 

LIST OF TABLES 

Table 1.1     PT (Processability Theory) Structures ........................................................................... 17 

 

Table 2.1     Order of Acquisition of English Morphemes ................................................................. 26 

 

Table 2.2     The Stages of Negative Sentence Formation ................................................................. 27 
 

Table 3.1     List of the Participants and Their Profiles ...................................................................... 47 
 

Table 1.1     PT (Processability Theory) Structures (reproduced) ...................................................... 49 
 

Table 3.2     List of Data, Instruments, and Tools .............................................................................. 55 
 

Table 3.3     Approximate Schedule of Data Collection .................................................................... 56 

 

Table 3.1     List of the Participants and Their Profiles (reproduced) ................................................ 59 
 

Table 4.1     Rubric for Scoring the Students’ Grammatical Improvement ....................................... 68 
 

Table 4.2 

General Grouping Based on the Students’ Academic Performance and Character Traits ................. 93 

 



 

LIST OF FIGURES 

 

 

Figure 2.1 CF Types (Lyster and Saito, 2010; Sheen and Ellis, 2011) .............................................. 38 

 

Figure 3.1 Cyclical AR model (Kemmis and McTaggart, 1988) ....................................................... 46 

 

Figure 3.2 Diagrammatic Representation of the Acting/Implementation Phase ................................ 53 

 

Figure 4.1 The diagrammatic Outline of the Findings section of Chapter IV ................................... 58 

 

Graph 4.2 Frequencies and Uptake/Repair Rate of All CF ................................................................ 99 

 



 

 

GLOSSARY OF ABBREVIATIONS 

 

AR – Action Research 

CAR – Classroom Action Research 

CF – Corrective Feedback 

CLT – Communicative Language Teaching 

EFL – English as a Foreign Language 

ELL – English Language Learners 

ESL – English as a Second Language 

FB – Feedback 

FFI – Form-Focused Instruction 

FL – Foreign Language 

L1 – First Language 

L2 – Second Language 

PT – Processability Theory 

SL – Second Language 

SLA – Second Language Acquisition 

SVO – Subject – Verb – Object 

TEYL – Teaching English to Young Learners 

TEYLIN – Teaching English to Young Learners in Indonesia 

TPR – Total Physical Response 

UG – Universal Grammar 

 

  


	Approval sheet (P Harj).pdf
	Approval sheet (examiners).pdf
	authenticity.pdf
	1.pdf
	Front cover to abstract.pdf
	Thesis - All rev.1 cln.pdf




